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Abstract 

 

Research on teacher burnout has become a major area interests the researchers globally. 

The aim of this research was to investigate the early career teachers’ (ECTs) burnout in 

Western Australian high schools. ECT burnout has a significant impact on student 

success, relationships within school and job happiness. High levels of burnout have a 

destructive effect on ECTs and budgets the school more in relief staff. Managing back the 

balance is vital and the teacher can do something about it. A cheerful school staff main to 

better results. 

The aim of this research was to support school leaders to share with staff aimed at 

enhancing staff morale and reducing ECT burnout. 

This research also was provided all staff with strategies to reduce ECT burnout, better use 

their time, improve a more positive attitude, work better with others and develop their 

work-life balance. 

Western Australia is a remote and comparatively less developed region of Australia. 

While the government of Australia specifically focuses on the educational development 

and student welfare, this particular region is having critical issues that are having a 

negative impact on the overall educational efforts in Western Australia (Payne, 2010). 

The schools of Western Australia are observing high burnout rates in ECTs, with lower 

levels of retention and increased turnover in newly employed teachers. This is creating an 

adverse impact on the overall educational efforts in Western Australia. Considering this 
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impact, respective paper was specifically focus on the concept of burnout amongst ECTs 

along with the causes and effects of burnout. Furthermore, the paper was briefly 

presented recommendations to overcome the problem of burnout amongst teachers. 

For the sake of development of the foundation of our research, our primary focus on 

burnout theories and frameworks was developed by Christina Maslach. Over the period 

of last two decades she has worked immensely to discuss and identify various causes – 

personal, environmental, professional and sociological – that lead to burnout specifically 

in teachers.  

This research consisted of two phases: a survey and interviews.  

A survey will then be conducted to involve a number of ECTs and experienced teachers 

(N = 200) for the purpose of collecting data. 

The survey results were assisted to identify issues to build into the interviews questions 

design. That allowed for an in depth insight into the subject matter. 

Interviews were conducted with ECTs (N = 10). The selected ECTs that I felt were best 

suited for this study, based on the following criteria: (1) they were first to third- year 

teachers – not having their permanent teacher yet – and (2) they taught secondary grades. 

The selection of 10 participants for interviews gave a strong evidence to get detailed 

accounts of classroom activities and other occurrences in the school which dealt with 

students, specifically students’ misbehaviour. 

For the purpose of this research, a purposeful sample was included. A selected number of 

ECTs and experienced teachers in a number of schools were invited to participate. A 

letter sent to principals of schools where there were some ECTs and experienced teachers 
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employed to seek their support and cooperation to get the required number of 

participants. 

The findings and results of this research was to give rise to a growing body research that 

will influence policy making and practices in WA schools implementing the research’s 

finding to develop educational awareness of the problem. It also that through the findings 

of this research, WA schools will review their current position and the support and 

professional training they extend to the ECTs to reduce burnout.  

In some stages in this research, I used the term ‘stress’ which was aimed to refer to the 

same meaning of ‘burnout’. Many researchers were indicated that teacher burnout and 

teacher stress have a narrow margin in connotation linguistically.  
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1. Introduction: 

 
Researchers have shown that student achievement is significantly worse in the 

classrooms of ECTs in their first year before growing in teachers' second and third years 

(Rivkin, Hanushek, & Kain, 2005). The steep learning curve is continuingly on students 

and also on the teachers themselves: 15 percent leave the profession and another 14 

percent change schools after their first year, often as the result of feeling overwhelmed, 

ineffective, and unsupported (T. Smith & Ingersoll, 2003); (T. M. Smith & Ingersoll, 

2004).  

According to the eminent description of burnout (Maslach, 1976; Maslach & Jackson, 

1981), people who burned out suffer from emotional exhaustion, depersonalization and a 

reduced sense of personal accomplishment. Researching burnout is an important aspect of 

studying the mental health of individuals in general and teachers in particular. 

Occupational stress symptoms were measured by items reflecting burnout, stress-related 

health problems, perceived work stress, productivity, job satisfaction and consideration 

for job change. The majority of teachers indicated a good fit between motivational style 

and job rewards (Blix, Cruise, Mitchell, & Blix, 1994) .Teachers are usually in direct 

communication and  interaction with students and they are always at risk of facing some 

hardships due to some students’ low behaviour. There is sufficient evidence that teaches, 

in the course of their careers, experience a great deal of stress that may result in 

depressed mood, exhaustion, poor performance, or attitude and personality changes, 

which, in turn, may lead to illness and premature retirement (Bakker & Schaufeli, 2000). 

The involvement of those overseas teachers who are new to the school will support the 

finding of data collection with regards to the effectiveness of burnout in performance. 
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The assumption is that overseas teachers who come with enough experiences could face 

the same scenario that ECTs facing. 

ECTs are facing many challenges and hardships during the first and second year of 

joining the school due to lack of practical experience which resulting levels of stress and 

burnout among them (Brock & Grady, 2007). Accordingly, many ECTs have challenged 

to prove themselves and succeed regardless of the difficulties; and others may feel 

frustrated and give up easily and start looking for different types of jobs. The proposed 

research was to seek shed light on why/how/if/to what extent ECTs experience these 

challenges and on the experiences of a sample of both ECTs and their perception of 

teaching in WA schools. The findings of this research were lead to policy/practice and 

improve changes to assist and support ECTs and decision making people in the education 

sector (i.e. Education department and school admin) to understand this context in order to 

find possible solutions to reduce the risk of burnout for ECTs. 

 

2. The research Problem  

                          
The major purpose of this study was to determine factors which affect burnout among 

ECTs and the relationship between student mibehaviour and burnout among ECTs in 

specific. The minor purpose of the study was to discover if there are any differences 

between ECTs with regards to teachers’ burnout coping style that the way teachers 

manage burnout. Pre-teachers during their teaching practice in their last year of university 

are unlike the actual teaching in the first few years, and that by itself are challenge and a 

requirement those ECTs to comply with. Qualifications assessment and school cultural 

adaptation in respect of the expectations are other challenges to add to the list. In 
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addition, the teaching skills, interaction with students and colleagues, knowledge of the 

context and curriculum, approaches to behaviour issues in schools are not attached from 

ECTs during their practicum. One serious challenge is the lack of support from admin 

and the rejection from the student’s side. Although many graduate students who become 

ECTs try to upgrade their skills in order to get necessary teacher satisfactory to gain their 

permanency in their first and second year of teaching, but yet many of them feel they are 

feared by most of the school leaders because of the high expectation form the school, 

they also panicked for parents’ support with regards to their child in dealing with 

misbehaviour.  

In this research, my main issue of reducing the ECTs’ burnout, was by understanding and 

preventing students’ misbehaviour and provide the maximum support for the ECTs and 

therefore increase the chance of reducing the teacher failure or resignation in the early 

stages. This research was also to identify the following points to support understanding 

the research problem: 

 

 The factors resulting of burnout among ECTs 

 The most effective factors including students’ misbehaviour on burnout among 

ECTs 

 

 And finally this study was to show whether there are some differences between ECTs 

and experienced teaches with regards to teaches’ burnout.  

Australia is becoming one of those unfortunate nations who are failing to retain and 

theory best teaching professionals (McKinnon, 2016). According to the recent statistics, 

the rate of attrition in Australia is alarming according to which “around 30% to 50% of 
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teachers leaving in the first five years” (McKinnon, 2016) due to burnout. This clearly 

shows that the Australia is headed towards an academic dilemma where retention of new 

and more skilled teachers has become more difficult. And it can have a direct impact on 

its academic performance, quality, and future of students.  

Furthermore, “The latest data collected from all states and territories suggests an average 

of 5.7% (21,404) of teachers left the profession in 2014. It shows attrition rates vary 

across the country, and are higher in the Northern Territory at 15.94%.” (McKinnon, 

2016). And specifically “In Western Australia in 2007 and 2008 for example, 80% of 

teacher vacancies were for public school secondary teachers in science, English, 

mathematics, and design and technology. This has led to teachers increasingly being 

called upon to teach subjects out of their field” (McKinnon, 2016). These statistics 

clearly reveal that the Western Australia is one of the most hit areas by poor teacher 

retention rates. And one of the leading causes of teacher turnover is the burnout. 

Teacher burnout is an issue that can have great and significant effects on both teachers 

and students. A study into stress in Western Australian schools in 1987 found that 10 - 

20% of teachers (McKinnon, 2016) experienced psychological distress, with a further 9% 

of teachers enduring serious psychological distress (Howard and Johnson 2006).  

As indicated by Howard and Johnson (2006) the reasons for teacher burnout can be 

ascribed to poor student-teacher connections, time pressure, role strife, poor working 

conditions, the absence of control/basic leadership control, poor collegiate connections, 

sentiments of personal deficiency and additional authoritative pressures.  

Furthermore, in talking about youth development, it is essential to take a gander at 

student wellbeing on the relationship amongst students and teachers. This is in light of 

the DECS statement that "wellbeing is central to learning, and learning is central to 
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wellbeing" (DECS, p4), and inside a framework of the prizes picked up from 

comprehensive, effective and drawing in learning.  

The principle target of this study was to break down the potential impact of essential 

foundation factors on burnout and engagement in an example of Spanish teachers 

(Marshall, 2013). Our results have supported and amplified past discoveries in teacher 

burnout, demonstrating that optional teachers are more tend to exhibit an impassive state 

of mind towards work when all is said in done and particularly towards the students 

(Anderson and Iwanicki, 1984). Predictable with these results and in accordance with the 

possibility that engagement is the theoretical inverse of burnout, our research has 

likewise found that essential teachers had more vitality, zest, and stamina while building 

up their teaching undertakings (life), indicating more sense of hugeness from their 

teaching assignment (commitment) and answering to be highly inundated in their 

academic obligations (assimilation) (Marshall, 2013).  

 

2.1. Significance of Study 

ECTs are defined as the teachers in their first five years of careers where the rate of 

burnout and drop out is highest in the first year that gradually reduces in consequent 

years of career as their confidence and sense of self-efficacy increases (Hull, 2013). 

However, this research was considered ECTs in their 1-2 years of teaching. It is 

important to evaluate skills and effectiveness of all levels of teachers; however, it 

becomes more significant when it comes to ECTs to help them reduce their new-career 

stress and better conflict the challenges. In his research, Feiman-Nemser (2003) 

commented on this aspect by stating that “The early years of teaching are a special time 
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in a teacher’s career, different from what has gone before and what comes after” (p25). 

These ECTs have a lack of confidence and overwhelming career expectations that 

influence their retention decisions.  

In ECTs confidence, experience and perceptions of self-efficacy determines their ability 

to take on more career challenges at an early stage of teaching profession (Tschannen-

Moran & Hoy, 2007). Researchers have shown that there are more tendencies for burnout 

and prematurely leaving jobs in the earlier years of teaching careers because teachers get 

less time to develop their previously learnt skills and implement them in the classroom to 

get the desired outputs that could, otherwise, enhance their motivation and sense of 

achievements of respective research.  

 

3. Main aim 
 

This research was aimed to provide a longitudinal study on the factors and reasons that 

influence ECTs to leave or stay at their very first employed schools. There have been 

significant concerns that early attrition and retirement due to burnout amongst early 

career teachers (ECTs) results in loss of experience, training costs, efficiency and 

knowledge (Lonsdale & Ingvarson, 2003; Ramsey, 2000). 

Teacher retention and maintenance for consistent and quality performance is a pressing 

issue in academic domains. Since ECT attrition comes at a certain cost, it is important to 

identify and evaluate the factors, experiences, and influences them to leave or retain their 

teaching job positions at a school (chuck, Aubusson, Buchanan & Russell, 2012). 
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In recent times, the competition amongst the teachers has become more complex and 

substantial (Black & Wiliam, 2006). This competition focuses on performance, 

efficiency, and resultant outputs. The impact of these competitive factors is more on 

ECTs who are just starting out their careers with more excitement, vigor, hopes, and 

expectations. Another factor that influences the ECTs is their ability to understand school 

structure, system, and procedures. Due to inexperience and lack of exposure, ECTs often 

find this phase difficult and stressful. And difficulty or complexity in doing so results in 

poor teacher retention (Freedman & Appleman, 2009).  

Self-efficacy of ECTs also play a critical role in teacher retention. Self-efficacy is about 

how these ECTs define their personal capability to success within the certain 

environment. Resultant influence of self-efficacy further impact other aspects of ECT 

performance including their preservice and burnout capacity (Schwarzer & Hallum, 

2008). Based on their pre-career training, education, and personal preferences ECTs 

develop different levels of self-efficacy. 

Describing the differences between the burnout experiences among ECTs, it is important 

to conduct such research as the quality of ECTs retention or their burnout experiences 

impact the academic, social and emotional development of the students (Caprara, 

Barbaranelli, Steca, & Malone, 2006). Reduced ECT burnout and better rate of retention, 

students can be delivered with greater academic services (Caprara, Barbaranelli, Steca, & 

Malone, 2006). 
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4. Rationale 

 
This research was significant at a state, national and international levels due to its 

importance of enhancing the most highly element in the education system such as the 

teacher. It was thus important to identify the barriers and gain an understanding of the 

difficulties ECTs face within new schools. This has important implications for future 

development of promotion, support and retention programs for practiced teachers during 

their practice period. 

Most academic studies, to date, have concentrated on one single aspect of the wider 

issues surrounding ECTs such as skills of dealing with student misbehaviour but few 

have examined a range of factors from the perspective of the ECTs.  

This study was seeking to address this gap by providing empirical data based on the 

common challenges and the productive contributions of a range of factors identified by 

those ECTs. 

ECTs often report their expectations from the new school and feelings of isolation due to 

their minority status. For example, regarding the experienced teachers who are trained 

overseas and having new teaching career in Australia, a national survey of teachers 

conducted recently indicated that only 10% of teachers in Australian schools have a 

language background other than English language (Australian College of education). This 

research study investigates and provides access to ECTs’ beliefs and understandings of 

the issue under investigation. It is hoped that it will inform new policies from different 

stakeholders. 

It was burnout inside the teaching profession that was the concentration of the present 

study, where the phenomenon has every now and again been investigated and has been 



 18 

well perceived as being problematic for teachers and the teaching profession 

comprehensively (Cherniss 2003). In their audit of over three many years of teacher 

burnout research, Guglielmi and Tatrow (1998) have noticed that burnout has reliably 

been connected to poor physical and psychological wellbeing in teachers. Given the 

boundless acknowledgment that 'teacher quality' is a standout amongst the most 

persuasive factors in determining student achievement (OECD 2005) then one could be 

pardoned for trusting that improvement of teacher burnout is set to end up a standout 

amongst the most imperative regions of worldwide educational arrangement interest later 

on (Dorman, 2003). Another persistent authoritative problem being experienced by the 

teaching profession is that of early vocation teacher turnover (Smith and Ingersoll 2004). 

Research that has concentrated on the starting teacher experience likewise has been 

prolific and like burnout there is copious confirmation to demonstrate that the move from 

education student to professional teacher is regularly a troublesome and stressful 

experience (Kelchtermans and Ballet 2002), one that is as often as possible associated 

with an early exit from the profession.  

Interestingly, writing seeks led with a consolidated concentrate on both starting teacher 

turnover and starting teacher burnout demonstrate that researchers have not broadly 

investigated an immediate association between starting teacher burnout and early 

vocation turnover or turnover goal (Angerer, 2003). Perhaps this prominent hole in the 

research writing mirrors the fact that burnout research led inside the teaching profession 

has overwhelmingly centered around established teacher populaces, that is, the attention 

has been on relative stable populaces of established and presumably resilient teachers in 

respect to the less steady early vocation companions (Angerer, 2003). Regardless of the 

absence of proof pertaining particularly to starting teachers, a moderately recent 
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investigation of turnover in an established teacher populace has reported a huge 

association amongst burnout and turnover goal (Angerer, 2003). In their decisions, these 

researchers estimated that the watched positive association was probably going to be 

significantly more apparent in teachers toward the start of their professions (Angerer, 

2003). 

On the off chance that a noteworthy and important relationship between turnover 

expectation and starting teacher burnout was found by the present study, it was sensible 

to draw provisional support for the theories that there were huge associations between 

starting teacher burnout and the high occurrences of actual early vocation turnover noted 

in various nations (OECD 2005) (Angerer, 2003). This investigation along these lines 

addressed one of the Australian Government's key recommendations to investigate the 

high rate of starting teacher turnover in Australia (Commonwealth Department of 

Education Science and Training, 2002) (Angerer, 2003), a phenomenon that is expensive 

and problematic not just for the different levels of Australian government required in 

education additionally especially so for those teachers who leave the profession a brief 

timeframe in the wake of obtaining expensive tertiary degree capabilities in Education 

(Angerer, 2003). In this way, the central theory investigated by the present study was that 

starting teachers who report that they were giving genuine thought to leaving their 

present employment was likewise have essentially higher burnout scores, showed higher 

levels of Emotional Exhaustion, higher levels of Depersonalization, and lower levels of 

Personal Accomplishment, than starting teachers who demonstrate they were not giving 

genuine thought to leaving their present employment as a teacher (Angerer, 2003). 

Based on the research and observations, it has been deduced that development of 

resilience was clearly not a phenomenon that was uniquely found in ECTs as they were 
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supposed to be alluded to as being "resilient" (Aksoy, 2008). Notwithstanding, for us to 

have the capacity to apply this concept to teachers, two essential conditions were being 

met: the teachers were 'at hazard' of stress and burn-out by way of their work and they 

needed to have persistently resisted these outcomes over an augmented period (Aksoy, 

2008). We indicated how these conditions were met in this study.  

The motivation behind this study was to see whether those teachers who appear to be 

resilient were drawing on similar sorts of protective factors that have been recognized in 

writing on teacher resilience (Aksoy, 2008). In our work with youngsters, we have found 

that many protective factors are exceptionally basic, normal and even regular place and 

are frequently well inside the limits of individuals and associations to provide. In the 

event that the protective factors that bolster resilient teachers are similarly 

straightforward and normal, then teacher education faculties, education bureaucracies, 

school initiative groups and others with responsibilities for the preparation care and 

management of practicing teachers can help them maintain a strategic distance from the 

weakening and agonizing experiences associated with stress and burnout (Aksoy, 2008). 

Based on the critical analysis of the concepts and techniques emerging from our work 

with "resilient" and 'non-resilient' youngsters (Dryden, Johnson and Howard 1998) 

(Aksoy, 2008), the present study was not quite the same as much past work concerning 

teacher stress in two critical ways (Kyriacou 2001):  

• First, not at all like many of the studies concerning teacher stress and burnout our study 

does not embrace a shortage approach. As it were, our emphasis was on 'what's going 

appropriately' for teachers effectively coping with stress instead of on 'what's turning out 

badly' for the individuals who are not coping well (Kyriacou 2001).  
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• Second, many past studies into teacher stress have utilized self-report 

questionnaire/surveys of general teaching populaces (Kyriacou 2001).  

In our study, there were intensive interviews conducted with individual teachers who 

were recognized by their persistent capacity to handle effectively teaching circumstances 

that are authoritatively recognized as being exceptionally stressful (Kyriacou 2001). 

 

 

5. Research questions               

 
 

The following are my research question: 

 

1. What are the factors that lead to burnout among ECTs in WA high schools? 

 

 

2. What is the importance of the different potential factors that lead to burnout 

among ECTs in WA high schools when assessing those factors? (e.g. student 

misbehavior) 

 

The results of this research were likely to: 

 Inform policy maker about strategies to reduce the experience and extent of 

burnout among ECTs 

 Inform new policies to reduce the burden of burnout among ECTs 

 Promote the transition of the ECTs from training to practice 

 Assist ECTs with practice strategies 

 Identify the common difficulties and strengths experienced by ECTs experienced 

with 
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Substantial scale studies, for example, the Schools and Staffing Survey and the Teacher 

Follow-up Survey were conducted to determine reasons that instructors leave the 

profession and studies have been published that likewise dig into purposes behind 

educator stress and burnout. In contrast, this study was expecting to consolidate these 

facets together and studied how they can be connected inside secondary level educators. 

Furthermore, the Teacher Follow-Up Survey reports showed an alarming rate of turnover 

preceding the second year of experience, this project was meant to determine if there was 

a noteworthy distinction between the stress and burnout of those educators inside the 

initial two years of instructing and those with more prominent than two years of 

experience. Moreover, The Teacher Survey additionally found that instructors are 

dissatisfied with the showing profession, so this paper was intended to determine if those 

educators who claim to be dissatisfied are more stressed and more burned out than the 

individuals who asserted to be satisfied with the profession. At long last, the objective of 

this paper was to determine a mix of factors that can be critical indicators of an educator's 

stress and burnout levels. Past research on instructor stress and burnout has been 

conducted with elementary level educators utilizing an instrument composed particularly 

for elementary level instructors (Lambert, McCarthy, and Abbott-Shim, 2001). This study 

was utilized that past research and elementary level instruments to direct the making of 

the secondary level instruments in attempts to better achieve the objectives of this paper, 

which included secondary instructors. 

In this research, Maslach burnout inventory (MBI) was used to measure the burnout. The 

MBI was established by Maslach, Jackson, and Leiter (1996). The MBI inventory is 

considered the most well-known measure of instructor burnout and has been utilized as a 

part of more than 90% of empirical studies on the subject (Hastings, Horne, and Mitchell, 
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2004). The three primary parts of burnout measured some questions on the MBI included 

background, emotional exhaustion, depersonalization, and personal achievement. The 

first sores were a 6 questions on teacher background. The last three scores were measured 

utilizing questions replied with a 7-point recurrence scale, and the answers run from 

‘Never’ to ‘Every day’ scale. "Depersonalization" happens when an educator disconnects 

himself from others. This variable was measured with scales on the survey that request 

the recurrence with which they experience negative sentiments towards different 

instructors and administrators. "Personal achievement" is the self-assessment of the 

efficacy of the educator's work. Scales on the survey tested the educator's sentiments of 

personal accomplishment. "Emotional exhaustion" measured weakness, dissatisfaction, 

and stress. The questions on the survey were utilized to make a score for this part. Since 

they were measured by recurrence, the personal achievement scores were switch coded to 

coordinate the consistency of the results (McCarthy, Kissen, Yadley, Wood, and 

Lambert, 2006). The normal of each of the questions yielded a burnout score for 

individual teachers. 

 

6. Theoretical Framework 
 

We have specifically considered the researchers conducted by Hans Selye (1980) since he 

is considered the father of the study of present-day stress, and he found that stress is 

created by physiological, psychological, and environmental demands. In modern time, 

these implications are called burnout. At the point when confronted with stressors, the 

body makes additional vitality; and stress happens in light of the fact that our bodies don't 

go through the majority of the additional vitality that has been made. Furthermore, it was 
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Selye (1980) who initially depicted this reaction in 1936 and instituted it the General 

Adaption Syndrome. General Adaption Syndrome incorporates three particular stages:  

 caution reaction,  

 phase of resistance, and  

 phase of exhaustion (Lambert & McCarthy, 2006).  

Our bodies are alarmed and activated amid the main stage, and stress levels are the 

highest amid this stage (Lambert & McCarthy, 2006). The body's safeguards endeavor to 

adjust amid the second stage, and stress levels start to reduce. The phase of exhaustion 

happens when the body's safeguards toward stress turn out to be completely drained. It is 

amid this phase physical and mental breakdown happens, singular performance plunges, 

and sickness creates (Lambert & McCarthy, 2006).   

Many researchers contend we need certain measures of stress to stay productive (Lambert 

& McCarthy, 2006) (Tennant, 2001) (Burke, Greenglass & Schwartz, 1996) (Schwarzer 

& Hallum, 2008) (Chow, 2006). Selye (1980) utilized the term eustress to depict great or 

productive measures of stress. Distress is the term he used to portray awful stress. 

Productivity levels decrease when people are over or under stressed (Chow, 2006). 

Despite the fact that there is both great and awful stress, few individuals view stress as a 

lovely experience (Chow, 2006). For a critical analysis of the factors, and due to lack of 

research, it is often difficult to study stress since people tend to experience and react 

distinctively to the stressors they experience. The measure of stress we need to be 

productive and the analysis of the stress that can impact the ECT’s particular 

personalities (Burke, Greenglass & Schwartz, 1996). Researchers have continued to 

express the significance of investigating teachers' inner characteristics when assessing 
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stress (Chow, 2006) (Burke, Greenglass & Schwartz, 1996). Inner characteristics tend to 

manage how people will react to stressful occasions (Burke, Greenglass & Schwartz, 

1996). 

 

7. Conceptual Framework 
 

The Teacher Proximity Continuum, created by Camp and Heath-Camp (1990) 

(Schwarzer & Hallum, 2008) (Hastings & Bham, 2003) (Grayson & Alvarez, 2008), was 

utilized as a part of this study to arrange and classify teacher stressors recognized in 

writing. Furthermore, a conceptual framework is developed for the investigation of 

teacher-related phenomena, incorporates eight separate domains (Hastings & Bham, 

2003) (Grayson & Alvarez, 2008). It has been utilized to classify over 5,000 occasions 

and impacts influencing teachers' behaviors (Grayson & Alvarez, 2008).  

In previous researches, several stress-related factors were analyzed and gathered in the 

inside space. In like manner, a study conducted by (Chang, 2009) on starting professional 

teachers found an assortment of negative impacts associated with teaching likewise to be 

classified in this space (Chang, 2009). The inward area was depicted as those experiences 

emerging from factors inside the teacher. Six factors i.e. role preparedness, job 

satisfaction, life satisfaction, sickness manifestations, the locus of control, self-esteem; 

corresponding to the inside area of the Teacher Proximity Continuum and observed in 

writing to be connected to teacher stress rose up out of the arrangement process (Hastings 

& Bham, 2003). These factors were utilized to construct a model to investigate the 

connections among distinguished inner characteristics and professional teacher stress 

(Hastings & Bham, 2003). 
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This research was influenced by a number of issues as outlined earlier: 

1. Understanding burnout among ECTs and what are all expected variables related 

to burnout: Perception of schools’ administrations and investigating this particular 

issue was providing an in depth overview of how ECTs, principals etc. think of 

the issue of dealing with new staff. This will add further dimensions to the study 

and was enabled a comprehensive approach. The first question in this 

investigation was covering this issue. 

Consequences: Perception of the education stakeholders mainly the Department of 

Education and Training (DET) in this respect. Investigating this matter was allowing 

us to understand what DET is offering in respect of orientation programs, mentoring 

and social networking which are very important to facilitate the work of the ECTs. 

The second research question will also cover this issue. 

2. Perception of ECTs themselves on their most variables came repetitively to make 

it difficult in schools. That was enabling the researcher to understand the 

problems they encounter and their feelings as well. The researcher himself, had 

the experience when was an ECT, was adding a better understanding to different 

issues that was identified by this research because of his experience in remote and 

metropolitan schools. The second research question was providing comprehensive 

coverage of this concept. 

Consequences: School cultural adaptation: Investigating this issue was allowing for 

better understanding of the burnout among the ECTs in respect of their adaptation to 

the mainstream culture, knowing that they were judged according to how far they 

assimilated and integrated into the wider culture. 
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                           Figure 1: Conceptual Framework 

 

7.1. Evaluation of burnout overview 

Evaluation of impact factors have become more systematic and organized based on recent 

research studies and regulations. For instance, the National Standardized Tests 

(Association, Association, & Education, 1974) helps in identifying the influence of 
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teachers on their students, and the importance of their retention for long term academic 

benefits (Hull, 2013).  

Furthermore, the evacuation of these stressors was also allowed the concerned authorities 

and professionals to identify and address the issues being faced by ECTs and help them 

increase their performance, effectiveness, motivation, job satisfaction and retention 

(Caprara, Barbaranelli, Steca, & Malone, 2006). 

Burnout is a term used to depict individuals who are physically and mentally burnout. 

Burnout is characterized initially by (Freudenberger, 1983) to depict workers who were 

physically and mentally burnt out (Tschannen-Moran & Hoy, 2007). It implies 

individuals would drain themselves and when they experience burnout, they would feel 

their physical and mental assets have been exhausts (Tschannen-Moran & Hoy, 2007). 

The motivation to get burnout in light of the fact that individuals destroy themselves by 

too much to endeavor or achieve some impossible expectation, so burnout is produced 

step by step after some time as an aftereffect of unreasonable requests from task structure 

(Tschannen-Moran & Hoy, 2007).  

The idea recognizes work stress and burnout when individuals have stress. Stress can 

have negative or beneficial outcomes (Hull, 2003). The constructive side is implying that 

individuals have normal and appropriate stress that can propel individuals to work hard in 

order to accomplish the objective (Hull, 2003). Be that as it may, burnout is a long haul 

negative consequence of work stress. Burnout has been seen as one kind of perpetual 

reaction due to the total, long haul work stress experience (Hull, 2003). If an employee is 

under stress for a drawn out timeframe, he or she may at long last go to a circumstance 

that he or she no longer adapt into it. At the point where individuals feel that they can't 
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keep up with the career, this at long last prompts to the sentiments of burnout (Hull, 

2003).  

Furthermore, Ingersoll and Smith (2003) said that teachers’ burnout is regularly known as 

a principle wellspring of teacher maintenance stage. Teachers who, for example, 

regularly change roles, work in a supportive culture, and are reflective and able to 

participate in significant decision-making in school, maintain their motivation and 

satisfaction in the essential core of their work classroom teaching (Day, 2004).The 

unpredictability of the tiredness circumstance creates negative employment emotions, 

low proficient in self-insightful and losing of empathy (Maslach and Pines, 1984). The 

burnout disorder comprises of three measurements: emotional fatigue felt by individuals 

who coordinate widely with other individuals, depersonalization and reduced individual 

achievement (Ingersoll & Smith, 2003). Emotional depletion is demonstrated by the 

absence of vitality and the utilization of a man's emotional stability (Ingersoll & Smith, 

2003). Depersonalization brings about the type of lack of concern and criticism toward 

associates, customers, and the association. At long last, decreased individual achievement 

is an inclination to survey oneself adversely (Ingersoll & Smith, 2003). As per Maslach 

(1976), individuals who dependably have associations with others can experience 

predictable emotional weight.  

Analysts regularly describe burnout with stress as a mix of mental and physical 

manifestations (Dorman, 2003). This mental response is long-haul fatigue and reduced 

intrigue and it might take a long stretch to explode to the surface (Dorman, 2003). 

Nevertheless, abnormal state of stress for impressive timeframes could increment burnout 

qualities including less sensitivity and comprehension towards understudies, decreased 
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acknowledgment of understudies, inability to set up lessons and an absence of 

responsibility to the teaching calling (Dorman, 2003).  

The school plays a central role in providing instructional environment for better 

education to the students. In instructive setting, the students are made capable to identify 

with a wide range of experts who help them in seeking after and accomplishing their 

instructive objectives. Teachers have imperative parts in the teaching-learning network 

(Dorman, 2003). The teaching career is moderately level with a little open door for 

progressive headway and paying little mind to how long teachers work; there is next to 

no open door for extra pay (Dorman, 2003). Therefore, this study aim was to help ECTs 

particularly to be more expert in dealing with their work and to help them to decrease 

their burnout level. Moreover, the study added to ECTs and managers' consciousness of 

the can elements that prompt to burnout (Dorman, 2003). This was to keep the teacher 

from being excessively stressed or burnt out at work. 
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8. Literature Review  

       

8.1. What is burnout? 

Burnout is a term used to depict individuals who are physically and psychologically 

burnout. Burnout is characterized initially by Freudenberger to portray human services 

workers who were physically and psychologically burnt out (Byrne, 1994). It implies 

individuals would drain themselves and experience burnout. Along with this, they also 

feel their physical and mental resources being exhausted. The motivation to get burnout 

in light of the fact that individuals destroy themselves by unnecessarily to endeavor or 

achieve some farfetched desire, so burnout is produced step by step after some time as a 

result of unreasonable requests got from errand structure. 

Burnout can have negative or positive effects. The positive aspect is that individuals have 

normal and appropriate burnout can rouse individuals work hard and to accomplish the 

objective. However, burnout is a long haul negative result of work burnout. Burnout has 

been seen as one kind of ceaseless response on account of total, long haul work burnout 

experience. Therefore, if a worker is under stress for a prolonged period, he or she may at 

long last go to a circumstance that he or she no longer adapt to it. At the point when 

individual feel that they can't maintain the minding, this at long last prompts to the 

sentiments of burnout.  

Machach (1996) characterizes burnout disorder of emotional exhaustion, 

depersonalization and reduced personal achievement. So emotional exhaustion, 
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depersonalization and reduced personal achievement are not existing independently, three 

of them are correlated each other.  

According to Lens & Jesus (1999) Emotional exhaustion eludes to the characteristic that 

individual experience that they appear absence of vitality and feeling that their emotional 

vitality is spent. This inclination can be originated from that they feel dissatisfaction and 

strain in their workplace, so they show up empathy weakness that they feel that their 

emotional and psychologically can't keep on continuing their work (Lens & Jesus, 1999). 

Depersonalization is characterized that show a disconnected and an emotional 

insensitivity and skeptical state of mind toward their collaborator, customers or 

individuals encompassing in their workplace. At the point when individuals under the 

condition of depersonalization, they may utilize some critical word when correspondence 

with other individuals (Lens & Jesus, 1999). They may require withdrawal to speak with 

other colleagues. At the point when individuals show up reduce personal achievement, 

the characteristic was they would tend to assess oneself negatively, they would not value 

themselves despite the fact that they have commitment at work and even have a decline 

on feeling job skill and fruitful achievement in their work and interaction with individuals 

at work (Lens & Jesus, 1999).  

Burnout is a disorder that influences representatives in all occupations, however, is 

particularly predominant among human administrations workers. Hasida & Keren (2007) 

showed that burnout associate with individuals which the job is offering consideration to 

others. Burnout happens most in helping professional, for example, teachers, physicians, 

medical attendants, social workers and psychotherapist (Hasida & Keren, 2007).  
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According to Maslach & Jackson (1981), professional staff in human administration, they 

have numerous open doors in intense involvement with other individuals, and this 

interaction would have the chance for staff is accusing of sentiment outrage, 

embarrassment, dread or despondency (Maslach & Jackson, 1981). At the point when 

individuals work ceaselessly with individuals under such conditions, the interminable 

stress would lead emotional depleting and have to chance for burnout. There was more 

emotional strain is greatest for the person who works in helping professions since they 

are always managing other individuals and their problems, their work needs they have 

included their emotion to customer's problem and eye to eye interaction with other 

individuals is emotionally charged circumstances (Maslach & Jackson, 1981).  

According to Pyhalto, Pietarinen & Salmela-Aro (2011) the burnout is a process, the 

process of burnout is the sequencing of the three parts of burnout, Maslach suggested that 

emotional exhaustion is initially created by the over the top constant work requests, and 

this request would deplete individual's emotional resources, hence individual would feel 

they absence of emotional vitality and sentiment being exhausted (Pyhalto, Pietarinen & 

Salmela-Aro, 2011). Furthermore, the study provided an overview of the factors “that 

challenge comprehensive school teachers' occupational well-being and cause burnout and 

how teachers perceive the relationship between themselves and their working 

environment” (Pyhalto, Pietarinen & Salmela-Aro, 2011). Emotional exhaustion would 

lead ones far off oneself from self from work, so depersonalization might be seen as a 

sort of shirking method for dealing with stress used to adapt to emotional exhaustion. 

Depersonalization appeared to provide an emotional support amongst individual and the 

stress initiated by emotional request of the job. Depersonalization is an exceptional 
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response to burnout (Pyhalto, Pietarinen & Salmela-Aro, 2011). Then when individuals 

perceived that their present state of mind and their unique desire of performance in work 

is inconsistency. Reduce the sentiment personal accomplishment was produced. 

Individual would feel that their capacity is insufficient to mind other individuals and 

perform their job (Pyhalto, Pietarinen & Salmela-Aro, 2011). 

According to Vendenberghe & Huberman (1999), burnout is one of the most common 

issues observed by workers of all domains including teachers. However, the authors 

commented that the “term Burnout was first investigated in the 1970s as a crisis of 

overextended and disillusioned social service workers. However, as the nature of these 

workers' jobs has changed, so has the nature of the syndrome (Vendenberghe & 

Huberman, 1999). He further explained that if the institution can recruit a competent 

teacher, then it was important to achieve desirable academic results. Furthermore, it was 

important that the curriculum must also be by the social and academic requirements that 

were only possible in cases when the teachers are well aware of their roles and 

responsibilities (Vendenberghe & Huberman, 1999). Otherwise, it is more likely that the 

curriculum will remain ineffective and will be wasted. Therefore, it can be said that if the 

teacher is psychologically or professional weak or underdeveloped, then the educational 

system will not be firm enough. Such teachers are also the ones that are easily stressed 

and frustrated of their professional responsibilities. And it is difficult to retain them. To 

avoid such an occurrence, it is important that the ECTs are properly trained and oriented 

before they are exposed to professional responsibilities (Vendenberghe & Huberman, 

1999). This will enhance their chances of retention as well. 
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8.2.  Burnout in Teachers                                                                                                    

A report by Kyriacou (2001) depicted that 37% of teachers throughout Australian school 

systems that they experienced type of stress. Distress among teachers was reportedly 

greater than for the general population (Tuettemann & Punch, 1992). Tuettemann and 

Punch research conducted with a considerably large sample size of teachers in Western 

Australia showed that 45% of Australian high school teachers were psychologically 

distressed. Distress was related to whether or not the teachers perceived themselves to be 

effective in dealing with students’ misbehaviour, supported by colleagues, and if they 

received recognition for their work. According to Tuettemann and Punch data, the 

proportion of psychological distress was “twice that for the general population and 

perhaps four times as high as that for the professional population”. 

Furthermore, Brouwers & Tomic (2000) explained that the performance of the teachers is 

the most important part of any academic setup and it is directly related to the self-efficacy 

of ECTs. The authors further commented that “perceived self-efficacy in classroom 

management must be taken into consideration when devising interventions both to 

prevent and to treat burnout among secondary school teachers” (Brouwers & Tomic, 

2000). Therefore, the educational institutes must ensure that such policies are 

implemented that will not only focus on the performance of these teachers, but also their 

development. If the teachers can perform in an efficient and effective manner, they are 

less likely to suffer from burnouts and workplace anxiety. And as a result, they are more 

likely to retain their positions. If ECTs are properly trained their rate of retention will also 

be increased (Brouwers & Tomic, 2000). The variables to focus in such a setting are the 

quality, character, and competence of the ECT. 
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Furthermore, Skaalvik & Skaalvik (2007) devised a scale for measuring the burnout level 

and tendency amongst teachers based on the variables that include “teacher self-efficacy, 

perceived collective teacher efficacy, external control (teachers' general beliefs about 

limitations to what can be achieved through education), strain factors, and teacher 

burnout”. This measuring scale was further used by the researchers to evaluate the impact 

of burnout on “Instruction, Adapting Education to Individual Students' Needs, Motivating 

Students, Keeping Discipline, cooperating with Colleagues and Parents, and Coping with 

Changes and Challenges” (Skaalvik & Skaalvik, 2007). The authors explained that the 

importance of education is critical as it is an aggregate of all the procedures and 

mechanisms that are involved in establishing a social life for the students. Within this 

social setup, the students were expected to compete and perform in a comparative and 

competitive manner (Skaalvik & Skaalvik, 2007). And it is the responsibility of the 

teachers to make these students capable of competitive performance with optimized 

personal development (Skaalvik & Skaalvik, 2007). Therefore, it can be said that a 

competent and well-trained teacher was capable of instructing the students in the right 

direction to ensure that they are capable of performing well in the society.  

Moreover, it has been globally observed that under current academic conditions, teachers 

and educationists are negatively affected by the reduced standards and quality of the 

educational setups. And as a result, their motivation and encouragement level was also 

reduced due to several known and unknown reasons (Schwarzer & Hallum, 2008). The 

development and success of students were dependent on several factors. However, 

influence of teachers was the most critical when it comes to student development and 

progress (Schwarzer & Hallum, 2008). And if teachers will be of low motivation with 
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reduced self-awareness and self-efficacy, then they will not be able to influence the 

students in a positive and encouraging manner (Schwarzer & Hallum, 2008). If the 

teachers are more likely to be victims of fatigue, workplace stress, anxiety and burned 

out, they are likely to transfer these negativities within their students as well (Schwarzer 

& Hallum, 2008). 

Another research by Byrne (1999) states that it was impossible to have good schools and 

academic output without well retained and satisfied teachers having a high level of 

competency. Therefore, if the school administrations emphasize on high-level education, 

then they must strive hard to retain their teachers and provide them the environment that 

would reduce the burnout impact (Byrne, 1999). With favorable conditions, ECTs were 

more likely to enhance their capabilities and characters. This self-awareness and sense of 

self-efficacy increased the teacher retention as well. However, the researcher also 

concluded that there was a lack of strategic approach to deal with teacher burnout. Byrne 

(1999) commented that “Despite much empirical research linking the construct of teacher 

burnout to other variables for various professional groups, findings have not been 

summarized into one conceptual framework that can be replicated and tested 

statistically”; yet the literature review and researches confirmed the correlation between 

teacher burnout and their performance capacity. 

A study by  Chaplain (2008) investigated the relationships between stress and 

psychological distress among cohort of trainee secondary school teachers in England. The 

study examined the structure of a teacher stress and its relationship to mental health as 

measured by the 12-item General Health Questionnaire. The study has shown that 38% of 

teachers were psychologically distressed. An identified behavior management, workload 
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and lack of support as significant demands impacting on their stress levels. The findings 

were discussed in relation to the degree which trainees are prepared for the challenges 

they are likely to experience as teachers. 

ECTs, who showed a relatively high level of burnout and yet continued to teach, can have 

a negative influence on their students (Hock, 1988). Teacher burnouts affect student 

behaviour too (Lamude, Scudder, & Furno-Lamude, 1992). According to W. Evers and 

Tomic (2001, cited in Oranje, 2001), categories burnout researches into three types: 

firstly, burnout due to coping problems. Burnout stems from the negative outcome of an 

individual’s judgment of their own abilities in relation to real stressors in their 

environment Byrne (1991); Cherniss (1980); Eskridge and Coker (1985). Secondly, 

burnout was a dependent of both physical and mental exhaustion that affects people for a 

long time (physiological model) (Kremer-Hayon & Kurtz, 1985). Thirdly, the burnout 

was the one which caused by the environment, such as the social relationships of the 

teachers with students, colleagues and principals Brouwers and Tomic (1999); Brouwers 

and Tomic (1999). That type of burnout was connected with the organizational working 

circumstances W. J. Evers, Tomic, and Brouwers (2004); Burke and Richardson (2000); 

Van Dierendonck, Schaufeli, and Buunk (1998).    

ECT who have trained during their practice period in schools before graduation haven’t 

had the chance to adapt the new school culture nor involved with the curriculum practices 

and reporting students’ involvement those who was fall victim to the burnout. ECTs were 

belonging mainly to culturally and linguistically diverse between the university climate 

and the work sector. Mostly have already allocated in the new schools are in search of a 

new teaching job. Those ECTs generally needed to take up effort of any job on any 
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location, due to pressures of starting employment, career or financial commitments 

(Sharplin, 2009). 

Hutchison (2005) has conducted a case studies research book making it an original, 

research-based analysis of the issues pertaining to international teachers. 

In his book, Hutchison (2005) claimed that it is important to identify and address the 

issues of initial support given to the ECTs, since “what is done for them during the initial 

year is likely to be critical to their later success and also their decision to continue to 

work in their current school” (pp. 239-240). The arrival of ECTs into a new school that 

they have little knowledge of is a common theme in the literature 

(Beynon, Ilieva, & Dichupa, 2004); (Dewar, Kennedy, Staig, & Cox, 2003); (Jhagroo, 

2004); (Phillion, 2003); (Sutherland & Rees, 1995) and (Vohra, 2005). 

Small schools in remote areas have an added hardship of attracting and retaining staff. 

When ECTs and leaders arrived at a school, they do not always expect to stay for long. 

Their encounters with rural/remote communities are characterized by some writers as 

‘‘nasty, brutish and…short’’ and they do their time before returning to the city as quickly 

as possible (Ankrah-Dove, 1982); (Wallace & Boylan, 2007). 

For example, a survey of teachers in New Zealand conducted by Dewar (2002), found 

that “around a third of secondary teachers did not receive specific information on 

teaching” in the country (rural areas) (p. 15). Similarly, teachers from South Africa 

relocating to the U.K have also complained of the lack of information offered by 

recruitment agencies in their websites (Manik, 2007). 

 

More recently, in the Western Australian context, (Sharplin, 2009) studied factors related 

to attracting and retaining teachers in small and remote schools. Mentoring is another 
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area of extensive research in remote and small schools. Much of the research focuses on 

the support of beginning teachers (Ng, White, & McKay, 2008) and principals as well as 

mentoring in the form of professional development. 

Hutchison and Jazzar (2007) proposed that “effective mentoring … can significantly 

improve international teachers’ cultural adaptation and classroom success” (p. 369). Porat 

(1996), cited in (Michael, 2006) indicates that “an external source of support is crucial for 

them [ECTs] in the beginning of their career” (p. 167).  

Previous studies of immigrants in transition suggest that “most people who come from 

cross cultures would benefit from some kind of systematic preparation and training to 

assist them in coping with culture-contact induced stress” (Ward, 2001). 

(Hutchison & Jazzar, 2007) summarized as follows: “differing language and the different 

meaning assigned to gestures … can make simple communication an adventure for all 

concerned” (p. 371). They go on to argue that this is a critical area for mentoring and that 

“mentors for new to school teachers should be adept at both verbal non-verbal 

communications, their symbolic interactions with peers and students should be models in 

both informal and professional situations” (p. 371). 

International literature highlights school culture difference as a significant transition issue 

for ECTs. Oberg (1960) first defined culture difference cited in (Furnham & Bochner, 

1986) as “anxiety that results from losing familiar signs and symbols of social 

intercourse” (p. 48). Elbaz‐Luwisch (2004) said that “learning the codes of behaviour of 

the school culture is something that all teachers must do, but for teachers who have not 

been schooled in the culture, this process is doubly complicated and inevitably more self-

conscious” (p. 397). 
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The literature indicates that ECTs experience difficulty in managing students’ behaviour 

in the classroom (Cruickshank, 2004); (Dewar & Visser, 2000); (Jhagroo, 2004); 

(Michael, 2006); (Okamura, 2008); (Remennick, 2002); (Waite, 2009) and (Weintroub, 

1993). 

Many studies have shown that the ECTs who teaching in WA schools face the burnout of 

misbehaviour more than the experienced teachers. The proposed research was also 

intended to explore the influences of classroom management and student disruptive 

behavior as one of the expected factors causing burnout among ECTs in WA schools. 

 

8.3. Causing of Burnout in Teachers  

Similarly, Farber (2000) conducted a detailed study on teacher efficiency and self-

efficacy. They used this research to develop and provide a methodology that can be used 

to overcome the burnout impact in teachers. Individuals enter the teaching profession for 

the satisfaction of their changing needs (Farber, 2000). Furthermore, the study was sorted 

the needs of humans as physiological needs, security and wellbeing needs, social needs, 

sense of self-esteem and self-actualization in developing and establishing needs (Farber, 

2000). Farber (2000) commented that “there are three types of burnout: “wear out,” 

wherein an individual gives up, feeling depleted in confronting stress; “classic” burnout, 

wherein an individual works increasingly hard in the face of stress; and an “under - 

challenged” type, wherein an individual is faced not with excessive degrees of stress per 

se, but rather with monotonous and unstimulating work conditions”. Based on the 

empirical study and evaluation of the gathered results, the author concluded that 

“Psychoanalytic insight, cognitive restructuring, empathic concern, and stress-reduction 
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techniques may all be necessary, albeit in different combinations, to treat successfully 

burnout of each type” (Farber, 2000). The researcher explained that a teacher may be 

satisfied with his or her employment when he sees that there is practically zero contrast 

between what he anticipates from the occupation and what gets from it (Farber, 2000). 

Feedback by public, time to time changes in education and contention over the course of 

education ought not to make a troublesome and unsupportive environment for teachers 

(Farber, 2000). Therefore, it is vital to note that with the utilization of innovation the part 

of teachers has changed through various stages.  

In teacher burnout, stress and pressure are the key factors. They occur because there are 

heaps of expectations and requirements for ECTs (Burke & Greenglass, 1996). For 

example, parental feedback for teachers has developed to a point where numerous 

teachers think that its exceptionally hard to hold up. Teachers feel debilitated by the 

absence of public comprehension and the environment in which they work (Burke & 

Greenglass, 1996). They likewise feel overpowered by such a variety of activities taken 

for guaranteeing the academic accomplishment of each student. At times newly recruited 

teachers to think that it’s hard to keep up assurance (Burke & Greenglass, 1996).  

Therefore, Burke & Greenglass (1996) showed that the teaching profession had been seen 

as a work of affection and commitment. These days it has been changed into an entirely 

stressful occupation (Burke & Greenglass, 1996). Therefore, the authors concluded that 

the antecedents of teaching stress include “red tape, disruptive students and lack of 

supervisor support.” 

Another credible research about the teacher burnout was conducted by Maslach, 

Schaufeli, and Leiter, (2001). The research indicated that such a representative couldn't 
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keep up minding and duty. The sentiment burnout is multidimensional; the main angle is 

drained and exhausted feeling and the second viewpoint is an inclination to create an 

antagonistic state of mind towards individuals with whom one works (Maslach, 

Schaufeli, and Leiter, 2001). The third perspective is negative sentiments. Teacher 

burnout negatively affects the teachers themselves driving, for instance, to enthusiastic 

and physical wellbeing, and for the students a burned out teacher might be hindered like 

teaching and responsibility and may give fewer data, less acclaim and interact less with 

students (Maslach, Schaufeli, and Leiter, 2001).  Furthermore, the authors highlighted 

that negative disposition towards teaching is one of the factors impacting burnout of the 

teachers. Teachers are a standout component amongst the most vital factors in the 

teacher-learning process.  

Considering the same aspect, Ispir (2010), in his research uncovered that teacher with a 

high disposition towards teaching calling are less burnout. Burnout teachers with the low 

state of mind towards teaching show negative impact on their students (Ispir, 2010).  

 

8.4. Burnout in Early Career Teachers 

Chang (2009) explained the term burnout as the psychological state of the professionals 

who feel like being overwhelmed, over-burdened, alienated or pressurized at the 

workplace. Chang (2009) believes that “the habitual patterns in teachers’ judgments 

about student behavior and other teaching tasks may contribute significantly to teachers’ 

repeated experience of unpleasant emotions and those emotions may eventually lead to 
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burnout.” They feel dejected from their colleagues and clients. Such a psychological 

feeling reduces their workplace motivation, excitement, and objectivity.  

Furthermore, Can-Garcia & Padilla-Munoz (2005) conducted the research to correlate the 

personality and the contextual variables with the teacher burnouts. The researchers 

describe that the burnout is the chronic level of fatigue, stress, frustrations, and 

depressions that threaten the commitment capacity of the individual. The researchers 

“emphasize the role of agreeableness as a protective factor (high scores) and, at the same 

time, as a vulnerability factor (low scores)” (Can-Garcia & Padilla-Munoz, 2005) and 

reduces their ambitiousness, devotedness, and dedication to their professional goals. 

Earlier, it was perceived that burnout is only the result of long term working 

commitments or monotonous conditions of the workplace for long time periods. 

However, Can-Garcia & Padilla-Munoz (2005) shows that ECTs or professional are also 

likely to face burnout because of lack of self-awareness, less exposure to orientation and 

proper training, lack of self-efficacy, etc. And consequently, these factors lead to a lack 

of retention and commitment of the ECTs.  

Another common problem faced by ECTs is their expectations from their school and the 

actual practices of the schools. The discrepancies between the two can create burnout in 

teachers. For this purpose, Bibou-Nakaou et al. (1999) described the professional burnout 

as a process which begins with low energy and devotion; then there is an exceptional 

inversion in the state of mind and behavior when an individual does not get positive 

feedback, encouragement, and responses. The authors present that “teachers’ 

misbehavior-related attributions and preferred practices differentiate significantly the 

burnout levels experienced by the teachers. One means of more adequately dealing with 
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teacher burnout might involve the evaluation of teachers’ attributions and perceptions 

regarding work stressors”. However, there are the individuals who can keep up eagerness 

in the profession. (Bibou-Nakaou et al. 1999) further characterized it as a process 

whereby conferred professionals withdraw from their work in response to job stress.  

Schwab (1996) further characterized burnout as a persistent, negative, work-related 

perspective in "ordinary" people that is principally characterized by exhaustion, which is 

joined by distress, a feeling of reduced effectiveness, diminished inspiration and the 

development of useless state of mind and behavior at work.  

Similarly, Talmor, Reiter & Feigin (2005) explains that “identify the environmental 

factors that relate to the work of regular school teachers […], and to find out the 

correlation between these factors and teacher burnout”. The authors are further related 

that burnout can happen as a result of working nearly and consistently with individuals 

who are experiencing distress. The professionals discover little chance to withdraw them 

from this wellspring of nervousness and pressure, and as a result, they experience burnout 

when people begin experiencing these parts of burnout they get to be miserable with their 

roles and themselves.  

A more precise and comprehensive study was presented by Pines (2002). He presented a 

Psychodynamic Existential Perspectives of the Teacher burnout. He explains that there 

exists “a tentative relationship between critical childhood experiences and the choice of a 

teaching career and between goals and expectations when entering teaching and the 

causes of burnout.” And this is more likely to impact the level of burnout in ECTs. The 

term is primarily connected to moderately aged persons who perform at an abnormal state 

until stress and strain take their tall. Pines (2002) depicted it as a process of 
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disengagement in response to job-related stressors. Unevenness between job requests and 

accessible resources prompts to an emotional response characterized by nervousness, 

pressure weakness, and strain.  

Another important aspect of Teacher burnout is the occurrence of burnout in teachers due 

to lack of Reciprocity. Horn et al. (1999) portrayed burnout as an extraordinary kind of 

role-particular estrangement in which emphasizes on sentimental exhaustion, particularly 

as this applies to teacher's capacity to effectively achieve their students. Burnout 

happened when prolonged job-related stress resulted in the powerlessness to work 

effectively in one's job (Horn et al. 1999). The authors further conclude that “at the 

interpersonal level, low outcomes from students are related to higher burnout levels; 

whereas at the organizational level, low investments are related to higher burnout levels. 

These findings are discussed regarding the extent to which psychological contact is more 

intimate or impersonal in both types of relationships” (Horn et al. 1999). Burnout leads to 

exhaustion, involvement changes to detachment and the feeling of accomplishment gets 

to be one of self-uncertainty. It is all around acknowledged that the burnout phenomenon 

is associated with critical unfavorable wellbeing entanglements for endures (Horn et al. 

1999). Furthermore, the qualitative collection of researches has demonstrated that the 

ramifications of burnout develop well past the mental, emotional and physical wellbeing 

of the sufferer (Horn et al. 1999).  

Moreover, Hendrix et al. (2000) characterized burnout as a reaction to endless stress 

which includes negative interactions amongst environmental and personal characteristics. 

The researchers further considered it as a ceaseless condition that creates when one is 

working hard for long in a high-pressure working circumstance (Hendrix et al. 2000). 
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They conceptualized it as an uncontrollable, negatively perceived occasions which 

happen over a drawn out stretch of time and prompt to three negative psychological 

responses which are depersonalization, emotional exhaustion and reduced personal 

accomplishment (Hendrix et al. 2000).  

Maslach et al. (2003) portrayed it as a long haul response to constant emotional and 

interpersonal stressors at work. It is controlled by the dimension of exhaustion, 

negativity, and inefficacy. The authors commented that “Job burnout is a prolonged 

response to chronic emotional and interpersonal stressors on the job and is defined here 

by the three dimensions of exhaustion, cynicism, and sense of inefficacy.” In the 

research, the exhaustion is portrayed as the sentiment not having the capacity to offer any 

more of oneself at an emotional level, criticism as a far off state of mind towards work, 

the general population being served by the teachers and partners, and inefficacy as the 

sentiment not performing errands satisfactorily and of being clumsy or irritated at work 

(Maslach et al. 2003).  

Later Maslach and Leiter (2007) surveyed burnout as the list of the disengagement 

between what individuals are and what they need to do. Therefore, it represents 

disintegration in qualities, respect, soul, and a disintegration of the human soul (Maslach 

& Leiter, 2007).  

In another study, the researcher Brackett, Palomera, Maojsa-Kaja, Reyes & Salovey 

(2010) explained that burnout is a typical indication of prevailing personality sub-selves. 

It disturbs and debilitates the genuine motivation of the person. The person turns out to be 

excessively befuddled, sad, fatigued, at odds, terrified disgraced, blameworthy, hurt, irate 
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disappointed and exhausted to recognize this and right without help (Brackett, Palomera, 

Maojsa-Kaja, Reyes & Salovey, 2010).  

Furthermore, Schwarzer, Schmitz & Tang (2000) described the burnout theory presented 

by Maslach in an attempt to validate its implications in cross-cultural environment and 

non-western school setups. The authors explained that their validity research was focused 

on an extensive variety of human administration workers about the emotional stress of 

their jobs and found that the adapting methodologies had critical ramifications for 

individuals' professional personality and job behavior. Moreover, Schwarzer, Schmitz & 

Tang (2000) surrounded model of three dimensions hypothesizing an alternate 

consecutive progression after some time in which the event of one dimension encourages 

the development of another. As per this model of Maslach (1976), exhaustion happens, to 

begin with, prompting to the development of skepticism, which drives consequently to 

inefficacy. Schwarzer, Schmitz & Tang (2000) planned another validity model in which 

they concentrated on the level of match or confuse within culture specific school settings. 

In this model, they studied match or crisscross amongst person and their job environment. 

They uncovered that more the variety, or jumble between the person and their job, the 

more the probability of involvement with work (Schwarzer, Schmitz & Tang, 2000). The 

new part of their approach is that the jumble center is on the persevering working 

relationship individuals have with their job (Schwarzer, Schmitz & Tang, 2000).  

Schwarzer, Schmitz & Tang (2000) explained in their research theory that Maslach has 

precisely presented and conceptualized following five elements of the burnout 

phenomenon:  
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 First of all, there is a power of dysphoric indications, for example, mental or 

emotional exhaustion, weariness, and depression (Schwarzer, Schmitz & Tang, 

2000).  

 Secondly, the accentuation is on mental and behavioral indications more than 

physical ones (Schwarzer, Schmitz & Tang, 2000).  

 Third, Burnout indications are work-related (Schwarzer, Schmitz & Tang, 2000).  

 Fourth, the indications manifest themselves in people, who did not experience the 

ill effects of psychopathology some time recently (Schwarzer, Schmitz & Tang, 

2000).  

 Fifth, lack of effectiveness and work performance happen on account of the 

negative state of mind and behavior (Schwarzer, Schmitz & Tang, 2000). 

Furthermore, according to Tsai, Fung & Chow (2006), the profession of teaching is 

exceptionally intimidating, influential and visionary. Teachers are frequently anticipated 

that would rectify social problems like educate students in academic and aptitude 

territories, provide enrichment activities, meet the individual needs of students with an 

extensive variety of capacities, and energize student's moral and moral development 

(Tsai, Fung & Chow, 2006). The human and money related resources required to meet 

this various desire have not been anticipated (Tsai, Fung & Chow, 2006). Teachers have 

discovered their believability disintegrating with the vast group. Lawmakers, corporate 

officials, and educational experts have explained clashing responses for rectifying the ills 

of education (Tsai, Fung & Chow, 2006).  
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Their answers were frequently shortsighted, neglecting the mind-boggling social 

requirements under which teachers work and regularly rebuking the teacher for the 

problem they confront (Tsai, Fung & Chow, 2006). As a result of these problems, 

numerous teachers are leaving the profession, enduring the outcomes of job-related stress 

and experiencing burnout. Moreover, Tsai, Fung & Chow (2006) characterized teacher 

burnout as exhaustion of physical, emotional and attitudinal perspective. It begins with 

sentiment uneasiness and in this express the delight of teaching begins to bit by bit 

plunge. Teachers experiencing burnout seems overpowered, exhausted, skeptical 

fractious and pulled back (Tsai, Fung & Chow, 2006). Stress and weakness result in 

decreased productivity, reduced ability to handle problem and sentiments of obscenity 

work performance endure, and student's needs are frightened. Some severe and resentful 

teachers quit teaching (Tsai, Fung & Chow, 2006).  

As indicated Schwab (2014), Maslach (1981) presented three subscales of teacher 

burnout that are used in this research:  

 Emotional exhaustion (Schwab, 2014) 

It is drained and exhausted feeling that creates as emotional energies are crushed. At the 

point when such these emotions get to be ceaseless, teachers get themselves exceptionally 

vulnerable and are not in a position to proceed with their administrations to the students 

as they once could (Schwab, 2014). 

 Depersonalization (Schwab, 2014) 

Educators who no longer have constructive emotions about their students are 

experiencing this part of teacher burnout. Educators show apathetic, negative dispositions 
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toward their students by utilizing critical names, exhibiting chilly or inaccessible states of 

mind (Schwab, 2014). They inaccessible students physically (Schwab, 2014), and in such 

conditions students confront psychological withdrawal (Schwab, 2014).  

 Personal Accomplishment (Schwab, 2014) 

This perspective is exceptionally critical for educators. Most educators enter the 

profession to help students learn and develop (Schwab, 2014). At the point when 

educators no longer feel that they are adding to student's development, they are powerless 

against experiencing profound disappointment (Schwab, 2014). It is troublesome for 

educators to give up their devotion to teaching and the job provides a couple of other 

remunerating ranges to which they focus their accomplishments (Schwab, 2014). A 

teacher once in a while have the choice of investing more energy to profit, and 

authoritative vocations are accessible to few (Schwab, 2014).  

 

8.5.  Personal Capacity and Burnout 

 

Critically analyzing, it can be said that the job stress is characterized as the sentiment 

workers about the job-related strain, uneasiness, dissatisfaction, emotional exhaustion and 

distress. This study was to investigate how ECTs factors, in their perspectives, could be 

identified with work burnout. Individuals have diverse factors perceived distinctive work 

burnout at work. There were some extraordinary clarifications of work burnout among 

ECTs. Moreover, given by Randler, Luffer & Muller (2015), contended that workers' 

desires change with age or means more established representatives were capable created 
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systems to adapt to job-related stress issues. More youthful teachers were hard to utilize 

appropriate adapting procedures to reduce job-related stress (Randler, Luffer & Muller, 

2015). Though, more seasoned workers have been experienced the abnormal state of 

stress issues when they were new, so they ready to adapt to work stress issues by utilizing 

their experience (Randler, Luffer & Muller, 2015).  

Other than that, sexual orientation likewise impacts work stress. As per the Skovholt & 

Trotter-Mathison (2014), when both companions enter work drive, spouses still 

responsible to minding tyke and family unit undertaking. Accordingly, women are more 

stressful than male since they have responsible for minding tyke and the family 

undertaking. In any case, numerous men would not impart the family errand to spouses 

despite the fact that concur them in paid work drive (Skovholt & Trotter-Mathison, 

2014). Subsequently, female teachers confronted the abnormal state of stress contrasted 

with male because of they were hard to stand up to in the classroom and work over-

burden and also working conditions (Skovholt & Trotter-Mathison, 2014). On the 

complexity, some of the studies showed that female teachers were more satisfied with her 

job since they have brought down desire than male teachers (Skovholt & Trotter-

Mathison, 2014). This can clarify that male teachers set more consideration regarding 

work than female teachers which are append significance to the family. 

 

 

 

8.6.  Workplace Environment and burnout 

 
The work environment can urge and motivating force teachers to teach solace and 

towards job satisfaction (Flook, Goldberg, Pinger, Bonus & Davidson, 2013). On the 
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difference, work environment, for example, interpersonal connection and teachers' job 

self-governance are the factors that add to work stress among optional teachers. 

Interpersonal relationship implies interaction amongst associates and director in school, 

while job self-governance can be characterizing as teacher’s autonomy and opportunity to 

settle on the decision on their works (Flook, Goldberg, Pinger, Bonus & Davidson, 2013). 

Moreover, many studies expressed that social bolster, for example, group attachment, 

interpersonal trust and loving for supervisor is associated with less job stress (Flook, 

Goldberg, Pinger, Bonus & Davidson, 2013).  

Like this, according to Lauermann & Konig (2016), the relationship amongst school 

employees and principal without attachment and trust among optional teachers was 

prompted to work stress and mental issue. The poor relationship between associates 

among teachers implied the loss of support and more effectively to achieve mental 

illness, for example, uneasiness and misery. As per Lauermann & Konig (2016), work 

stress happened because of misconception between teachers, personal problems, struggle 

and powerless management in school. Aside from that, teachers' independence was an 

internal limit and flexibility to settle on everyday decision about teaching, for example, 

supplementary teaching materials in school (Lauermann & Konig, 2016). Teachers who 

are sabotaged to settle on decision contrast with others teachers in school can prompt to 

work stress since they feel inadequate and restrict to settle on the decision. In fact, the 

person who expected abnormal state of job self-sufficiency at work was experienced less 

work stress contrast with the job with low job self-governance (Lauermann & Konig, 

2016). Therefore, low job self-sufficiency at teaching can unsafe teachers' mental 

wellbeing or physical and psychological influence, for example, truancy, stress, tension, 

not able to rest soundly, increment circulatory strain, etc. (Lauermann & Konig, 2016). 
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8.7.   Role Vagueness, Role Struggle and Role Over-Burden 

 
Role vagueness was associated with an absence of clarity in regards to workers' rights, 

responsibilities, strategies, objectives, status and responsibility. Despite the fact that in 

some ways teachers' role was characterized expressly, that was to teach youngsters well, 

in different routes as to class train and responsibility vagueness emerges (Aloe, Amo & 

Shanahan, 2014). Role strife happened when conflicting, incongruent or inappropriate 

requests are set upon a person. Furthermore, Aloe, Amo & Shanahan (2014) pointed to 

basic wellsprings of role struggle for teachers. They were relied upon to provide quality 

education to their students, yet they were not permitted to utilize the best instructional 

techniques or educational programs materials accessibility (Aloe, Amo & Shanahan, 

2014). They were responsible for maintaining discipline; however, not have the power for 

doing as such. Teachers were likewise experience role struggle when they were advised 

to perform undertaking that was outside the area of their professional work (Aloe, Amo 

& Shanahan, 2014).  

Role over-burden was one of the normal complaints of the individuals who, with their 

particular needs, interest, inspiration and achievement level were a major number, for any 

one person to handle (Aloe, Amo & Shanahan, 2014). Role overburden may likewise 

have happened from the efforts important to work effectively with kids who are 

apparently ill-equipped or unmotivated to go to class. Sutton has pointed out two 

unmistakable, however similarly broken responses to work over-burden (Aloe, Amo & 

Shanahan, 2014). In the principal case, teachers feel constrained either to do low-quality 

work or to not complete the work at all which was psychologically and additionally 
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physiological problem. Stress results from either response. This was a general rundown 

of work-related stressors for teachers (Aloe, Amo & Shanahan, 2014). In any given 

school various eccentric stressors encroach upon teachers, their reality was an 

intersection of the kind of people who have instructed and who have learned in that 

specific setting (Aloe, Amo & Shanahan, 2014). 

 

8.8.  Societal Factors 

 

Efficient Administration and convictions were an integral part of the educational process 

and parental support of youngsters' work, firmly impact school achievement (Fernet, 

Lavigne, Vallerand & Austin, 2014). The teachers by and large welcome parental 

involvement in schools yet larger part guardians were not strong to teachers (Fernet, 

Lavigne, Vallerand & Austin, 2014).  

Inefficient Administration goes under two noteworthy classifications; not included and 

excessively included (Fernet, Lavigne, Vallerand & Austin, 2014). In the primary group 

are those who are not available. Incapable, uninterested in their students’ education and 

the individuals who put entire responsibility of educating their children on teachers 

(Fernet, Lavigne, Vallerand & Austin, 2014). In the second group were those guardians 

who have decided that the genuine education is just conceivable if guardians continually 

screen what happens in the school. Those guardians feel that their youngster is being 

disregarded by the teacher and that lone consistent pressure on their part will correct the 

circumstance (Fernet, Lavigne, Vallerand & Austin, 2014). Albeit all guardians are not of 

such kind but rather for the most part guardians are perceived by teachers as either 

unhelpful or inaccessible or intrusive (Fernet, Lavigne, Vallerand & Austin, 2014).  
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Public feedback; the regular comments about teachers from public include factors and 

variables such as their impact on students, their negative influences, etc. (Fernet, 

Lavigne, Vallerand & Austin, 2014). They are often accused of the educating, and 

socialising such a large number of newly recruited teachers are helped to remember their 

failures and seldom commended for their triumphs (Fernet, Lavigne, Vallerand & Austin, 

2014). This assessment of teachers by the public in such a way makes them stressful 

(Fernet, Lavigne, Vallerand & Austin, 2014).  

Public interest for responsibility; obviously it was sensible to state that public ought to 

consider teachers responsible for the accomplishment of their work. The public wages, 

perks, teacher compensations and have appropriate to expect some performance levels 

(Fernet, Lavigne, Vallerand & Austin, 2014). However, from the prospective of teachers, 

the interest for responsibility is time and again the methods by which teachers' self-rule 

and feeling of professionalism are trampled upon by the individuals who know minimal 

about education and educational assessment (Fernet, Lavigne, Vallerand & Austin, 2014). 

Most disturbing to teachers was their inclination that society anticipates that they will 

educate, socialise each student who comes to class paying little mind to the social, 

monetary and psychological challenges some of these students carry with them. On the 

off chance that the parents, administration, psychologists, and social workers have fizzled 

why teachers ought to be responsible for every one of the problems (Fernet, Lavigne, 

Vallerand & Austin, 2014). This request of responsibility is likewise a wellspring of 

stress for teachers. 

 

 

 



 57 

8.9.  Role of School management and burnout 

 
Gozzoli, Frascaroli & D’Angelo (2015) showed that the strategy of school-based 

management has begun in 1991. It is another arrangement "school management activity" 

issued by the Education and Manpower Branch and Education Department; it was a 

change of management in school (Gozzoli, Frascaroli & D’Angelo, 2015). This 

arrangement and change concentrate on changing school’s management style from 

outside control management to class-based management (Gozzoli, Frascaroli & 

D’Angelo, 2015). The motivation behind the change is increment the nature of education 

and increment the effectiveness of management at school (Gozzoli, Frascaroli & 

D’Angelo, 2015). In this new strategy, each school's authoritative and management was 

decided by every school oneself. Each school would be responsible for arranging and 

organising the school's teaching framework. School-based management can be seen 

stressful if the teacher can't take an interest in school-base management (Gozzoli, 

Frascaroli & D’Angelo, 2015). The authors further conclude that it is important to 

“Understand the role of teacher appraisals in shaping the dynamics of their relationships 

with students: Deconstructing teachers' judgments of disruptive behaviour/students” 

(Gozzoli, Frascaroli & D’Angelo, 2015) for overcoming the issue of burnout in ECTs. 

Furthermore, Antoniou, Ploumpi & Ntalla (2013) showed that one of the triggering 

factors of stressor was the absence of decision making in school. The absence of decision 

making implies they absence of involvements in their nature of work life. If the teacher 

were perceived that they have insufficient in take part in decision making, it would 

expand their chances to experience the ill effects of role strife and role vagueness 

(Antoniou, Ploumpi & Ntalla, 2013).  
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Teacher self-governance was critical for teachers as the teacher working in work 

condition. At the point when teacher contains higher self-sufficiency, the teacher would 

have a higher satisfaction of their job (Antoniou, Ploumpi & Ntalla, 2013). Independence 

in teaching professional means teacher can control themselves and their work in working 

environment. It incorporates teacher have an opportunity to settle on the prescriptive 

professional decision to decide appropriate administration and activity to their students 

(Antoniou, Ploumpi & Ntalla, 2013). The teacher would experience self-sufficiency when 

they have flexibility and chances to interfere or supervision on their teaching process, for 

example, have the independence to decide to possess teaching style. Moreover, self-

governance likewise incorporate it can give teacher opportunity to take an interest in 

some team up decision-production which apply to the administration of student and 

school strategy (Antoniou, Ploumpi & Ntalla, 2013). What's more, self-governance can 

give teacher have appropriate to detail their particular administer according to their 

particular picking. (Antoniou, Ploumpi & Ntalla, 2013). Furthermore, Maslach, Schaufeli 

and Leiter (2001) showed that an absence of independence is correlated with burnout. 

Similarly, Schwab, Jackson and Schuler (1986) showed that there is correlation amongst 

independence and personal accomplishment. It utilising different regression, it finds that 

self-governance of the teachers has almost 12% change to anticipate personal 

accomplishment (Schwab, Jackson & Schuler, 1986). Interestingly, the absence of self-

sufficiency would prompt to bring down the personal accomplishment (Antoniou, 

Ploumpi & Ntalla, 2013).  

The absence of investments gave representatives and administrations a lack of control 

over basic viewpoints or requests of their work. Therefore, it has been observed that 

Jackson, Schuler and Schuler (1986) found that absence of support in decision making 
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was connected to depersonalization. The explanation for is when individual perceived 

that they absence of taking part in decision making, they would feel that they were in the 

condition which is uncontrollable, so they feel vulnerability and feel uncertainty of the 

operation in the workplace (Antoniou, Ploumpi & Ntalla, 2013). So as to adapt to the 

circumstance, people will depersonalise their associations with the collaborator, 

customers or the association.  

Similarly, Wang, Hall & Rahimi (2015) mentioned that interest in the decision could 

decrease the role stress. As there was negative association between investment in 

decision making and role stress. Furthermore, there is the positive association between 

role stress and emotional exhaustion (Wang, Hall & Rahimi, 2015). It can have clarified 

that individuals partake in decision making can reduce role stress, and when role stress 

reduce, it can reduce emotional exhaustion. So it can have clarified that support in 

decision making may reduce emotional exhaustion. Therefore, it can be said that there 

was the negative correlation between support in decision making and emotional 

exhaustion (Wang, Hall & Rahimi, 2015).  

Pietarinen, Pyhalto, Soini & Salmela-Aro (2013) showed that few researchers have 

noticed that absence of control or self-rule in one's job adds to burnout. Sentiment control 

and self-sufficiency incorporate worker can perceive they have an opportunity on 

decision making on work schedule and build up the arrangements that specifically 

influence their environment at work (Pietarinen, Pyhalto, Soini & Salmela-Aro, 2013). 

Moreover, support in decision making was huge correlate to burnout.  

There were mentioned that there was a negative association between member decision 

making and emotional exhaustion (Pietarinen, Pyhalto, Soini & Salmela-Aro, 2013). This 
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implies when individuals have high support in decision making, they would have brought 

down emotional exhaustion.  

 

8.10. Student’s Behaviour Management and Burnout 

 
Consequences cannot be universally applied.  There was no single best way to respond to 

a type of misbehaviour.  There always exists a range of circumstances that lead to a 

student’s behaviour.  Consequences therefore should be based upon these circumstances.  

A range of informal (optional) and formal (standardised approaches) procedures exists. 

Students must know when they have chosen behaviour that was both appropriate and 

unacceptable. The main goal was to develop in students an understanding that they were 

responsible for their behaviour and they make their own choices, which ultimately will 

have consequences for them. 

Minor misconduct handled by staff members at that time.  The aim was to ensure students 

know they have exercised poor judgment and what is expected of them.  Minor offences 

typically are dealt with through the use of low-level responses, and choices.  Choices that 

may be offered are best if they link naturally to the behaviour.  E.g. if the problem was 

working or not working quietly with where they are, they choose to move to another seat.  

Other examples include loss of a related privilege, confiscation of the item causing the 

problem, community service, detention.  

The classroom environment was significant for the students to learn but also for the 

teachers because of burnout rates.  
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McCarthy, Lambert, O'Donnell, and Melendres (2009) state that: “teaching was a 

demanding profession” and teacher burnout rate has been a concern in the education 

world (p.282). Burnout can occur to any teacher irrespective of the number of years of 

teaching experience. Burnout rate can be ascribed to the school, educator’s coping styles, 

and also classroom tension. The number of special needs students, adult helpers in the 

classroom, and other tasks outside of the classroom can contribute to teacher burnout. 

Researchers have pointed that a teacher’s achievement in the classroom and supposed 

stress has been linked to having challenging children in their classroom (McCarthy et al., 

2009). Professional achievement by teachers and stress levels can be influenced if 

teachers perceive themselves having more children with special needs which promote 

unequal classrooms (McCarthy et al., 2009). It has been found that teachers report 

children without any disabilities, children with specific learning disabilities, and children 

with ADHD are the most disruptive or hard to teach in class (Westling, 2010). In reaction 

to children’s behaviour which included, “defiance, and noncompliance, disruption, and 

socially inappropriate behaviour” (Westling, 2010) teachers have been found to most 

likely reinforce positive behaviour first, followed by changing the classroom, and then 

changing the curriculum (Westling, 2010). 

Dealing with students' behaviour in the classroom was one of the critical responsibilities 

in teacher's role since teacher would perceive that they need to deal with student's 

behaviour in the classroom as they should be a guarantee that each student in classroom 

has leveled with chances to pick up information in classroom (Kokkinos, 2007). Be that 

as it may, in some circumstance, there were some student do some misbehavior to distract 

the pace of teaching and influence the nature of teaching, for example, numerous student 

talking in the meantime, it would prompt much commotion which would influence other 
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students procure learning in classroom, so teacher have obligation to keep the 

circumstance which has impact typical teaching (Kokkinos, 2007).  

In their research, Hastings & Bham (2003) showed that few researchers found that 

teachers recognise student misbehaviour as a wellspring of stress. It would make teachers 

feel stress as there were no unmistakable examples or predictable action to handle 

distinctive kind of student misbehaviour. Many studies focused on the association 

between teacher burnout and student misbehaviour (Hastings & Bham, 2003). According 

to the authors, some of the specific factors provoking the teacher burnout were 

“disrespect predicted emotional exhaustion and depersonalization burnout, and lack of 

sociability predicted depersonalization and personal accomplishment burnout”. 

Supporting the same idea of the impact of student misbehaviour, Bilbou-Nakou, 

Stogiannidou & Kiosseoglou (1999) explained that trouble in overseeing problematic 

youngsters had been presented as one of the significant reason for burnout.  

Same concept of student behavior and its relation with ECT burnout was presented by 

Friredman (2001) where he explained that teachers perceive their students as the primary 

wellspring of burnout in their work as a result of various problems among various 

problems, for example, train problems in classroom, unsatisfactory achievement, and 

truancy (Friedman, 2001). The teacher feels bothersome to handle the student behaviour 

which interferes with the teaching process. Student misbehaviour incorporates disrespect 

behaviour of the student. It incorporates students in class interrupt, ridiculing, squabble 

each other, student's in the class all talk in the meantime, which makes a tons of clamors. 

Precisely, he concluded that  



 63 

“The typical student behaviours—disrespect, inattentiveness and sociability—accounted 

for 22% of teacher burnout variance for the whole sample and 33% of burnout variance 

in teachers in religious schools. Humanistic teachers were affected mainly by disrespect, 

whereas custodial teachers were affected mainly by inattentiveness. The burnout among 

male teachers was mainly affected by students' inattentiveness, whereas burnout among 

female teachers was mainly affected by students' disrespect.” (Friedman, 2001). 

In Kokkinos (2007) study, there is positive relationship between overseeing student 

behaviour and emotional exhaustion. There is the positive relationship between 

overseeing student behaviour and depersonalization (Kokkinos, 2007). There was the 

negative correlation between overseeing student behaviour and personal accomplishment 

(Kokkinos, 2007). 

 

8.11. Workload and Burnout 

 

Teacher experienced high workload was a difficult problem in Australia. It likewise 

mentioned that education change was one of the sources to build teachers' workload as 

teachers needed to do numerous things to keep pace on education change. Education 

change needs teacher to do much additional time and effort to coordinate with the pace of 

education change.  

Chan and Hui (1995) have investigated teacher burnout in a study of 415 auxiliary 

schools in Hong Kong have demonstrated that one of the real wellsprings of stress was 

having an extremely overwhelming workload. There were numerous obligations for 

teachers; it incorporates teaching, organisation and administrative work, extracurricular 
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activities and train and direction work. Furthermore, Lam., Yuon and Mak (1998) found 

that the two noteworthy troubles of auxiliary teachers feel the most challenges in work 

were an overwhelming workload and insufficient time.  

Furthermore, Santavirta, Solovieva &, Theorell (2007) demonstrated that workload 

implies individuals experience the ill effects of inordinate requests under time pressure, 

furthermore bungle between the requests of teacher and the teacher's capacity to adapt to 

this requests.  

Similarly, Greenglass, Burke and Fiksenbaum (2001) demonstrated that workload was 

positively associated with emotional exhaustion in healing centre attendants. It 

demonstrated that when nurture workload has expanded and too substantial, they were 

more liable to experience emotional exhaustion.  

Moreover, Kyriacou (2001) showed that work over-burden in incorporate teacher 

teachers experience intemperate paper work, larger than average classes loaded with the 

student of various academic capacities and the need for teachers to finish undertakings 

past their insight base.  

Similarly, Goddard, O’Brien & Goddard (2006) explained that protection of resources, 

emotional exhaustion was essentially associated with job request, for example, work 

over-burden. It showed that emotional exhaustion is positively identified with work over-

burden, while depersonalization and reduce personal accomplishment are most certainly 

not. The researchers argued that work environment and attitude of administration as some 

of the “elements of school environments that explain variance in burnout scores in a 

sample of university graduates from Brisbane, Australia, two years after they commenced 

work as teachers” (Goddard, O’Brien & Goddard, 2006). 
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8.12. Work relationship and Burnout 

 
Social support has been viewed as helpful resources to let singular adapt to stress 

efficiency. In directing theory, when the person who have a strong social relationship; 

they can depend on others to help them to manage a few problems in stressful 

circumstances so that they would perceive less stress and less influenced by stress. 

Interestingly, individuals who absence of steady social connections is defenseless against 

the effect of stress (Russell., Altmaier and Velzen, 1987). Regardless of the causes, it was 

extremely important to overcome burnout in ECTs. This was because “Many teachers 

find the demands of being a professional educator in today's schools difficult and at times 

stressful. When work stress results in teacher burnout, it can have serious consequences 

for the health and happiness of teachers, and also the students” (Wood, 2002). 

The nature of work association with others could be one of stress at work (Wood, 2002). 

The way of the association with one's manager, subordinates, and partners can be a 

noteworthy wellspring of stress at work. A trusting and minding environment in the 

associations and an effective emotionally supportive network is fundamental in battling 

burnout (Wood, 2002). Burnout can be reduced if individual have great work association 

with others and better emotionally supportive networks at work (Wood, 2002). At the 

point when individual have great work connection and support from others; individuals 

counsel and support can act as pressure reduction, individuals accomplishing separation 

from the circumstance and a feeling of shared responsibility (Wood, 2002). The stress 
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can discharge in this circumstance and thus those individuals have social support, and 

work relationship would have less prone to burnout (Wood, 2002).   

Moreover, Goddard & Goddard (2006) showed that the effect of social support on stress 

and burnout had gotten broad consideration in researches regarding teacher burnout. In 

their research, the authors found “a significant positive association between burnout and 

turnover intention would be observed in teachers at the Queensland schools” (Goddard & 

Goddard, 2006). Social support has been distinguished have a role to cradle job-related 

stress (Goddard & Goddard, 2006). Social support can make individual has the 

perception that they can adapt to the circumstances by expanding their perception that 

others will provide the fundamental resources. More prominent perceived social support 

from collaborators or supervisor is associated with lower reported levels of burnout 

(Goddard & Goddard, 2006). 

Similarly, Pas, Bradshaw, Hershfeldt & Leaf (2010) showed that supervisor and 

coworker support were vital wellsprings of social support, identifying with a lower level 

of burnout in the workplace. Rebecca and Wendy (2007) showed that supervisors and 

work associates could provide bolster as important data and feedback, practical help and 

emotional bolster significant to the stressful work circumstance, it can help individual can 

have more trust in comprehending stress. Furthermore, the authors confirmed that “There 

was an increasing concern about teacher factors, such as burnout or low efficacy, which 

have been hypothesised to influence student outcomes like achievement or discipline 

problems” (Pas, Bradshaw, Hershfeldt & Leaf), 2010. Teachers with get social support 

from supervisors reported less emotional exhaustion, more positive dispositions and more 

prominent personal accomplishment.  
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According to Croom (2003), the social support may bring about the person to reclassify 

the terrible circumstance at work and upgrade the individual's perceived capacity to adapt 

to the request instigated by the stressful workplace. He further explains that “The 

teaching profession was one of the most visible professions in the world, and even though 

significant improvements have been made in student achievement, society continues to 

expect more from its teachers.” (Croom, 2003). 

Maslach, Schaufeli & Leite (2001) showed that social support was one wellspring of job 

resources; they demonstrate that job resources can act as cradle effect from the process of 

job request and burnout. In this result, it showed that absence of social support was 

connected to burnout.  

According to the research conducted by Hasida & Keren (2007) mentioned that social 

support at work was negatively identified with exhaustion, depersonalization and 

positively identified with personal accomplishment. 

 

8.13. Implications of Teacher Burnout 

Burnout has had the negative result of an association, as burnout would influence 

representative performances.  

In association, burnout would influence individuals' psychological factor. It would result 

in low morale, non-appearance, more recurrence of lateness, work distance, physical and 

emotional sick wellbeing, teachers leaving the professional, early job retirement (Johnson 

& Ferraro, 2000). This factor would make association misfortune many experienced and 

experienced individuals (Pyhalto, Pietarinen & Salmela-Aro, 2011). The burnout has 
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been connected with an assortment of mental and physical medical issues. The effect of 

mental wellbeing is decreased in self-esteem, depression, touchiness, powerlessness and 

tension. Physical medical issues incorporate exhaustion, insomnia, cerebral pain (Johnson 

& Ferraro, 2000). In the field of impact, the nature of education, burnout would decrease 

the nature of teaching since teacher's performance's decline. Ioannou & Kyriakides 

(2007) showed that when individuals experience burnout, they will go with a few 

manifestations, for example, physical consumption, feeling disillusionment, they would 

create negative disposition toward the work (Pyhalto, Pietarinen & Salmela-Aro, 2011). 

Teachers experiencing burnout have a tendency to be one-sided about their practices and 

to depend inflexibly on structure and schedule. 

If individuals endure shape burnout, it would influence their state of mind toward others, 

and it would influence the nature of the social relationship. Ioannou & Kyriakides (2007) 

showed that if teacher endures frame burnout, they would have poor interpersonal 

associations with partner and students. Therefore, (Khan, Kapoor & Cooraswamy, 2000) 

likewise showed that for the most part burned-out teacher provide essentially fewer data, 

less acclaim, and less adequate of their student's thoughts, and they interact them less 

much of the time. The burnout disorder would influence the teacher perception of their 

student as when individuals have experienced the ill effects of burnout, as a teacher 

would lower student's capacity and more often than not they would provide minimal 

positive feedback for students' reply. (Khan, Kapoor & Cooraswamy, 2000) additionally 

demonstrated that the result of burnout would reduce teacher-student affinity and 

understudy inspiration.  
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Teachers were the key persons in the path to social develop who guarantee the nature of 

teaching to provide to the people to come. So it was essential to investigate the 

circumstance of burnout phenomenon of teachers in Australia these days. 

According to Fernet, Guay, Senecal & Austin (2012), the profession of teaching was 

regularly referred to as a standout amongst the most stressful professions and teacher 

burnout was a worldwide problem. The money related cost of teacher burnout to schools, 

the educational cost to students and the psychological and emotional cost to the 

individual teacher are facts that can't be disregarded (Fernet, Guay, Senecal & Austin, 

2012). No associations can keep on viewing teacher burnout as a personal problem 

random to work environment. Reports suggest that teacher stress and burnout costs 

billions of dollars every year through non-appearance, staff turnover, and incapacity 

claims (Fernet, Guay, Senecal & Austin, 2012). 

Egyed & Short (2006) described that High attribution rates, particularly in the early years 

of teaching, require schools and school areas to use tremendous vitality and resource 

creating teachers. A hefty portion of who will, in the end, takes off. Therefore, in such a 

framework, contracting frequently turns into a terrible investment (Egyed & Short, 2006). 

Significant and important arrangement for teacher planning ought to not just encourage a 

competent workforce; it ought to likewise guarantee that the supply of qualified teachers 

adjusts with employment request (Egyed & Short, 2006). Contemporary education 

hypothesis holds that one of the significant reasons for deficient school performance was 

the failure of the school to enough staff classrooms with qualified teachers (Egyed & 

Short, 2006). 
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8.14. Sources of Burnout in Secondary Schools 

As per Kyriacou (2001) in his research commented that the high teaching hours that 

incorporate educational programs activities has added to the abnormal state of stress to 

teachers. This can be effectively clarifying that optional teachers are regularly 

confronting work over-burden, take care of the students' problem, stress on maintaining 

standard understudies in school and get ready day by day lesson arrange (Kyriacou, 

2001). Other than that, the teaching plan or techniques have changed to various way if 

thought about as past teaching strategies and it has prompt to job stress among teachers 

(Kyriacou, 2001). For instance, the job requirement by the school administrations, the 

requests of students and guardians step by step expanding have been prompt to an 

abnormal state of stress (Kyriacou, 2001). Aside from that, the stressful teachers can 

harm their psychological and physical wellbeing and also their performance (Kyriacou, 

2001). The larger amount of stress can be prompt to negative effect and indications on 

teachers' emotional, behavior and physiological, for example, ill humor, peevishness to 

unwind, depression, crying spells, segregate from others, restless, suppress the 

invulnerable framework and accelerate the maturing process (Kyriacou, 2001). In fact, 

the job-related stress can prompt to the physical and psychological ailment and also job 

dissatisfaction (Kyriacou, 2001).  

Furthermore, Dworkin (2001) presented a relation between work requests and the 

performance of work that can prompt dissatisfaction among teachers in school (Dworkin, 

2001). The constructive and negative assessment of teachers' prosperity or 

disappointment in their personal objective and commitment of job will prompt to job 

satisfaction or job dissatisfaction (Dworkin, 2001).  



 71 

Furthermore, as indicated by the review of job satisfaction by Gardner and Oswald 

(1999), teachers were less satisfied than some other professional group. Job 

dissatisfaction can likewise bring about by various work environments, psychological 

factors and demographic, for example, age, sex and education level (Collie, Shapka & 

Perry, 2012). Work environment has one of the factors that impact teachers' job 

satisfaction. For instance, the working conditions, for example, struggle, separation, 

uproarious from understudies, association with subordinates and psycho-social result 

have a critical effect on teachers' job stress (Collie, Shapka & Perry, 2012). The auxiliary 

teachers who were satisfied with their work were more prone to focus on the school and 

decrease the intention of quit from their job and also increment their performance. 

Conversely, teachers who were dissatisfied will pattern to non-appearance, quit the job 

and less motivated to teach. Like this, work stress pattern to reduce the level of job 

satisfaction (Collie, Shapka & Perry, 2012).  

Moreover, past studies and literature demonstrate that the work stress and job satisfaction 

were critically related, and it influences the teacher's performance and their decision 

whether need to proceed or quit the job. The past research was more prone to research 

and analysis related to the stress and the stressors among elementary school and 

secondary teachers and also job satisfaction among teachers. Essentially, there was less 

investigation about the connection that exists between work stress and job satisfaction 

among workers and additionally fewer spotlights on auxiliary teachers. Thus, to 

contribute to the further comprehension of these related terms, this study was meant to 

recognize and decide the relationship between work stress and job satisfaction among 

ECTs. This study pattern was to seeing how has the work stress impacted by personal 
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characteristic and work environment and additionally how has work stress impact on 

auxiliary teachers' level of job satisfaction. 

The extreme behaviour patterns of the students in public schools, especially in remote 

areas of WA school were pointed by (kamler, 1998). Many studies have shown that the 

early career teachers who teaching in WA schools face the burnout of misbehaviour more 

than the experienced teachers. The influences of classroom management and student 

disruptive behavior in the burnout of early career teachers teaching in WA schools from 

the workplace environment was discussed in one of my research questions as an essential 

element of this research.  

This research was to discuss all the possible affects which causing burnout among early 

career teachers and what were the most effective factors of causing the burnout among 

ECTs. 

 

9. Coping strategies for Teachers in case of Burnout 

 

 
A study commenced by (Pack, 2004) to investigate the coping strategies among teachers 

with regards to the classroom problems they are facing. The study investigated the 

relationship between the teacher burnout and their problems and what strategies could 

reduce or eliminate teacher burnout in a sample size of (60) teachers (males and females). 

The results showed that there were some differences among the teachers regarding their 

coping styles selection and the extent of the psychological hardship they are experienced. 

The coping styles were ranked according to: social, psychological and physical 

importance. The characteristics that affect styles include the age, gender, major teaching 
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subject and teaching theoretical subjects. No major differences or the variables such as 

the age, qualification, teaching experience and school location were found. 

Murray (2003) conducted a (type) of study that aimed to analyze the influence of 

teaching depressed situations and teacher’s coping style with classroom problems 

where143 practicum students were recruited during their placements in schools. The 

study showed that their success, pertinence, and relationship with their teachers were 

significant variables of teacher’s coping style with the hardships. The study also showed 

that there were no effects of age and subject specialty related to burnout. 

Other studies related to the teacher’s coping style with problems in my extended research 

in details such as: (Farwell, 2003); (Sedgwick, 2002); (Durgin, 2001); (Pullis, 2000) and 

(Steeno, 2000) and some more. 

Systems to Prevent Burnout There are many techniques one can minimize over the top 

stress which can inevitably prompt to burnout. Alschuler (1980) (Betoret, 2006) 

advocates six burnout anticipation methodologies which include: forestall stress, reduce 

the stressors, change the perception of the stressors, manage one's physical state, improve 

one's coping capacities and counteract burnout (Betoret, 2006). This brief overview was 

to consolidated into a more far-reaching rundown of conceivable arrangements which 

was concentrated on what the individual can do and also what the principal and school 

administration can do to forestall teacher burnout (Betoret, 2006).  
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9.1.  Self-Assessment 

Teachers must examine their work environment, personality and emotionally supportive 

networks. Self-assessment, as indicated by (Betoret, 2006), can help with recognizing 

one's ranges of stress. Moreover, one ought to educate themselves on stress and stress 

management techniques. These techniques need to be pertinent to both the individual and 

to circumstances that emerge inside the profession (Betoret, 2006). When one chooses 

what their ideal stress level was, then one can profit by this harmony amongst stress and 

productivity (Betoret, 2006). Alert ought to be noticed that one ought not to depend 

entirely on a specific assessment instrument to quantify burnout, be that as it may 

however just use them toward making a clearer picture (Betoret, 2006). Having a 

companion provide a review for correlation of scores of any assessment instrument to the 

individual's particular scores of oneself, as it was hard to see the photo when you're inside 

the edge (Betoret, 2006).  

 

 

9.2.  Reduce the burnout 

Reduction of stressors was mandatory for effective coping for an elimination of burnout 

(Backhaus, 2003). Teachers, similar to any other person, can feel stressed some time 

recently, amid and after classroom hours (Backhaus, 2003). A playing ambient sound in 

the faculty relax or in an office was a standout amongst the best ways one can reduce 

stress amid school hours, similarly as one may do when driving to and from school. An 

unwinding sixty beats per minute can diminish apprehensive strain (Backhaus, 2003).  
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Research has recognized wellsprings of job-related stress. One range, transitional time 

can be reduced by using this time for an extra reason. (Backhaus, 2003) Uncovered a few 

approaches to minimize time when students were getting settled (Abrahamson, 2004). 

Teachers may request that the class contemplate a question, verbalize responses or start 

taking notes when the students enter the classroom (Abrahamson, 2004). On the off 

chance that this practice got to be routine, teachers were having the capacity to stay away 

from one little range for stress to fabricate (Abrahamson, 2004).  

Different stressors can be recorded, sorted and organized. At that point, an arrangement 

to reduce stress can be created and implemented. When all was said in done, teachers 

need to learn to state "no" and appoint appropriate jobs to staff and students 

(Abrahamson, 2004). Time management techniques are various and must be 

implemented. One technique was to utilize students to brighten announcement sheets, 

mentor each other, take participation, run errands around the school and keep up the 

cleanliness of the classroom (Abrahamson, 2004).  

 

 

9.3.  Self-Perception of burnout 

"Frequently it was conceivable to adjust the experience of stress by changing the 

perception of the circumstance" (Alschuler, 1980, p.12). This was proficient by setting 

more practical objectives, recognizing one's points of confinement, and by tolerating 

what one can't change. Alschuler (1980) recommends setting needs and utilizing 

the"80/20 Rule" where teachers can manage time more effectively. This rule inferred, 

eighty percent of what is most significant can be acquired by finishing the main twenty 
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percent of the assignments facing one (Abrahamson, 2004). Teachers ought to examine 

their rundown of needs and set up time spans in which to achieve them.  

On the off chance that deterrents emerge, endeavors ought to be made to turn them into 

open doors for inventive arrangements. By modifying one's perception of stress, a more 

inspirational state of mind can be actuated (Abrahamson, 2004). On the off chance that an 

individual can't improve their disposition from inside, then they ought to search for 

someone else or bunch that can create some positive objectives. Research uncovers 

burnout rates are lower for those professionals who actively express, break down and 

share personal sentiments (Abrahamson, 2004). 

 

 

9.4.  Improving Coping Abilities 

Understanding reasons for stress will help one recognise the signs of stress and increment 

one's achievement in managing stress (Mitchell & Hastings, 2001). Unwinding was 

recommended by most powers when endeavoring to battle stress. (Mitchell & Hastings, 

2001) Comments, on the off chance that one routinely practices fundamental unwinding 

techniques to calm one's mind, an individual was remaining more settled under stress and 

abstain from collecting strain. She recommends a five-minute unwinding break where 

one can perform straightforward activities in the classroom or parlor (Mitchell & 

Hastings, 2001). These activities start with profound taking in conjunction with actively 

moving one's neck gradually every which way, shrugging the shoulders here and there, 

forward and back, lastly, in circles forward and reverse (Mitchell & Hastings, 2001). The 

breathing was finished by taking one breath in through the nose took after by filling the 

lungs upward. Wanko (1995) relates, "blood not properly oxygenated can contribute to 
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depression, exhaustion, and anxiety" (41). The breath was then held for a few moments 

and exhale gradually while pulling your abdomen in marginally. Unwinding techniques 

are various, yet all bring the same physiologic changes, prominently reduced pulse, heart 

rate, and respiration. Studies have demonstrated that yoga and contemplation altogether 

bring down stress (Mitchell & Hastings, 2001). Reflection may appear as self-

spellbinding, biofeedback and guided symbolism (Mitchell & Hastings, 2001).  

 

 

9.5.  Principal’s Role in Prevention  

Burnout was not only a problem for teachers. Principals and school administrators must 

concern themselves with this phenomenon and discover approaches to forestall it (Van 

der Colff & Rothmann, 2009). A few techniques a principal can attempt to endeavor to 

inspire teachers, for example, give positive feedback frequently, keep up high gauges, 

empower professional development, figure care groups, share decision making, and 

include parents and group (Van der Colff & Rothmann, 2009).  

 

9.5.1. Positive Feedback 

Pinto, Lima, da Silva (2005) reported that their research conducted discovered acclaim 

was the most often mentioned intercession to decidedly influence teachers work. 

Principals can give verbal, nonverbal or composed feedback. Feedback can be a short 

note, a brief conversation or praise (Pinto, Lima, da Silva, 2005). School bulletins, area 

pamphlets and faculty gatherings are perfect discussions to recognize committed faculty 

individuals (Pinto, Lima, da Silva, 2005). Principals need to be genuine, schedule time 

for teacher recognition, compose brief personal notes to compliment faculty, target 
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acclaim to teachers’ work and share constructive feedback with the group (Pinto, Lima, 

da Silva, 2005).  

Principals can complement teachers on inventive lesson arranges, attractive classroom 

environments, great preparation for a substitute to effortlessly take after and for sharing 

time or abilities on advisory groups (Mearns & Cain, 2003). On the off chance that 

positive feedback is given it can encourage a positive sense of self-esteem, confidence 

and a sense of having a place. Teachers that are recognized by their supervisors 

frequently show an upgraded sense of reliability and devotion. At the point when teacher 

moral was certain, it can be passed on to the students (Mearns & Cain, 2003).  

 

9.5.2. Support of High Standards 

Principals have confidence in responsibility, capability, and professionalism; both 

principals and faculty must show these qualities (Mearns & Cain, 2003). Assessment of 

the student-teacher proportion is basic and additionally a principal's need to respect 

teaching time and decrease the quantity of interferences (Mearns & Cain, 2003).  

 

9.5.3. Energize Professional Growth  

Principals ought to promote professional development openings. (Garland, 2002) 

Uncover that staff development can provide open doors for networking, gaining new 

abilities, including teachers in educational change and to build the teacher's self-esteem. 

The teachers to test themselves to continue learning and to attempt new instructional 

systems got from workshops as a strategy once more from burnout (Garland, 2002). 

Teachers can go to conferences, workshops or watch one of a kind program. These open 
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doors can likewise concentrate on educational themes, for example, teacher burnout and 

stress (Garland, 2002). The more teachers think about the causes, consequences and 

anticipation of stress, the more improbable they are to experience the ill effects of it 

(Garland, 2002).  

 

9.5.4. Detail Support Systems 

Principals need to recognize that stress was inescapable for teachers of all ages teaching 

any review (Payne, 2001). The principal and other faculties individuals need to detail 

bolster groups to better help teachers in need as not all teachers have sufficient support at 

home. Alschuler's (1980) research uncovers burnout rates were lower for those 

professionals who actively express, break down and share personal sentiments with 

colleagues. Principals can teach teachers how to recognize the indications of stress and 

burnout and the behavioral changes associated with it (Payne, 2001).  

 

9.5.5. Shared Decision Making 

Shared decision making provides chances to pick up the contribution from everybody 

required at the building level. It takes into account responsibility for and arrangements. 

Hoversten (1992) accepts if involvement was widened, idealism and trust rise and vitality 

and energy increment. Shared decision making can be instituted in an assortment of 

ranges including creating a public relations get ready for parents and the group needs 

assessment, teach arrangement and code of behavior (Anderson, 2000). This process 

yields a clearer comprehension of institutional objectives, expanded productivity, worker 

satisfaction and a more inspirational disposition (Anderson, 2000). Shared decision 

making was implemented in a Virginia school region set up of the conventional teacher 
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performance assessment (Anderson, 2000). A Performance Growth Plan was created by 

the principal; faculty and administration to permit teachers a voice in selecting a strategy 

for assessment while providing an open door for the teachers to choose an arrangement 

they felt would fortify their personality best (Anderson, 2000). Plans included 

conventional mentoring and also open doors for collegial partnerships and individualized 

development. Results following one year of implementation uncovered teachers 

benefitted from their self-improvement decisions (Anderson, 2000).  

 

9.5.6. Parent and Community Involvement 

Principals need to welcome parents and the group to end up partners in education. 

Teachers need bolster from parents, school administrators, school sheets and municipal, 

business, religious and professional societies (Alschuler, 1980). Nearby organizations and 

parents can provide an outer boost to the teacher and the classroom. Jorde & Teece 

(1992) shouts one ought to "amplify the classroom dividers into a bigger educational 

field" (261). These volunteers can share important time and expertise with the youth of 

today. Moreover, the mentoring programs have effectively been implemented and can 

provide and increment in eagerness and group bolster (Anderson, 2000). Parents can help 

youngsters in homework, class projects and field trips, and participate with other group 

individuals on consultative gatherings and decision-making (Anderson, 2000). 
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9.6. Demographical Factors and their Impact on Teacher 

Burnout 

 

Teacher development is a dynamic adventure. The event of work stress of teachers has 

expanded in recent years (Wilson, Dalton & Daumann, 2015). While educators were a 

solid element in affecting education resolution and supported by shifts class of 

individuals since 30 to 40 years back, this start to change especially was beginning the 

mid-70s (Gunduz, 2005). As of recently, more than 1,000 studies on burnout done by the 

researchers and it can be viewed as the "high-class standard" research where teachers 

who have spent numerous years in the profession likewise been included (Schaufeli and 

Enzmann, 1998).  

The demographics factors that may impact burnout incorporate the teacher's age, sexual 

orientation, conjugal status, education foundation, working hours, time spent in the 

previous workplace, experience, sensitivity of their job and their self-perceptions about 

nature of teaching (Aksoy, 2008).  

Researchers have found that age and teaching experience are identified with teacher 

stress level (Yahaya, Hashim, and Kim, 2006). Moreover, studies did in Malaysia 

distinguished a few factors adding to stress and burnout at work among teachers, for 

example, years of experience in teaching (Mokhtar, 1998), the sentiments of 

responsibility and working environment (Wilson, Dalton & Daumann, 2015), the school 

sort and perceptions of deficient school facilities (Chan, 2006) and utilization of data 

technology (Chan, 2006).  

Moreover, studies have demonstrated that teachers' burnout frequently experiences a 

bothered stage sooner or later amidst their teaching experience that was about teaching 
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following 15 years or so (Hopman & Drake, 2015). This was when teachers may feel 

disappointed with teaching or working to meet the level of venture down (Hopman & 

Drake, 2015). As a result, they frequently feel weakness and weariness. In an American 

and Australian study found that fresher teachers were more prone to experience higher 

burnout than more experienced ones (Hopman & Drake, 2015). The relationship between 

the level of burnout and teaching experience might be explained by the expectation that 

inclination burnout could be reduced as a result of prepared development (Hopman & 

Drake, 2015).  

Regard for the teacher's experience was likewise given by (Yunus, Hamzah, Ismail, 

Husain, Ismail, Fong, Singh, Saat, Ismail, Idros, & Shinohara, 2006). She suggests that 

better coping aptitudes with students have been produced by more experienced teachers 

than less experienced teachers, and they may have obtained more sensible expectations 

over the time about their profession (Yunus, Hamzah, Ismail, Husain, Ismail, Fong, 

Singh, Saat, Ismail, Idros, & Shinohara, 2006).  

For the most part, teachers who were less experienced are in need of assistance from their 

senior colleagues or experienced teachers. The experienced teachers will attempt to take 

care of the problem independent from anyone else (Yunus, Hamzah, Ismail, Husain, 

Ismail, Fong, Singh, Saat, Ismail, Idros, & Shinohara, 2006). Notwithstanding, these 

teachers likewise need to give up their time. This showed experience could likewise be an 

essential factor that can impact burnout (Yunus, Hamzah, Ismail, Husain, Ismail, Fong, 

Singh, Saat, Ismail, Idros, & Shinohara, 2006). The development of an effective 

procedure to cope with different factors that prompt to stress might be taken care of more 

effectively by the teacher with more experience (Yunus, Hamzah, Ismail, Husain, Ismail, 

Fong, Singh, Saat, Ismail, Idros, & Shinohara, 2006). 
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Studies demonstrated that a teacher without experience was more liable to be an 

"interventionist" than a highly experienced teacher (Martin et al., 2012). Then again, 

another study demonstrates that an experienced teacher was more prone to be an 

"interventionist" (Martin et al., 2012). Here the "interventionist" alludes to the teachers' 

convictions and states of mind toward classroom management in three wide dimensions 

which were instructional management, individual’s management, and behavior 

management concerning working experience. More research was required to resolve such 

irregularities in past research discoveries (Martin et al. 2012).  

Less experienced teachers may experience the ill effects of burnout as a result of a 

sentiment frailty. A teacher who experiences low self-esteem and out-of-the-path from 

students won't have the capacity to perform well (Shukla & Trivedi, 2008). Shukla & 

Trivedi (2008) express that, "Burnout is not a paltry problem but rather it is a critical 

parameter of a noteworthy social brokenness in work put" (324).  

Notwithstanding that, teacher burnout has been appeared to affect teacher and student 

performance (Maslach and Leiter, 1999). Teachers who were confounded on their job 

particulars were created sentiments of depersonalization. Dissatisfaction and increments 

in tiredness, increments with work pressures, and role struggle (Viswesvaran, Sanchez, & 

Fisher, 1999). Once more, less experienced teachers may feel high levels of burnout as 

they need to cope with the adjustments in another environment (Shukla & Trivedi, 2008). 

Less experienced teachers were more prone to experience burnout and struggle actuating 

mentalities towards the students (Sava, 2001).  

In a study in the southwest United States, 51 elementary school teachers were included in 

the study utilizing music treatment techniques to treat teacher burnout (Cheek, Bradley, 

Parr and Lan, 2003). The results demonstrated that burnout likewise impacts most 
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teachers eventually in their working experiences (Cheek et. al., 2003). A study on the age 

and years of teaching experience of the horticulture teacher are identified with 

depersonalization scores and no noteworthy connections were found between years of 

teaching experience and emotional exhaustion and personal accomplishment (Croom, 

2003). Clearly, as teachers become more seasoned and more experienced, they will 

lighten coping aptitudes in inclination to treat students in an impersonal manner 

(Viswesvaran, Sanchez, & Fisher, 1999).  

By that, teaching competency was an extra determining stressor for less experienced 

teachers with restricted preparing, as research shows critical contrasts between the 

beginner and the experienced, the prepared and untrained, and those with and without full 

capabilities (Chan and Jamaludin, 2010). At the end of the day, teaching capacity is a 

factor which causes the teachers who need preparing and experience to feel more 

stressful than alternate teachers (Viswesvaran, Sanchez, & Fisher, 1999).  

In Malaysia, a study by Mukundan and Khandehroo (2009) showed less experienced ESL 

teachers had a higher level of emotional exhaustion when contrasted with experienced 

teachers. Such discoveries suggest that less experienced teachers are more responsive to 

their students than the experienced ones (Mukundan & Khandehroo, 2009).  

Interestingly, researchers additionally discovered that there was no critical distinction has 

been found between teachers with different years of teaching experience in perceived 

stress level (Alan, Chan, Chen, Elaine and Chong, 2010).  

Be that as it may, the association can be seen from past study led in Turkey. It includes 

523 teachers from 50 essential public schools (Ozdemir, 2007). The researcher looked to 

discover to what degree teaching experience factors foresee burnout among elementary 

school teachers (Ozdemir, 2007). The results of the study showed that working 
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experience can be considered as huge indicators of emotional exhaustion dimension of 

burnout (Ozdemir, 2007).  

 

9.7.  Teacher Burnout and Absenteeism  

 

Stress and burnout at work were givers to teacher absenteeism at the institution (Miller, 

Murnane and Willett, 2008). Teachers express profound disappointment of their working 

environment which was principally antagonistic and needs essential amenities in the 

work site. Stress is the psychological, physical and behavioral response of people when 

they perceive an absence of harmony between the demands put upon them and their 

capacity to meet those demands, which over a period prompts to sick wellbeing (Miller, 

Murnane and Willett, 2008). Stress and strain lower teachers' productivity, negatively 

impact their personal lives and make them absent from the classroom all the time (Miller, 

Murnane and Willett, 2008). A brief conversation with a teacher at the school uncovered 

that she puts aside days called "bolstered up days" to be absent because of the stressful 

way of the workplace. Stress may prompt to teacher burnout which would urge teachers 

to take wiped out leave or incidental leave since there was no another incentive for them 

not to get to such leave (Miller, Murnane and Willett, 2008). Furthermore, Miller, 

Murnane and Willett, (2008) agreed with Shirom and Rosenblatt (2006) that a reduction 

in teacher absenteeism has the effect of improving teacher productivity and any approach 

changes could reduce teacher absenteeism rates.  

The expanded demand by society on the educational framework in Trinidad and Tobago 

was negatively impacted the school environment, resulting in expanded stress levels for 

educators (Rosenblatt & Shirom, 2006). While the Ministry of Education is consistently 
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making demands on schools to increment both teacher and student performance at all 

levels, this would, as indicated by Kyriacou (2001) increment the level of stress on the 

teachers (Rosenblatt & Shirom, 2006). Teachers at the school in Northern Trinidad are 

persuaded that teaching in their present environment has a tendency to be extremely 

demanding.  

Van Horn, Schaufeli and Enzmann, (1999) discovered that teachers in auxiliary schools 

are more stress out than their partners in elementary schools because of difficulties of 

work load, job characteristics, and also bring down hierarchical commitment and side 

effects of sick wellbeing (Van Horn, et al. 1999). They battle that high emotional 

demands are forced upon teachers inside optional schools because of the nature of 

students they are required to prepare. These difficulties, as per Van Horn, et al. (1999), 

add to a critical determinant of teacher burnout called "emotional overload." Teacher 

stress and burnout alongside the demands of society and the Ministry of education are 

significant patrons to teacher absenteeism which can't be left unattended by the school 

framework (Van Horn, et al. 1999). 

Poor work mentality, lack of devotion and commitment are some developing 

characteristics at the institution. A few teachers, who expressed significant dissatisfaction 

with their job, get to their leave with next to no thought for its impact on students or 

colleagues (Van Horn, et al. 1999).  

Wegge, Schmidt, Parkes and Van Dick, (2007) found a feeble connection amongst 

absenteeism and work states of mind, for example, job satisfaction. One reason they 

progressed for this absence of a relationship is the fact that the study disregarded the 

interactive effects of states of mind with factors, for example, job involvement and 
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hierarchical commitment. They affirmed that job involvement would influence 

absenteeism more if job satisfaction is low (Wegge et al. 2007).  

Likewise, there was a solid perception that the present school administration is not 

providing sufficient support for teachers. As a result, teachers turn out to be exceptionally 

depressed, stressed out and respond by absenting themselves from work through 

approved leave channels (Ervasti, Kivimaki, Pentti, Suominen, Vahtera, and Virtanen, 

2011). Furthermore, Ervasti, Kivimaki, Pentti, Suominen, Vahtera, and Virtanen, (2011) 

uphold this view by surrendering that teaching was exceptionally stressful and it requires 

the teacher to be highly cognizant to execute his undertaking well. Teacher state of mind 

and commitment alongside a strong and grasping administration are basic to reduce 

absenteeism (Ervasti, Kivimaki, Pentti, Suominen, Vahtera, and Virtanen, 2011).  

The network of connections that exist among teachers, principal, bad habit principal and 

supervisors inside the school environment can add to low teacher morale and changes in 

their stress levels (Castaneda, Suvisaari, Marttunen, Perälä, Saarni, Aalto-Setälä, 

Lönnqvist, & Tuulio-Henriksson, 2011). A few teachers expressed worries about the poor 

relationship among the administration, their supervisors and themselves (Castaneda, 

Suvisaari, Marttunen, Perälä, Saarni, Aalto-Setälä, Lönnqvist, & Tuulio-Henriksson, 

2011). They contended that occasionally they absent themselves from work because of 

poor relationship perceived to exist amongst themselves and the administrators 

(Castaneda, Suvisaari, Marttunen, Perälä, Saarni, Aalto-Setälä, Lönnqvist, & Tuulio-

Henriksson, 2011). Teachers consistently expressed disenchantment with the dictator 

approach embraced by the school authority in deciding. Research affirmed that the most 

tyrant the authority the more noteworthy the level of absenteeism (Castaneda, Suvisaari, 

Marttunen, Perälä, Saarni, Aalto-Setälä, Lönnqvist, & Tuulio-Henriksson, 2011). It was 
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like this sensible to accept that a sound relationship in school is essential to reduce the 

stress levels of teachers as it could add to teacher burnout and negatively impact teacher 

participation (Castaneda, Suvisaari, Marttunen, Perälä, Saarni, Aalto-Setälä, Lönnqvist, 

& Tuulio-Henriksson, 2011).  

Moreover, stress and burnout which were credited to factors, for example, expanded 

demands on the school by key partners of society, work stack challenges, poor network of 

relations, initiative style and the level of job satisfaction contribute essentially to high 

teacher absenteeism (Castaneda, Suvisaari, Marttunen, Perälä, Saarni, Aalto-Setälä, 

Lönnqvist, & Tuulio-Henriksson, 2011).  

The teacher absenteeism was ascribed to many factors which can be classified as 

unavoidable and avoidable. The high absenteeism problem at the school was usually 

created by many factors, for example, disease, personal business, stress and burnout at 

work, existing leave strategy, negative states of mind of teachers, poor job environment, 

low job commitment and low job satisfaction, poor network of relationship and legitimate 

authority style (Lackritz, 2004). Some of these reasons were unavoidable while others 

could be maintained a strategic distance from if there are sufficient frameworks set up. 

Whatever cases set forward for teacher absenteeism there is a plenitude of proof to 

suggest that student learning and performance, student participation and behavior were 

negatively influenced (Lackritz, 2004). The powers can address this problem by 

considering teacher incentive plans intended for remunerating teachers for good 

participation. Efforts ought to be made to improve school framework to make a less 

stressful environment and pioneers ought to provide sufficient bolster, for example, 

preparing and mentoring to teachers to cope with work difficulties and pressures 

(Lackritz, 2004). The school administration ought to urge teachers to completely take an 
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interest in the basic leadership process to improve their job satisfaction and commitment 

(Lackritz, 2004). At last, further studies are needed to completely welcome the main 

drivers of the problem so that more effective approaches and systems can be embraced to 

address teacher absenteeism (Lackritz, 2004). 

 

9.8.  Burnout in Australian Academics  

 

Crosswise over Australia, the frequency of teacher stress and burn-out was a reason for 

genuine concern (Young, 2000). While singular Education Departments were hesitant to 

discharge insights about this issue, a few studies completed over the most recent 20 years 

provide insights into the degree of the problem (Young, 2000):  

 Studies in the 1980s in Victoria found that around 160 teachers every year was 

superannuated on the grounds of sick wellbeing (Young, 2000). Their normal age 

was 44-45 years and half to 66% were resigned early as a result of psychological 

wellbeing (Young, 2000); a further one-tenth resigned given stress-related 

cardiovascular issue (Young, 2000).  

 A major substantial study into teacher stress in all education segments in WA 

(Hutchinson, 1998) (Young, 2000) found that 10 - 20% of the 2138 respondents 

were experiencing psychological distress, a further 9% were enduring extreme 

psychological distress in both classifications, the proportions found were much 

more prominent than for the all-inclusive community (Young, 2000).  

 A broad review into of teacher workloads and stress done attempted by the 

Independent Education Union in Victoria and NSW (Young, 2000) observed that 

teachers reported experiences of stress in a scope of regions including because of 
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workload pressure, troubles with management, and poor staff-student connections 

(Young, 2000).  

 

 

9.9.  Problem for Teachers in Western Australia 

Researches additionally demonstrate about one in three Australian teachers were so 

troubled in their profession they consider leaving their initial five years of employment 

(Young, 2000). That implies 16,000 teachers as of now in Australia's classrooms were 

finding the test of managing their professional lives excessively awesome (Young, 2000).  

It's hard to put an exact figure on teacher whittling down and burnout (Young, 2000). In 

any case, regardless of the possibility that we just tally the demonstrated 10% of teachers 

who have officially decided to leave the profession by their second year, teacher burnout 

was conceivably unfathomably expensive (Young, 2000). A large portion of a billion 

dollars in preparing was conceivably lost at regular intervals (Young, 2000).  

The cost can be tripled if the majority of the early-vocation teachers who were hinting at 

burnout do leave the profession (Young, 2000). Perhaps more critically were the personal 

expenses to the individuals who desert it since they don't feel upheld and motivated 

(Young, 2000). 

Most teachers once in a while have the time or encouragement to ponder and consider 

over how the day's occasions in a bustling classroom have influenced their emotions, so 

pervasive was the expectation that they ought to minimize or keep away from their 

particular sentiments no matter what. It was an expectation from the schools that utilize 

them; the guardians who endow their kids to them; and, humorously, frequently from the 

teachers themselves (Young, 2000).  
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The individuals who were firmly compassionate were feel bitterness and an instinct to 

support or protect a youngster in distress. Such mind-boggling reactions happen every 

day in any classroom (Young, 2000). A reflexive teacher was contemplating how such 

occasions influence their students' emotions without perceiving that their particular 

sentiments were being contained. Also, it's not only for that student but rather for each of 

the 25 or more students in their class, for five hours a day, each day of the week (Young, 

2000).  

Researchers have documented how a teacher's wellbeing and well-being can be harmed 

when they maintain a strategic distance from or suppress their emotions whether they do 

as such normally or because it was expected of them (Young, 2000). Teachers need to 

recognize they have emotions that regularly persevere through well past a highly 

emotionally charged moment (Young, 2000).  

Supporting teachers with their "emotional work" was not only the responsibility of the 

school principal or the teacher's colleagues (Young, 2000). The more extensive group 

needs to comprehend and be prepared to energize teachers, and recognize that being a 

teacher is emotionally saddling (Young, 2000).  

Researchers have documented (Young, 2000) (McConney & Price, 2009) (Hodge, Jupp 

& Taylor, 1994) the significance of discovering practical answers for teachers so they can 

convey educational programs in a drew in as opposed to an emotionally exhausted route, 

for example, setting aside a few minutes to think about their work (Young, 2000).  

One study (McConney & Price, 2009) (Hodge, Jupp & Taylor, 1994) brought up that 

Australia will keep sliding in global rankings if it expects its teachers to continually 

improve their classroom practice without the advantage of improved professional 

development (Young, 2000).  
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Another research (Dorman, 2003) showed that giving teachers a chance to routinely 

question in a formal setting and consider any difficult episodes that may have 

emotionally influenced them can help them reframe those occurrences in a way that 

makes their new thinking valuable in ensuing teaching practice.  

Teachers who hear the many perspectives of their associates pick up their very own 

deeper comprehension emotional responses, of the suppositions that were made, and 

perhaps even what prompted to an episode in any case (McConney & Price, 2009). This 

process was valuable for starting teachers who are exploring troublesome occasions 

Interestingly, additionally for more experienced teachers (McConney & Price, 2009).  

It was insufficient to leave this critical work to casual staffroom talks because a lot of the 

questioning process can be left to risk and vital stages might be missed. By establishing 

normal, facilitated gatherings to question in little gatherings, teachers can frame 

collaborative working connections that scatter dread of seeming powerless or uncouth 

(McConney & Price, 2009).  

Teacher well-being is an imperative issue for every one of us, not simply regarding 

steady teacher loss or squandered preparing (Hodge, Jupp & Taylor, 1994). We bestow a 

lot of responsibility on our teachers to support our youngsters in all parts of their 

development (Hodge, Jupp & Taylor, 1994). Be that as it may, we can barely expect this 

from burnt-out and stressed teachers whose claim emotional needs are not being 

recognized nor met (Hodge, Jupp & Taylor, 1994).  

 

10.   Methodology 
 

The methodology of the proposed research combined quantitative and qualitative 

methods applied to two different types of participants. The research consisted of two 
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phases, administrating a questionnaire and conducting semi-structure interviews to 

participants. The teachers who interviewed were ECTs in their first or/and second year of 

teaching from different high schools in WA.   

The combination of the quantitative and qualitative methods helped “to identify their 

strengths and weaknesses and how their divergent approaches can complement each 

other” (Weinreich, 2006) Further, Weinriech (2006) says “each approach has positive 

attributes and the combining of different methods can result in gaining the best of both 

research worlds” (p. 1). The key issue was to combine and integrate the analysis of both 

methods in the final report of the findings.  

This study was developed a framework, a process, and compositional approaches for 

designing a proposal for mixed methods research in the ECTs life in their job. The 

domination of quantitative and qualitative methods was created a need for this study’s 

unique comparison of the inquiry. This comparison began with initial consideration of 

logical norms for the study approaches. 

Statistically, the dependent variable in this study was burnout among ECTs as the 

problem the study investigates. The problem was having some effect as an independent 

variable. The independent variable in this study were factors effecting burnout such as 

students’ misbehaviour. The independent variable will be reflected by some other 

controlled variables such as school culture, school support, teacher gender, teaching 

subject, age, ethnicity, experience, school location and/or class year level. 

The qualitative and quantitative methods were adopted for the purposes of this research. 

The researcher, first completed surveys with the total of 200 ECTs and experienced 

teachers to inform the development of appropriate interview questions. The purpose of 

combining the two paradigms was to enable a comprehensive understanding of the issues 
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under investigation.Cassell (2005) suggests that if quantitative techniques and qualitative 

combined in a coherent framework “quantitative and qualitative methods could support 

and complement each other in term of qualitative methods going ‘deeper into something’ 

and quantitative methods showing ‘how broad or wide’ a research problem is” (p.30). 

One of the objectives of this investigation was to reflect on the experiences of burnout 

among ECTs in WA schools. Investigating this issue was in a form of a survey.  

Statistical analysis was adopted in the first phase (survey). It was the nature of the inquiry 

and the kind of information to be obtained that dictated the type of the methodology 

adopted in each phase. Pairing quantitative and qualitative components of a larger study 

can achieve various aims, including corroborating findings, generating more complete 

data, and using results from one method to enhance insights attained with the 

complementary method (Creswell & Clark, 2007). A research conducted by Amaratunga, 

Baldry, Sarshar, and Newton (2002) has cited that the main dimensions of the debate 

about the relative characteristics and merits of quantitative and qualitative methodology 

are outlined, developing the argument that the use of a single methodology often fails to 

explore all of these components’ pp.17 - 31. The use of a mixed methods approach was 

suggested to counteract this weakness and to enhance research into the built environment. 

This was a subjective study utilizing semi-organized interviews to investigate "resilient" 

teachers' systems for coping with stress in everyday teaching in what were known as 

'difficult-to-staff' schools (Schwarzer & Hallum, 2008). 

In previous researches, the relations with various primary and secondary schools in the 

Western Australian area were also established (Schwarzer & Hallum, 2008). Many of 

these schools were situated in highly burdened regions where issues of unemployment, 

poverty, family breakdown and interpersonal viciousness are normal (Schwarzer & 
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Hallum, 2008). It was obvious then, that the schools in these ranges face huge difficulties 

from students and their families once a day and that the teaching environment presents 

teachers with many possibly stressful experiences. Thus, the Australian Department of 

Education and Children's Services Education Department formally classifies many of 

these schools as 'difficult for recruiting standards' (Schwarzer & Hallum, 2008). 

 

10.1. Quantitative Method 

 
In quantitative research, the literature tended to provide a major role through suggesting 

the research questions to be asked (Johnson & Christensen, 2008). 

The quantitative methodology which adopted in this study was better serve the objectives 

of this phase which was designed to include a purposive sample of the ECTs teaching in 

WA schools and other experienced teachers. The purposive sampling technique was a 

type of non-probability sampling that was most effective when one needs to study a 

certain cultural domain with knowledgeable experts within. Purposive sampling in this 

research used with both qualitative and quantitative research methods. The essential bias 

of the method contributed to its efficacy, and the method stayed vigorous even when 

tested against random probability sampling. Indicating the purposive sample was 

essential to the quality of data gathered; thus, reliability and competence of the informant 

were ensured (Tongco, 2007). 

Quantitative methodology enabled the use of “numbers and can present findings in the 

form of graphs and tables, it conveyed a sense of solid, objective research” (Denscombe, 

2014). The idea behind the adoption of the quantitative research was to produce objective 

data that reflect the researcher’s preferences and to obtain different types of quantitative 
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data such as “nominal, ordinal, interval, ratio, discrete and continuous data”, according to 

Denscombe. Ordinal data was obtained mainly from questionnaires / surveys that were 

designed for the purpose of this research and this have answered the research questions 

directly. Cliff (1996) Have written regarding ordinal data:  

It is argued that ordinal statistical methods are often more appropriate than their 

more common counterparts for three types of reasons: Conclusions from them will 

be unaffected by monotonic transformation of the variables, they are statistically 

more robust when used appropriately, and they often correspond more closely to 

the goals of the investigator 

Research standpoint was mainly being ontological. An ontological framework refered to 

our understanding of what constitutes reality; how we perceive the world around us 

(Rosa, 2003). This framework was particularly useful for my research while dealing with 

the experiences of the ECTs. Those teachers come to a new career with their own 

baggage of expectations and specific values and thus perceive their new work 

environment in certain preconceived ways. Hence, it was apparent that many of the 

varied experiences and challenges of ECTs may have been created due to the perception 

of reality emerging from their own perspective (Rosa, 2003). 

Reality was constructed by each individual based on their life experiences and thus these 

individual constructions result in the existence of multiple perspectives of reality (Denzin 

& Lincoln, 2008). This assumption about social human understanding was what informed 

and guided inquiry. 

In this research, my aim was as an “ interpretivist researcher” Walsham (1995)   who (is 

that knowledge is gained, or at least filtered, through social constructions such as 

language, consciousness, and shared meanings. In addition to the emphasis on the 
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socially constructed nature of reality, interpretive research acknowledges the 

intimate relationship between the researcher and what is being explored, and the 

situational constraints shaping this process), was to understand this complex and 

constructed reality from the point of view of those who live in it (Schram, 2003). 

Therefore, in this research, the phenomenon of interest was investigated from the point of 

view of those teachers who after completing their educational training during the 

practicum period in their chosen school, move on later after graduation to a different 

school with different values, expectations and school culture. 

An interpretive paradigm (….this paradigm clearly emphasized that the account and 

interpretations of the participant’s experiences of his view of the nature around him were 

very vital for the significant of the research) (Willis, 2007), concentrates on public sector 

and was concerned on the way that the school, as social environment, interrelates and 

interacts in society. This micro-level emphasis of the interpretive paradigm is 

fundamentally associated with quantitative social research methods, such as conducting 

surveys (Tuli, 2010). 

        

10.2. Qualitative method 

 
Qualitative researchers can be regarded as interpreters of people’s thoughts, beliefs, 

values and their associated social actions (Ritchie, 2003). However, their interpretive 

action was guided by set of beliefs and feelings about the world and how it should be 

understood and studied (Denzin & Lincoln, 2008). In this way, researchers’ beliefs about 

the ontology (the nature or reality), epistemology (their relationship with the known) and 

the methodology (the way of going about finding out about the world or gaining 
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knowledge of it) shape how researchers see the world and act in it. In short, the 

researchers were bounded within a web of epistemological and ontological premises that 

exert particular demands on the researchers in their research. In the act of interpreting the 

other’s meaning perspective, their social constructive epistemology would inevitably 

foreground their unfolding subjectivity in shaping the process of the inquiry (Taylor, 

Taylor, & Luitel, 2012). 

In terms of quality standards of this research, trustworthiness and authenticity are priority 

concerns (Lincoln & Guba, 2004). In terms of methodological demand, interpretive 

researchers embrace open-ended research design process that allows emergent research 

questions, emergent modes of inquiry and emergent reporting structure… so as theorizing 

which was also ‘emergent’ as it occurs throughout the process (Luitel et al., 2009). 

In qualitative research, the literature tended to play a minor role in suggesting a specific 

research question to be asked. Also the literature tended to justify the importance of 

studying the research problem (Creswell & Clark, 2007). 

Qualitative research was demanding and exciting. “It holds many pleasures and rewards; 

with only the occasional mountain to climb” (Manson, 2002). Conducting interviews was 

one common aspect of qualitative research was used in this research. The research used 

the participants’ input and ideas of the research topic.   

In the second phase of this research, qualitative methodology was adopted as the research 

paradigm because it aligns with the research questions and enables me to understand the 

aim was to understand the issue under investigation from the ECTs participants’ point of 

view that was known in the field of research as an “emic (insider) point of view” (Cobb, 

1987). This research investigated the real life experiences and characteristics of factors 

affecting emerging burnout among ECTs teaching in WA schools. Such issues require the 
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adoption of qualitative research to analyze participants’ answers.  The aim was to 

“capture what people say and do as a product of how they interpret the complexity of 

their world” (Burns, 2000b). 

The qualitative methodology also focused on “incorporate values, beliefs and intentions” 

that were necessary to understand participants’ attitude and reactions (Howe, 1988).  

The broad purpose of this phase was “seek insight rather than statistical analysis” which 

was made possible through the qualitative approach (Bell, 1999b). 

This approach provided a real life or lived experience context to conduct the second 

phase of the research and provided an opportunity to conduct narrative analysis rather 

than limited o statistical or numerical analysis; this was the nature of qualitative research 

as a matter of judgment how certain things are interpreted. 

The paradigm of this research:  

The major research paradigm used in this paper was interpretive paradigm. This 

paradigm clearly emphasized that the account and interpretations of the participant’s 

experiences of his view of the nature around him are very vital for the significant of the 

research (Willis, 2007).   

The series of interviews done gave the participants the opportunity to describe and give 

multiple meanings to their experiences as ECT wanting to change their theoretical 

teaching practices. Those experiences were vividly related in the paper using the 

participant direct testimonials. Testimonials which were interpreted and used as ground 

to clearly explained the reasons behind the participants wanting change in their praxis 

(Ritchie & Rigano, 2002). However, this context of the research, though it begun as a 

study employing an interpretive paradigm, shifted to a participant whose perspective 

view of the nature of the experiences and realities that of a positivist paradigm.  



 100 

 

11.  Positivisim paradigm 
 

The positivist paradigm is a permutation of the positive approach that has its 

historical bases in the natural sciences. The ontological basis of the positivist 

paradigm is that “reality is stable, observable and measureable” (Willis, 2007, p. 27). 

This paradigm is based on the physical and the material reality, the search for a 

single truth, and the belief that truth about something is found outside the person 

(Cohen, Manion, & Morrison, 2007).   

In the 19th century, Positivism arose as a theoretical paradigm with Auguste Comte’s 

argument in metaphysics and his beliefs that true knowledge could only be gained 

through science. In the beginning of the 20th century some of the members of the Vienna 

circle like Rudolf Carnap and Karl Menger established some scientific methods using the 

knowledge they had gained through the study of science. Further on, David Hume who 

was the founder of the ‘nature of reality’ theory mentions that individual events and 

events happening at a micro-level are all based on reality. He also believed that by using 

logical thinking and using our senses people could generate and implement the scientific 

methods. Also, Hume believed that by using logical thinking people could actually detect 

the connections between the events which so often seems to occur simultaneously. 

Positivism had adopted this ‘nature of reality’ theory of David Humes, it has also adopted 

Rene Descartes’s ‘epistemology’ which is the ‘theory of knowledge’. Descartes believed 

that knowledge could be gained through reasoning. His methods also indicated that 

reality is rational and deducible because of events that are ordered and interrelated. This 

internal contradiction ultimately weakened the strength of positivism. 
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11.1. The positivism paradigm attributes  

 

 Human awareness should be unrelated 

 The viewer must be independent 

 The conceptions must be functionalized so that they can be measured 

 Explanations must validate causation  

 The progresses of the investigation can be done by hypotheses and 

conclusions 

 The sampling needs to be large numbers random selection  

 The analysis components must be reduced to simplest terms 

 The Statistical probability must be done through generalisation  

 

 

11.2. Researches cited Positivism paradigm 

 

1. High school Science classrooms education Substances and the methods to investigate 

it’s the efficiency (Kay & Knaack, 2009) 

 
2. The link of student views of Chemistry laboratory learning settings, student-teacher 

communications and approaches in secondary school classes in Singapore Quek 

Choon Lang, Angela F.L. Wong and Barry Fraser (2005). 

3. One of the most salient feature of a study using scientific method as its approach in 

finding the truth is that it follows a set of procedures which clearly show and 

explain how the data are gathered and how the results are interpreted thus, 

replication is possible (Cohen, Manion, & Morrison, 2000). 
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4. A research based in positivist paradigm is stiff and precise, from the justification of 

the research problem to the procedures that the researcher wants to employ in 

gathering and analysing the data (Willis, 2007). 

5. The positive approach of Hume, D. (1993) of an investigation regarding human 

understanding considering the human morality fundamentals (2nd ed.; Eric 

Steinberg, Ed.). Indianapolis, IN: Hackett. (Original work published 1777). 

6.  

12. The proposed research Paradigm 
 

The epistemological approach of this research reveals the interpretive and positive 

framework that awareness is inflexible, independent and solid” (Cohen et al., 2007). 

The prospects were that the phenomenon was investigated was not changed and the 

outcomes have the ability to be comprehended to other frameworks and settings. 

 

In this study, based on the interpretive and positivist paradigm, the research was clearly 

identified the reality that exist and was set specific objectives that can only be attained 

through carefully chosen participants and the use of questionnaires that was tested for 

their validity and reliability. The MBI questionnaire that have been used repetitively by 

the researchers, which included translating and validating the instruments in past studies, 

are believed to be able to identify the same phenomena when used in this study. 

In this study, the questionnaires administered and the way the data was analysed have 

been done already in past researches as shown in the literature review done in each 

instrument. Since the procedures were structured and very transparent research data was 

easily obtained. The findings revealed that the instruments used in this study were 
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successful in measuring the ECTs’ perceptions on burnout. Therefore, it was beneficial to 

the ECTs as evident in the suggestions and recommendations given by the researcher.  

Another advantage that this study has that the researcher was external to the subject; 

hence, subjectivity was less. In other words, the quality standards of this study, which 

included its internal and external validity, reliability and objectivity, had been carefully 

considered. In addition, the MBI questionnaire used was administered in one sitting thus; 

the timeframe was shorter when compared to the other papers employing different 

paradigms. 

 

13.  Maslach Burnout Inventory 

 

Christina Maslach and colleagues identified the term “burnout” in California while 

interviewing a range of human services workers. As a researcher in social psychology, 

Maslach was interested in how certain cognitive strategies such as detached concern may 

be used by these workers in order to cope with emotional arousal pertaining to their work. 

Through these interviews, Maslach learned that workers frequently felt emotionally 

exhausted, often developing negative perceptions and feelings about their clients. This 

emotional disorder consequently led to crises in professional ability (Maslach, 1976, 

1993). The practitioners interviewed referred to this occurrence as “burnout”. Utilising a 

process of interviews, observation and psychometric analysis, Maslach and her 

colleagues developed a methodology for analysis of the burnout phenomenon beyond 

exhaustion exclusively, but rather as a multifaceted construct (Maslach and Jackson, 

1981; Maslach et al., 2008). Initially, burnout was identified principally within the field 

of human services. As stated by Maslach et al. (1996, p. 4) “burnout is a syndrome of 
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emotional exhaustion, depersonalisation and reduced personal accomplishment that can 

occur among individuals who work with people in capacity.”   

 

13.1. Maslach Burnout Inventory- Education references  

Teacher development is a vigorous passage. In recent years, the rate of work related 

stress experienced by teachers has increased. Whilst educators have historically been a 

key element in influencing education resolution over the past 30 years, and encouraged 

by various classes of people, from the 1970’s onwards this began to change.  

As of today, more than 1000 highly reputable studies on burnout have been conducted by 

researchers wherein teachers highly experienced in their fields have been involved 

directly (Schaufeli & Enzmann, 1998). Most of these studies have included the Maslach 

burnout Inventory survey as a tool to measure burnout level. One of the surveys which 

have been used repeatedly is the Burnout Inventory-Educator Survey (MBI-ES).  

MBI-ES by Maslach & Jackson (1986) became extensively used and their factorial 

rationality has often been tested with studies contributing different results.  

A study by Richard and Marrion Goddard, Beginning Teacher Burnout in Queensland 

Schools: Associations with Serious Intentions to Leave (2006), hypothesised that 

turnover intention and burnout would be significantly positively correlated amongst 

participating teachers at the start of their professions. 112 Australian teachers in either 

their first or second academic years were surveyed in 2004, with respondents being 

administered the MBI test (MBI: Maslach, Jacks & Leiter, 1996) and asked about their 

intentions regarding changing their current job or profession. In participants exhibiting a 

serious intention to change professions, the study found a strong positive correlation with 

all three MBI subscales. These findings provide a straightforward explanation as to the 
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alarmingly high rates of attrition reported in early stages of the teaching profession 

worldwide.   

In another research paper, a longitudinal study following the development of 123 

Australian teaching graduates over their first academic year within their careers 

investigated participant well-being using the MBI (Maslach & Jackson, 1981). Results of 

the study found that burnout increased significantly over the first eight months of 

teaching (Goddard and O’Brein, 2003).  

Moreover, in a study on pre-service teacher education and early-career teacher burnout 

by Richard Goddard (2007) at the University of Southern Queensland, a sample of 100 

probationary teachers in their first year of teaching was utilised to test the hypothesis that 

early career burnout can be predicted as a result of pre-service teacher education quality. 

The study controlled for a number of variables which influence stress and burnout. One 

such variable, the duration of a participant’s pre-service educational program, 

significantly explains variance in MBI-ES Emotional Exhaustion and Depersonalisation 

scores. Results of the study suggested that teachers who have completed less than four 

years of pre-service education may lack important internal resources for handling the 

high level of demands characteristic of the teaching profession. These results were 

consistent with Hobfoll and Freedy’s (1993) conservation of resources theory.  

Another study conducted by Hitendra Pillay, Richard Goddard, and Lynn Wilss (2005) 

from Queensland University of Technology and Griffith university researched the 

correlation between burnout and competence through a sample of teachers’ mid-way 

through their careers in both primary and secondary Queensland schools by also 

administering the MBI. The findings of this study impacted teacher training courses and 
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the hold implications regarding the steps which must be undertaken to improve well-

being and competence amongst graduated teachers.  

In another research article from the University of Melbourne titled: Teacher Burnout and 

Its Relationship to Social Support conducted by Anne Marie (1989), both quantitative 

and qualitative data was collected through the MBI. This data was mailed via principals 

at participating schools to a random selection of 550 public high school teachers within 

Victoria. Of 550 surveys, 491 were usable in the study, representing an 89% response 

rate from the teachers, and an 82% response rate from government high schools of which 

229 were involved.  

A study on testing a potential model for teacher burnout by Jeffrey Dorman (2003) by 

Australian Catholic University involved 246 teachers sampled from private schools 

throughout Queensland. In this study, the MBI was used to assess three facets of burnout 

amongst participants. Furthermore, participants responded to scales that assessed burnout, 

school and classroom environments, work pressure, role overload, role ambiguity, role 

conflict, teaching efficacy, external locus of control and self-esteem. 

Another study by John McCormick and Kerry Barnett involved 416 classroom teachers 

sampled from 38 randomly selected high schools in New South Wales. Both the MBI and 

another scale – Teacher’s Attribution of Responsibility for Stress Scale, were employed 

in this study through a postal survey. The resulting quantitative data was analysed 

through multilevel modelling and confirmatory factor analysis. The results of the study 

indicated that stress attributed to student misbehaviour in the classroom was central in 

predicting the three dimensions of burnout.  

Moreover, another study on teacher burnout by Patrick O’Brein, Richard Goddard and 

Mary Keeffe (2008) attributed burnout as a feasible explanation for early-career teacher 
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attrition. The study hypothesised that early career burnout is significantly and positively 

correlated with increased intention of near future changes in participants. The study 

involved 98 teachers in their second year of teaching. These participants were 

confidentially surveyed in 2006 and interviewed on their perceptions of work as a 

teacher, and whether they had any serious intention of a change in profession. 

Participants were also administered the MBI-ES (MBI: Maslach, Jackson & Leiter, 

1996). The results of this study mirrored those of two independent studies linking 

intention of career turnover and occurrence of burnout in early career teachers working 

within the Australian education system. As such, focused human resource lead 

managements strategies must be formulated and implemented to address this issue.  

Schaufeli and Van Dierendonck (1993), in another qualitative study, examined the 

perceptions of teachers of Special Educational Needs (SEN) students on the positives and 

negatives of dealing with SEN students, on their personal career choices, and on any 

coping strategies they utilised to deal with negative aspects of the career. The aim of this 

research was to demonstrate discriminant validity of burnout in comparison to job stress. 

Schaufeli & Van Dierendonck utilised the MBI psychometric tool in measuring mental 

and physical symptoms of job stress. Findings of the study suggest that a 30% variance in 

emotional exhaustion is indicated by the stress responses. Furthermore, the shared 

variance of depersonalisation and reduced feeling of personal accomplishment is 14% 

and 10% respectively.  

A Finnish research paper titled Burnout and Work Engagement Among Teachers by Jari 

J. Hakenen, Arnold B. Bakker and Wilmar B. Schaufeli (2006) included a sample of 2038 

Finnish teachers selected from 200 elementary, 497 lower secondary, 278 upper 

secondary and 217 vocational schools. 39% of participants were female, 4% were 



 108 

younger than 25 years of age, 30% were between 26 and 35, 25% between 35 and 45, 

27% between 46 and 55 and 14% were over 55 years of age. Of the entire sample group, 

63% had a permanent job, and 37% had a fixed-term contract. In this study, burnout was 

once more measured with the MBI scale in a questionnaire form. The response rate of the 

questionnaire was 52%.  

Moreover, a number of studies involving the use of the MBI psychometric tool in 

Malaysia have also identified factors contributing to stress and burnout. These factors 

were number of years of experience in teaching (Mokhtar, 1998), feelings of 

responsibility within the working environment (Ismail, 1998), inadequate school facilities 

(Chan, 2006) and the use of information technology (Hanizah, 2003). 

A research paper on burnout by Seyedehhava Mousavy. Nur Sakinah Thomas, Jayakaran 

Mukundan, Vahid Nimehchisalem (2012) examines the discrepancy in degree of burnout 

between highly experienced and less experienced teachers. The study sampled a group of 

30 English teachers from Iran and Malaysia to examine the possible relationship between 

burnout and experience. Both the MBI and a Demographic Questionnaire were used to 

collect data. Analysis of the collected quantitative data indicated no significant 

relationship between the degree of experience of participating teachers, and their 

Emotional Exhaustion scores. As such, further research into the roots of burnout was 

needed to fully elucidate the nature of burnout causation.  

Konert (1997) in his research paper, The Relationship Among Middle School Teacher 

Burnout, Stress, Job Satisfaction, and Coping Styles at Wayne State University found 

through usage of the MBI tool that more experienced teachers were able to develop better 

coping skills to use in their interactions with students than those less experienced. 
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Additionally, experienced teachers may have developed more realistic expectations 

regarding the profession over time.  

Moreover, a study on intention of quitting amongst Chinese teachers conducted by Doris 

Y.P. Leung & Wincy W. S. Lee (2007) focused on the three distinct components of the 

MBI scale and their differential predictability on the intention to quit the profession 

amongst a sample of 379 teachers in Hong Kong. The participants of the study 

demonstrated associations between social support, burnout and intention to quit. Results 

from data modelling demonstrate that the three separate components of burnout acted 

differently on intention to quit. Emotional exhaustion was the dominant factor in 

determination of a career change, whilst the other two factors exerted little to no effect on 

this decision making. These findings mirrored those of studies conducted in the US in 

suggesting that support from a supervisor directly influences teachers’ decisions on 

changes in profession. However, in contrast to the findings in several western studies, 

Leung and Wincy (2007) found that the effect of support from colleagues was negligible. 

Another study on the perils of preschool: Teacher burnout, perceived efficacy and 

attitudes towards children with behavioural challenges by Deborah A. Cazares (2008) 

examined perceived burnout and efficacy amongst a sample of 46 early childhood 

teachers from California with at least one pupil exhibiting challenging behaviours. This 

study also employed the MBI-ES – participants were provided with a copy of the survey 

and quantitative data was collected and analysed accordingly.  

Furthermore, a study on other predictors of early career teacher burnout by Richard 

Goddard, Patrick O’Brien and Marion Goddard (2004) from the University of Southern 

Queensland investigated the effects of work environment on burnout. Through a 

longitudinal survey methodology, 79 university graduates who had completed two years 
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of teaching were sampled as participants. All participants completed the MBI, and 

extraneous factors such as individual participant neuroticism and initial level of burnout 

upon commencing the study were controlled for. Through a series of hierarchal 

regression analyses, Goddard et al. (2004) found that the degree to which the work 

environment was perceived to be innovative had a significant effect on the variance in all 

three MBI subscales.  

Another study by Fernando Domenech Betoret (2009) investigated the relationship 

between self-efficacy, school resources, job stressors and burnout among Spanish 

primary and secondary school teachers. A sample of 724 primary and secondary Spanish 

school teachers were administered the MBI test presented Spanish. The resulting data 

revealed that external school support resources and internal coping resources such as 

management classroom self-efficacy and instructional self-efficacy have a significant 

negative correlation with job stressors. Furthermore, job stressors were found to have a 

significant positive correlation with teacher burnout. Additionally, emotional exhaustion 

was identified as a key factor in understanding burnout in Spanish school teachers. 

Further studies such as a 2008 one by Shukla and Triverdi on the relationship between 

burnout, emotional exhaustion, depersonalisation and personal accomplishment further 

expound the causative factors of burnout. This study sampled a group of English 

language teachers in a number of schools in Putrajaya, Malaysia and attempted to identify 

the degree of burnout amongst participants through the MBI-ES. Results of the study 

found that “burnout is not a trivial problem but it is an important parameter of a major 

social dysfunction in the workplace”. 

Moreover, a study on the relationship between teacher burnout and student motivation by 

Shen, Bo & McCaughtry, Nate & Martin, Jeffrey & Garn, Alex & Kulik, Noel & 
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Fahlman, Mariane (2015) adopted Maslach et al.’s burnout construct and self-

determination theory to examine a potential correlation between teacher burnout and the 

autonomous motivation of students over one semester of physical education classes. The 

study sampled 1,302 high school students and 33 physical education teachers over 20 

high schools in the Midwest United States. Results of this study found that emotional 

exhaustion was negatively associated with student’s perceptions of teacher autonomy 

support (TAS). Accordingly, feelings of depersonalisation on the teacher’s part resulted 

in a negative outcome regarding student’s autonomous motivation development. As such, 

teacher burnout deeply affects not only the teachers involved, but the related emotional 

exhaustion and depersonalisation can have an impactful negative effect on the 

autonomous motivation of students under their care.  

Another study on teacher burnout: A review of factors and administrative support 

strategies by Jeffyn Herioux (2012) at Northern Michigan University. The study reviewed 

research on burnout with the aim of determining best methods that other administrators 

may take advantage of to prevent and cope with the effects of teacher burnout in schools. 

The study found that a major determinant in eliciting burnout is the role of the school 

principal. Positive leadership was demonstrated as an effective factor of deterrence to the 

development of burnout. Furthermore, Herioux’ study emphasises the need for school 

principals to work industriously in providing appropriate avenues of support to teachers 

regarding classroom management, collaborative environments and personal wellbeing 

through positive coping mechanisms.  

Furthermore, a study by D. Barry Croom (2003) on teacher burnout within the field of 

agricultural education researched the level of burnout present in agriculture teachers 

within three south-eastern states utilising the MBI-ES. The results of this research 
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determined that participants within the study experienced moderate levels of exhaustion, 

low levels of depersonalisation and a high degree of personal accomplishment. 

Uncontrolled personal factors such as gender, tertiary qualifications, field preparation 

method, and contract length seemingly did not affect the results of any sub-scales of the 

MBI-ES for participants. External factors such as school size, community, and 

department size also demonstrated no significant influence on the sub-scales. Personal 

factors which did contribute to depersonalisation scores, however, include age and years 

of experience teaching agriculture. These factors did not influence emotional exhaustion 

or personal accomplishment scores.  

A study was conducted in Turkey by Yalcm Ozdemir (2007) on the role of teachers 

trying to manage the classroom in a desirable manner and ultimately resulting in teacher 

burnout. This study involved 523 teachers from primary public schools. The aim of the 

researcher was to find out the extent of teaching experience variables which resulted in 

teacher burnout. The study resulted in indicating emotional exhaustion as a significant 

predictor in teacher burnout. 

Another Turkish researcher Ali Sabansi (2009), did a research on the relationship 

between the holistic health of the primary schools and teacher burnout. This research was 

conducted as a survey and for the purpose of collecting data Ali Sabansi used the 

“Maslach’s Burnout Inventory (MBI-ES) and Organisational Health Questionnaire”. 

Sabasansi’s research showed that emotional exhaustion and personal accomplishments 

levels were low when compared to depersonalisation in teacher burnout. 

Moreover, a research on “Occupational burnout among head teachers in Nigeria: 

Consequence of job satisfaction and workplace Commitment” by Emmanuel A. 
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Furthermore, if people are placed in incompatible roles which can lead to role conflict 

and also in situations where people are uncertain of their job expectations which is a case 

of role ambiguity, and to top it all there is lack of resources leading to role overload and 

also lack of support from the administration, there is sure to be burn out. This is exactly 

what happened with the teachers in a Malaysian girl’s secondary school in Kinta, Perak 

(Leong. 1995). This teacher burnout inventory consisting of the three factors, role 

conflict, role ambiguity and role overload was also found to be the structure of the 

Maslach Burnout Inventory.  

 

 

13.2.  Links between the proposed study the positivism paradigm 

references 

 

The proposed research looked at explaining burnout among ECTs in an objective 

way was one based in the positive paradigm that considering burnout as an 

observable and measureable case. The study on high school science classrooms 

education substances and the methods to investigate it’s the efficiency by Kay & 

Knaack (2009) is an example of a observable and measureable research case using 

the positive paradigm. 

In the proposed research based in this paradigm was firm and specific, from the 

justification of the research problem to the procedures that the researcher wanted to 

employ in gathering and analysing the data. This employed the positive paradigm used 

by Willis (2007). In the proposed study, the researcher was clearly identified the reality 

that exist and had set specific objectives that can only be attained through the sample 
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of participants represented by secondary high school teachers and specifically ECTs 

and the use of questionnaires that had been tested for their validity and reliability. That 

strategy confirmed Lang (2005) study on positivist paradigm.  

The ontological approach of the proposed study aimed at identifying the nature of the 

reality that exists in secondary high schools, which included the teachers’ perception of 

burnout among ECTs, their perceptions of the ‘ideal’ high school environment, their 

perceptions of their students, and their attitudes towards school, as being fixed, 

measurable and quantifiable. Those perceptions were clearly explained through the 

interviews by gathering and analysing the data. To find out that such reality existed in 

a high school, the researcher was tested the theory of the association that exist between 

the ECT burnout and the school environment. A theory backed-up by numerous 

empirical researches over the years. The MBI questionnaires that have been used 

repetitively by the researchers who have been listed under the MBI references in this 

research, which included translating and validating the instruments in past studies, 

were believed to be able to identify the same phenomena when used in the proposed 

study.  

Evaluating the ECTs burnout was the single truth pursued in this research. In the 

proposed study, the researcher was not involved in the classroom through 

observations and the findings were not prejudiced by feelings, personal 

preconceptions or biases (O'Leary, 2004).  

In the proposed study, the positive epistemological nuances were evident in the 

way the data was collected analysed and presented. This gave support to the belief 

that knowledge was inflexible, unprejudiced and solid (Cohen, Manion, & 

Morrison, 2007) was reflected in the way the findings were mathematically 
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analysed and presented in numerical tables even though some qualitative as well 

as quantitative data was collected. In the proposed study, the quantitative data was 

collected from the teachers on their burnout rating which was analysed according 

to a coding scheme and then rated by the researcher on MBI scale and was 

presented as mathematical tables. 

The methodology nature in the proposed study was based on the scientific view of 

the world and the expectation was that the results could be replicated by others. 

Questionnaires were the method which was used with a sample size of 200 

teachers. The scale measures which was used to collect the data are considered 

reliable. For example, the Learning Objective Evaluation Scale for Teachers by 

Kay & Knaack (2009) have used MBI questionnaires chosen based on the 

findings in the literature review. All of the above paradigms aspects such as 

validating the causation explanation, the sampling, the analysing to simplest 

components, generalising the statistical probability, functionalising the 

conceptions and the way of reviewing the case, were all evidence that the 

proposed study was designed mainly from a positive paradigm perspective as well 

as some interpretive paradigm perspective.  

The methodology which used in the proposed study was very much take scientific in 

its approach. As such, it involved ECTs samples and questionnaires that was tested for 

validity and reliability, which clearly manifested that the variables were controlled by 

the researcher.  

One of the most salient feature of a study using scientific method as its approach in 

finding the truth was that it follows a set of procedures which clearly showed and 

explained how the data were gathered and how the results were interpreted thus, 
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replication is possible (Cohen, Manion, & Morrison, 2000). For instance, in this study, 

the MBI questionnaires was administered and the way the data was analysed have been 

done already in past researches as shown in the positivism paradigm references section 

done in each instrument. Since the procedures were structured and very transparent 

research data was easily have obtained. 

The proposed study aims were at finding one truth using well-structured instruments 

with limited responses, which therefore did not allow the participants to express their 

own ideology and perceptions of the high school environments. That strategy has been 

shown in Lang (2005) paper using the positivism paradigm. Lang’s study showed there 

was no room for expressing and interpreting their individual experiences with regards 

to their learning environment. Therefore, the instruments seemed to be valid and 

reliable. Despite the fact that a large sample was involved in the study, still it cannot 

represent the perception of the entire population (Lang et al., 2005, p. 302).  

 

 

14.  Population and Sample 

 

14.1. Quantitative Method 

14.1.1. Questionnaire 

 
The quantitative aspect focused on a sample of 200 teachers in total including ECTs in 

WA public secondary high schools. Selected participants randomly from WA schools and 

also collected the sample through school principals by requesting both ECTs. There was 

separate information sheet and a consent form were signed by participants. Considering 

the ethical process for conducting this research, the approach of participants was 

according to the outline of Education Department’s views about the dual role of 
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researcher and teacher in their own school (Evaluation and Accountability Directorate, 

Department of Education WA, 2012).  

Consider that when write my information letters. The sample of 200 teachers was mixed 

males and females teaching different subjects from different secondary schools chosen 

randomly. The choice of both genders was to analyse and compare to produce a 

comprehensive picture.  

 

14.1.2. Method 

 

Participants in this research were 200 ECTs from WA schools. Participants included 

differences in culture, values and training as all the efforts were made to bring in 

participants from different backgrounds. Variations were also including the fact that there 

were both male and female participants of different age groups and teaching 

responsibilities. 

 

Why the sample of this quantitative research? 

The sample was various as possible within the limits of the chosen sample of this 

research. Variety was needed for two reasons. First it enhanced the chances of classifying 

the full range of factors that were related to the phenomenon. The greater the variety of 

characteristics, the more opportunity there was to identify their different influential 

factors or influences. Second it allowed some research of interdependency between 

variables such that those that were most relevant can be disengaged from those of lesser 

import.    
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In this research, diverse socio-cultural, geographical and linguistic background of the 

ECTs was impacted on their short experiences and perspectives to some extent, but their 

exposure to the common professional and personal challenges in a new school was likely 

to help in the emergence of common themes (Salend, Duhaney, & Montgomery, 2002). 

 

14.1.3. First phase (Sampling) 

 

In the first phase, a questionnaire was administrated to 200 (non-identifiable) secondary 

public high school teachers. The conduct of educational research involved ‘Non-

identifiable’ participation of ECTs’ opinion implicated a variety of ethical concerns 

pertaining to such values as dignity, personal opinion and privacy. These ethical concerns 

were translated into a complex regulatory apparatus in Australia, containing specific legal 

provisions concerning such matters as participant safety, informed consent and 

confidentiality.   

The first phase included sampling the ECTs. The number of chosen sample of 200 

teachers, where have been chosen and who were to choose, with infinite populations and 

large finite populations, practical necessity required the application of some type of 

sampling procedure. A subjective analogue to simple random sampling or ECTs was in 

this study, based on the notion of exchangeable random variables, was discussed and the 

inputs and assumptions underlying the model were shown to involve nothing more than 

was required for inference under Hillway (1969) models for infinite populations. The 

overall aim was to produce a purposive sample of ECTs in WA high schools.  

A purposive sample “includes subjects or elements selected for specific characteristics or 

qualities and eliminates those who fail to meet these criteria” (Wimmer & Dominick, 
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2013). As Wimmer and Dominick (2013) point out, a purposive sample was not 

reflective of the general population and was chosen because of this. Both random and 

purposive sampling may also be combined to produce a powerful way of sampling 

(Albertin & Nair 2004). Whenever possible and deemed efficient, random or probability 

sampling is recommended as a means of informant selection because randomization 

reduces biases and allows for the extension of results to the entire sampling population 

(Topp et al. 2004), Results may also be applied beyond the community studied (Bernard 

2002). This technique was useful in this study because the researcher was looking for 

information from specific population-ECTs from different cultural background in WA 

schools. 

I have contacted schools via emails and in person to adjust the selected participants to 

collect a suitable and a saturation data. Such would ensure that the purposive sample was 

more representatives to the targeted group. The results were used to establish the second 

phase of conducting the interviews.  

 

14.1.4. Research procedure 

 

A survey was designed online for the first phase for 200 teachers. It was conducted in 

selected WA secondary public high schools. High schools were chosen in this study for 

the following reasons: firstly, this study was a complementary study for the previous 

study on Stress and coping behaviours among primary school teachers by Jeff Sprenger, 

May, 2011. Secondly, the growing generation represented by high school students’ age 

have a direct proportion with students’ needs and problems, which were reflect on 

teachers and how they were facing those hardships. Subsequently that was causing a high 
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level of teacher burnout and therefore, this study was investigating teachers from high 

schools.    

 An information sheet to explain the nature of this research was attached to the survey. 

The respondents’ identity was remaining unknown. Pre-paid envelops were available so 

the participants were able to post their survey. Also completing the survey on-line was 

more reliable for data collection and better return rate for some schools. 

 

14.1.5. Instruments 

  

The first phase was in a form of a survey. It was initially divided into four sections: 

Section one includes the survey variables that describe the respondents’ backgrounds. Six 

variables were included to provide information on the participants’ background in order 

to understand what influences their decisions. The variables included: gender, experience, 

role, qualification and teaching load. A link from the conceptual framework and literature 

review to the kind of variables the survey that designed was considered. The finding of 

this section was indicated predominant information on real life experiences and 

characteristics of factors affecting emerging burnout among ECTs.   

Section two focused on ECTs emotional exhaustion in their schools.  

Section three covered the ECTs depersonalization in their school. Section four covered 

the ECTs’ personal achievement skills.  

The focus in this phase was on measurement indicators to determine validity, reliability 

and authenticity of collecting data. (Bell, 1999b) defines reliability as “the extent to 

which a test or procedure produces similar results under constant conditions on all 

occasions” (p. 103). On the other hand, (Heather, Rollnick, & Bell, 1993) define validity 
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as “an altogether more complex concept, it tells us whether an item measures or describes 

what it is supposed to measure or describe”. (Hopkins, 2014) also suggests that validity 

“reflects the internal consistency of one’s research”, whereas to him reliability “reflects 

the generalizability of one’s findings”. The survey method was considered as “an 

efficient way of collecting data in large amounts at low cost in a short period of time” 

(Burns, 2000c). Careful question wording was considered when conducting the survey 

because they were “necessary to ensure that all questions have the same meanings to all 

respondents” (Bell, 1999a). The survey was tested on a number of volunteers (N=200) to 

examine its validity and reliability in order to make sure that the desired data was 

obtained out of it.  

Some changes were made based on those volunteers’ feedback. Also special 

consideration was devoted to the formation of the survey’s title which “should be clear 

and precise and take up two lines at less” (Gaddis, 1998). The survey’s introduction was 

carefully drafted because “it gives respondents enough information about a survey to 

elicit their cooperation” (Gaddis, 1998).  

The participants in this research were added some thoughts through their response to the 

survey questions. The survey questions were renewable anytime during the research 

period to improve the finding and consolidate with the research aims. The survey 

questions of this research were chosen sensibly to encourage participants’ keenness to 

complete the survey questions smoothly.       

The graph below summarizes the five sections of the survey: 
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                                        Figure two: Survey structure 

 

 
The aim of a survey is “to obtain information which can be analyzed and patterns 

extracted and comparisons made” (Bell, 1999a). 

 

14.1.6. Data Analysis 

 

The first phase was involved analysis and interpretation of the survey data, reflection, 

reporting the findings and recommendations for the future. The purpose was to match and 
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included selecting, simplifying, abstracting and transforming the data that was gathered 

to ordinal data. The emphasis was on the frequencies, patterns and themes and 

developing the four sections survey questions using ANOVA through Microsoft Excel 

and using codes to enable the process. Data collection was a significant procedure in this 

investigation; however, what was more important than the data was to improve a 

mechanism to analyse, classify and interpret it. As Bell (1999) suggests “a hundred 

separate pieces of interesting information will mean nothing to a researcher or to a reader 

unless they have been placed into categories” (p. 173). Various ways were adapted to 

present responses to different questions in the survey data such as charts, graphs and 

diagrams. An Excel spread sheet was generated to summarise the expected 200 responses 

to survey questions that incorporated Maslach Burnout Inventory tool. The spread sheet 

was included data to the variables selected or suggested by the respondents. A data base 

using Microsoft Access was also generated to analyse the data spread sheet and to create 

diverse statistical reports. Relevant tables and graphs/diagrams were generated to 

summarise analysis of the survey data. The summary was included analysis in terms of 

the variables that was outlined in the survey.  

 

 

 

Factors of burnout that investigated and analysed were: 

1) Time and energy consumed in entering complaints in SIS (School Information 

System) 

2) Time and energy consumed in making phone calls to parents of disruptive 

students 
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3) Time and energy consumed when writing letters of concern for disruptive 

students and following up with administration to ensure that the letter were posted 

4) Emotional humiliation when parents of disruptive students argue that it is a 

teacher's responsibility to ensure good behaviour in class 

5) Emotional humiliation when the HOLA and the management back the students 

instead of the teacher 

6) Emotional humiliation when the disruptive student uses verbal abuse in front of 

the whole class 

7) Emotional humiliation when the disruptive student resorts to physical assault in 

front of the whole class like throwing paper ball, pen and chair at the teacher 

8) Helpless feeling when you try to get assistance but no one turns up  

9) Insulting feeling when the disruptive student announces that the teacher can't do 

anything to him 

10) The sick feeling when you know you are innocent but are made to feel guilty, 

sometimes forced to apologise to the disruptive student  

11) Student low achievement is an increasing factor of the stress, especially among 

secondary level teachers 

12) The lack of parental and administrative support 

13) Teachers when dealing with paperwork and extracurricular duties outside the 

classroom 

14) Type of school setting (i.e. difficult to staff schools in non-metropolitan area) 

15) Teacher specific achievement striving, and occupational commitment to the 

teaching profession 

16) Teachers’ personality in considering themselves to be “perfectionists” could be a 

factor of more aggressive teacher  

17) The wariness of self-lack of achievement 

18) The class size  

19) The teaching subject and qualification (teaching a subject not qualified or trained 

to teach it)  

20) The long distance between the school and teacher residence in some cases 
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14.2. Qualitative Method 

14.2.1. Semi-structured Interviews 

 

A semi-structured interview for ECTs was chosen which allowed follow up questions to 

be asked on the points raised by respondents. A semi-structured interviews were allowed 

me according to Bryman, Becker, and Sempik (2008) to vary the sequence of questions 

when conducting the semi-structured interviews. I will also be able “to ask further 

questions in response to what are seen as significant replies” (p.699). 

semi-structured interviews, in which the interviewer sets up a general structure by 

deciding in advance the topic was covered and the main questions were asked. The 

detailed structure was left to be worked out during the interview, and the person was 

interviewed had a fair degree of freedom in what to talk about, how much to say, and 

how to express it. 

By using a semi-structured format for these interviews, issues identified from the analysis 

of the questionnaire are raised with interviewees and probed in more depth. 

Interviewing technique of face to face produce the most truthful responses to slightly, 

moderately, and highly challenging questions were indicated in this research. Other 

concerns considered were the effects of the length, structure, and wording of questions; 

interviewer’s deliberate or inadvertent rewording or additions to the interview questions 

and how this affected responses; and the degree to which prior expectations of 

interviewers distort the data. Also considered were the effects of participants’ anxieties, 

how response rate and quality were affected by assurances of confidentiality and 

requirements of informed consent, and how much the presence of others inhibits 

responses.      
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14.2.2. Method 

 

An interview guide was carefully prepared for ECTs. The qualitative aspect involved 

conducting interviews of 10 WA ECTs to collect data that contributes in making a 

comparison between the teachers’ aspects and the school nature. It was also compliment 

the first phase of the research by setting an in-depth insight from the other ECTs and 

experienced teachers who completed the first phase on the issue under investigation. The 

interviews gave a wide picture to the research’s finding from both policy and rules side 

and from the ECTs’ thoughts from the other side.  

Why the sample of this qualitative research?  

Qualitative samples were usually small size. There were three main reasons for this. First, 

if the data were correctly analysed, there was came a point where very little new evidence 

was gained from each further fieldwork unit. This was because phenomena needed only 

to appear once to be part of the investigative map. There was therefore a point of falling 

return where increasing the sample size no longer contributes new evidence. Second, 

reports about occurrence or dominance were not the concern of qualitative research. 

There was therefore no requirement to ensure that the sample was of adequate scale to 

provide approximations, or to determine statistically significant biased variables. This in 

sharp contrast to survey samples which needed to have adequately sized cells to draw 

statistical inference with the required precision. Third, the type of information that 

qualitative studies yield was rich in detail. There was therefore been many hundreds of 

‘bites’ of information from data to be shared and benefit the purpose of the research 

(Ritchie, Lewis, & Elam, 2003).           
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14.2.3. Second phase (Sampling) 

 
The total of 10 selected ECTs were interviewed.  The selected teachers were from 5 

different high schools. Running records and writing pieces were analyzed from schools to 

determine the results. It was a study that thoroughly investigated the phenomena under 

investigation. The researcher relied on the availability and goodwill of those participants. 

The researcher explained the benefit of this research to the participants as well as the 

wider teaching community to motivate them to participate in the interview. The sample 

included male and female participants. Prior to conducting the interviews, the participants 

were advised of the time, venue, and reporting methods. An email was sent to the 

participants who agree to participate in this research interview. The email was schedule 

the time and the place of convenience to conduct the interview. The chosen venue of the 

interview was relevant, comfortable and quiet. The venue was the most appropriate place 

for data collection so contextual factors were not impact on the quality of data. The 

participants were being reminded that they would not be identified in the data analysis 

and their identities would remain confidential. 

Teachers recognized for this study were sent the instruments depicted previously. Along 

with the instruments was a letter that portrayed the study and requested the intentional 

participation of the teachers. Non-respondents from the five focused on school 

frameworks were recognized and personally contacted by phone. Non-respondents from 

the haphazardly chose test were sent an extra letter two weeks taking after the first 

mailing. Professional teachers who neglected to return the instruments taking the 

telephone calls or second mailing were sent reminder present cards inside three on four 

weeks.  
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A follow-up of non-respondents from both gatherings was conducted. A stratified 

irregular specimen of non-respondents including 10 teachers will be contacted by phone 

and email. Each was requested that respond to one question identified with the six 

autonomous factors. Respondent responses were compared to non-respondent responses, 

and no noteworthy contrasts were discovered.  

An intensive investigation of the research writing on teacher stress, teacher burnout, and 

professional teacher stress uncovered no less than six factors that could consistently be 

connected to teacher's personal and intrinsic characteristics may include  

 role preparedness (Iwanicki, 1983)  

 job satisfaction (Farber, 1984);  

 life satisfaction  

 ailment side effects (Kyriacou and Sutcliffe, 1978);  

 locus of control (Bennett, 1997) (Byrne, 1992) (Farber, 1991);  

 self-esteem (Farber, 1984) (Maslach, 1982).  

The relevant variable in this model was professional teacher stress. Different regression, a 

measurable procedure used to explain the wellsprings of fluctuation in a reliant variable 

(Schwarzer & Hallum, 2008), was utilized to break down this model. Accordingly, the 

autonomous factors (role preparedness, job satisfaction, life satisfaction, self-efficacy, 

and self-esteem) were regressed on the needy variable (stress) utilizing the General 

Linear Model (Schwarzer & Hallum, 2008). 



 129 

 

 

14.2.4. Research Procedure 

 
The second phase was in a form of semi-structured interviews with the total of 10 ECTs 

from 5 different secondary high schools in WA. The selected participants were received 

an information letter and a consent form and were also negotiated the time, venue, and 

reporting methods. The researcher emailed the information letter and consent form to 

ECTs who interested in participating to conduct the interview. On the interview day, the 

researcher was bringing an audio recorder, paper and pens to take notes. The interviewees 

were reminded of their rights and were assured they were being identified in the data 

analysis and their identities were remained confidential. Prior to conducting the 

interviews, the interviewees were asked to sign the consent form. 

The participants have had the right to discontinue at any time. Ethical issues were 

observed prior, during and after completion of the investigation. 

The researcher ensured that the research project in conducted in an ethical manner. In 

compliance with Selinus University Policies and Education Department of WA policies, 

this means that the participants, the researcher and others were not put at any risk as a 

result of the inquiry. 

 

14.2.5. Instruments 

 

The second phase of the study was in a form of semi-structured interviews that was 

conducted with 10 ECTs of different secondary high schools in WA which informed 

from the construction of the survey in the first phase. The interview was end up to one 

hour. The participants have had the choice to conduct it as one session or break the 
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interviews down to 2 sessions in different date and time. An interview scheduled was 

provided to participants including the booking time and location of their convenience.    

For the purpose of this phase, semi-structured interviews were conducted in conjunction 

with the survey results of first phase. The first phase was indicated and guide the 

purposive interview questions to support and cover the research questions aims. The 

survey in the first phase was support to further investigation in order to cover any 

shortcomings. The second phase of  interviews permitted “exploration of issues that may 

be too complex to investigate through quantitative means” (Banister, 2011). Interviews 

“can yield rich material and can often put flesh on the bones of questionnaire responses” 

(Bell, 1999a) Further, according to the same author,  interviews have a strength that “can 

provide information that a written response would conceal”. 

 

 

14.2.6. Data Analysis                    

 
During the second phase of this investigation, the data obtained from the interviews was 

interpreted according to the common method of the “thematic analysis” (Aronson, 1995) 

where the data was organized under thematic and classified headings. As this 

investigation was not large scale study, the manual procedure of analyzing the data, 

underlining new concepts, marking suggestions, comparing results of participants and 

matching responses was adopted. The data was coded and identified. Tables were created 

to match and compare the participants’ responses. The thematic analysis adopted in this 

research was a method for identifying, analyzing, and reporting themes within data. It 

organized and described the data in more detail. Throughout the interviews with ECTs, 

the researcher discovered concepts to be fixed and about understanding ECTs’ everyday 
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experience of reality. Data analysis was aimed to elaborate or further investigate findings 

or conclusions from the first phase and to introduce new ideas and thoughts that may 

contribute in a comprehensive understanding of the issue under investigation. 

The recent researches and studies have particularly investigated and discovered support 

for the speculation that there is a significant association between genuine expectations to 

leave the teaching profession and burnout levels reported by teachers who are toward the 

start of their teaching vocations (Philips & McNamee, 2007). The findings of these 

researches suggested a sensible and clear explanation for the alarmingly high early 

vocation whittling down rates that are currently usually reported for the teaching 

profession in various nations (OECD 2005) (Smith and Ingersoll 2004). Furthermore, the 

results of the present study added to the heaviness of existing confirmation (Angerer, 

2003) (Albaladejo, Villanueva, Ortega, Astasio, Calle, & Domínguez, 2004) (Philips & 

McNamee, 2007) demonstrating that the phenomenon of starting vocation burnout was an 

undeniable, yet despicable phenomenon, one that demanded further consideration by 

researchers interested in seeing how burnout can be addressed at all phases of a working 

life and one that demands critical consideration by arrangement producers genuine about 

improving the nature of education that students experience (Philips & McNamee, 2007).  

These results have had both practical and theoretical ramifications. Practically, it was 

expected that these results were urge researchers and administrators to apply what was 

well thought about burnout to the phenomenon of early vocation turnover (Philips & 

McNamee, 2007). As burnout was known to be affected by both work demands and by 

the levels of internal and outer resources that an individual can attract upon to address 

these work demands (Halbesleben and Buckley 2004), then the significance of these 



 132 

factors for complete programs detailed to address starting teacher turnover is presently 

highlighted (Philips & McNamee, 2007). The solid association saw amongst burnout and 

expectation to leave in starting teachers suggested consequently that: 

 

 How workloads were connected amid the teachers' first years of employment 

(Philips & McNamee, 2007)  

 How both inward and outer resources were produced for starting teachers 

before and amid their first years of administration, may both be basic factors 

in the errand of empowering another teacher far from genuinely considering 

leaving their job after a normal of just seven months or so of teaching (Philips 

& McNamee, 2007).  

The theoretical ramifications of the results come from the utilization of (Halbesleben, 

2006) Conservation of Resources (COR) theory to the association amongst burnout and 

turnover. The COR theory proposed that job demands and the accessibility of resource 

anticipate the individual dimensions of burnout contrastingly (Halbesleben, 2006). Along 

these lines, if the research is broadened and if, as a consequence, it turns out to be clear 

that burnout is a critical intervening variable in the causation of turnover, then 

theoretically just those teachers who were experiencing high work demands and who 

were at the same time experiencing the consequences of an absence of resources will 

contemplate leaving their job (Halbesleben, 2006). Clearly, it will tumble to much more 

mind-boggling research outlines in the future to: 

 Demonstrate whether burnout was undoubtedly a determining causative factor 

in the way between commencing another teaching profession and early 
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vocation turnover, as was suggested by the results of the present study 

(Halbesleben, 2006)  

 To test the straight-forward proposition that it was a blend of high work 

demands and absence of either inward and additionally outer resources that 

determine whether a starting teacher was genuinely considered leaving their 

job (Halbesleben, 2006).  

Use of NVivo for qualitative methodology:  

NVivo helped to discover more from the qualitative and mixed methods data. Uncover 

richer insights and produce clearly articulated, defensible findings backed by rigorous 

evidence (QSR International). 

The use of NVivo tool in this phase was assisted in: 

1. Transcribing the interview recordings. 

2. Grouping the responses of each question. The procedure will be using heading 

styles to automatically organize the responses. 

3. Finding and cataloguing themes to make sense of the data. The participants 

will be checked on:   

 What main points were they making? 

 What surprising perspectives did they have? 

 How did their ideas differ? What were the points of commonality? 

4. Seeing the connections between themes and moving toward analytical insight 

by checking whether related themes could be grouped together in a hierarchy. 

5. Making comparisons between participants by creating ‘cases’ for interview 

ECTs, paving the way for powerful queries and visualizations.  
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6. Organizing and focusing on the research design by gathering the research 

material into theme nodes and organizing these nodes in a ‘sensible’ hierarchy to 

help the researcher to stay organized and focused. 

14.2.7. Examination  

In our examination of the interview-based data, we searched for subjects over the 

transcripts, for likenesses and contrasts and absences and quiets. We likewise searched 

for the grown-up counterparts of the protective factors that we found in our work with 

youngsters.  

14.2.8. Stressors  

Furthermore, there were also chances of the uncertainty in minds about the troublesome 

conditions under which teachers in difficult-to-staff schools work, our respondents 

dissipated them with quiet depictions of viciousness and confusion both inside the 

classroom and outside (Lambert & McCarthy, 2006). 

 

15.  Implications of Burnout in ECTs 

 

The consequences of teacher stress were likewise generally comprehended (Dinham 

1992) (Gardner & Oswald, 1999). From a hierarchical perspective, there was the 

noteworthy loss of talented and experienced teachers through resignation and additionally 

untimely retirement from all levels of the teaching workforce (Gardner & Oswald, 1999). 

Those stressed teachers who remained inside the profession, then again, were probably 

going to be progressively less effective in key zones, for example, lesson association, 

student behavior management, responsiveness to students and self-confidence 

associations with parents (Sinclair and Ryan 1987) (Gardner & Oswald, 1999).  
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In individual human terms, the expenses of teacher stress were colossal and incorporate, 

impeded wellbeing, reduced self-confidence, and self-esteem and harmed personal 

connections (Gardner & Oswald, 1999). If early retirement or resignation is taken, 

frequently the consequence was significantly reduced economic status. Then again, in a 

study of teachers who had resigned from the teaching power, Dinham (1992) found that it 

was regular among those participants who had experienced teaching-related stress to 

report that these side effects decreased once they had resigned, in spite of the fact that 

frequently their new occupations were additionally extremely demanding (Gardner & 

Oswald, 1999). According to Kyriacou (2001), the courses in which individual teachers 

endeavored to cope with stress fall into two principle classifications that were the 

palliative and the direct action (Gardner & Oswald, 1999).  

In this context, the Palliative techniques didn't deal with the wellspring of the stress yet 

were somewhat gone for reducing the impact of the stressor. Many studies that take a 

gander at how teachers cope with stress (Gardner & Oswald, 1999) (Sinclair 1992) 

demonstrate how some palliative techniques include behaviours that were useless 

(McKinnon, 2016). Such activities as over the top drinking, smoking, and evasion 

behavior, for instance, were primarily intended to straightforwardness sentiments of 

distress despite the fact that these behaviors influencing those with whom the individual 

teacher is interacting (McKinnon, 2016).  

At the point when palliative techniques came up short, teachers regularly take visit leave 

and additionally look for therapeutic guidance which tends to prompt to an administration 

of drugs (Dinham 1992) (McKinnon, 2016). For the individuals who did cope with stress 

through palliative techniques, their prosperity was frequently constructed as an individual 
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manner or strength supported by such 'mental wellbeing' procedures as general work out, 

leisure activities and unwinding techniques (McKinnon, 2016).  

Moreover, it was observed that the Direct Action techniques can be sued for handling and 

coping with the stress while teaching include endeavors to eliminate the wellsprings of 

stress (McKinnon, 2016). A few studies of the way teachers cope with stress (Kyriacou 

2001) demonstrated that the direct action coping procedures most as often as possible 

embraced by teachers include:  

1. Making a move to deal with problems (Kyriacou 2001)  

2. Monitoring emotions (Kyriacou 2001)  

3. Looking for support from colleagues and the principal (Kyriacou 2001)  

4. Having huge grown-up connections (Kyriacou 2001)  

5. Sorting out time and organizing work errands (Kyriacou 2001)  

6. Being able (Kyriacou 2001).  

 

While those studies of teachers' coping procedures have uncovered some important 

insights, a richer road of investigation has included the utilization of the concept of 

resilience. Furthermore, Rutter (1990) depicts resilience as 'the pervasive phenomenon of 

individual distinction in individuals' responses to stress and misfortune' (Kyriacou 2001). 

Most studies of resilience have concentrated on 'at hazard' gatherings of youngsters and 

adolescents and how they respond to antagonistic life occasions (McKinnon, 2016). 

However, a couple of separated studies have appropriated the key ideas and dialect of 

youth resilience and utilized them to reveal insight into the versatile behaviors of 

different professional gatherings which experience work-related stress (Gordon and 

Coscarelli, 1996). 
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16.  Discussion 
 

The relationships associated with professional teacher interior characteristics are all in the 

expected Direction (Talmor & Feigin, 2005). Professional teachers having a minimal 

measure of preparation in their teaching roles endured the greatest measure of job-related 

stress. The absence of job or life satisfaction expanded professional teachers' stress 

(Talmor & Feigin, 2005). Professional teachers experiencing disease side effects reported 

more noteworthy stress. Stress expanded as professional teachers' locus of control moved 

toward the outside domain (Talmor & Feigin, 2005). As such, the less control 

professional teachers trust they have over the occasions that happen in their lives, the 

more extraordinary is their stress. Professional teachers having lower self-esteem had 

higher stress scores (Talmor & Feigin, 2005).  

Role preparedness, physical side effects, and self-esteem were observed to be huge 

contributors in explaining professional teacher stress (Horn, Schaufeli & Enzmann, 

1999). An assessment of the questions or statements identified with these stressors and 

postured to professional teachers when finishing study instruments prompts to some 

exceptionally fascinating conclusions (Horn, Schaufeli & Enzmann, 1999).  

As a matter of first importance, on role preparedness, professional teachers who feel 

unprepared or inept in their teaching occupations experience stress. Deficient teacher 

preparation can prompt to stress (Maslach, 2003). Researchers have also shown that the 

teachers are less stressed in case, where their colleagues and co-workers trust them to be 

equipped for finishing school assignments. Professional teachers who are regularly 
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constrained to approach others for job-related help experience stress. Those teachers who 

can't adjust rapidly to changes in the work environment exhibit higher stress levels 

(Maslach, 2003). This study demonstrates that professional teachers who are well 

prepared and skillful in their teaching roles will experience less word related stress 

(Maslach, 2003).  

The presence of an assortment of disease side effected frequently demonstrates burnout in 

professional teachers. This study found that teachers who experienced difficulty dozing, 

the individuals who burnout a considerable measure of their work, the individuals who 

experienced the ill effects of work-related migraines, and the individuals who have 

stomach surprises are the ones who are dealing with the largest measures of stress 

(Schwab, 2014). Ailment side effects identified with teacher burnout ought to be checked 

and not overlooked. Suggestions can prove emotionally, physically, occupationally 

undermining to professional teachers, their students, and their school frameworks 

(Schwab, 2014).  

Professional teachers' self-esteem was observed to be critical while explaining 

professional teacher burnout. Teachers with high self-esteem were researched to be more 

confident and productive. Therefore, these teachers are exposed to less stress than those 

with lower self-esteem (Schwab, 2014). The factor of Locus of control, life satisfaction, 

and job satisfaction were not observed to be factually critical in this model (Schwab, 

2014). Be that as it may, different researchers have recognized these factors as extremely 

vital to the study of stress. Hence, the impact impacted by these factors ought not to be 

overlooked or minimized (Schwab, 2014). While a factual centrality was not discovered 

given this particular model, a practical importance is conceivable (Schwab, 2014).  
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It ought to be noticed that the results and discoveries associated with this study ought not 

to be summed up to different populaces including other school frameworks, different 

states, different sorts of public school teachers, and other professional teachers as a rule. 

In any case, these discoveries were critical to the overall study of teacher burnout and 

might be utilized as a part of the development of other teacher burnout research. These 

discoveries ought to prove advantageous to the use of stress theory and in creating 

expanded learning about muddled, perplexing, and frequently negative phenomena 

influencing teachers in our society (Ispir, 2010). 

A school conducive to newcomers was characterized by high levels of support and 

collegiality (OECD, 2005). Lamentably, in the most "demanding" schools, the emotional 

and different resources of existing teachers are probably going to be rarer and 

inaccessible to the newcomer (Martin, Sass & Schmitt, 2012). Such a school may be 

characterized by high turnover rates, which implies a higher proportion of inexperienced 

to experienced teachers, including official (Martin, Sass & Schmitt, 2012). The OECD 

report showed that starting teachers ought not to be concentrated in the more troublesome 

and disliked areas. Part of the essential bolster has all the earmarks of being firm and 

consistently practiced train approach (Martin, Sass & Schmitt, 2012). In a few schools 

applying such a teach arrangement seems to require more persistence, and meets with 

more resistance, than in others (Martin, Sass & Schmitt, 2012).  

Peer collaboration, including peer perceptions and feedback, likewise have all the 

earmarks of being of awesome esteem. In strong schools (Martin, Sass & Schmitt, 2012), 

ECTs will face various complex difficulties and demands, as they will in any school, yet 
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the collegial, steady environment will help the ECT to move from surviving to 

flourishing (Martin, Sass & Schmitt, 2012) (Cavanagh and Prescott, 2008).  

It is, therefore, assumed that most teachers enter the profession with a longing to be great 

teachers; to help their students learn and contribute to the cutting edge (Cano-García, 

Padilla-Muñoz & Carrasco-Ortiz, 2005). Amid their initial years, as they turn out to be 

better teachers they additionally turned out to be progressively liable to remain in the 

profession (Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 2005). The main 

characteristic normal to each participant in this study who stayed in teaching was that 

they reported that they were becoming better teachers and that teaching was becoming 

continuously more manageable for them (Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 

2005).  

The teaching is a troublesome and testing profession that is ostensibly never aced (Cano-

García, Padilla-Muñoz & Carrasco-Ortiz, 2005). Most ECTs have a few shortcomings, 

and the more difficult their teaching circumstance is, the more likely it is that they will 

think that it’s hard to experience the sense of personal achievement that effective 

teaching can bring (Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 2005). For instance, 

ECTs universally battle with the management of the behavior of their classes, particularly 

in their first year (Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 2005). The battle when 

they begin changes in intensity, yet many reports being stressed, needing to work hard 

late during the evening and having a sense of weakness - at any rate with a few classes as 

a rule. On the off chance that this condition of play endures, it is difficult to envision that 

many would stay in the profession for the long haul (Cano-García, Padilla-Muñoz & 

Carrasco-Ortiz, 2005).  
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Luckily, for most, conditions improve. The overwhelming proof of our longitudinal study 

was that for most, the satisfaction from teaching improves as the ECTs pick up 

experience they need to teach (Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 2005).  

Two expansive factors seemed basic to the maintenance of teachers: the opportunity for 

professional learning; and the contribution of their work environment to their sense of 

self-worth as teachers (Yunus et al. 2006) (Blase, 2009). A few, whom we could call the 

'upheld stayers,' wind up in strong environments: esteemed and welcomed by colleagues; 

bolstered by a proactive mentor, and routinely helped by experienced teachers. This 

situation contributes to their professional learning and also their sense of collegiality and 

having a place in the school (Yunus et al. 2006). Under these conditions, ECTs are 

probably going to end up distinctly better at teaching more rapidly and experience more 

achievement more frequently than those in unsupportive environments - and contribute 

more to their schools (Yunus et al. 2006).  

Professional learning including great feedback and guidance, with opportunities to learn 

by collaborating with colleagues, makes an essential contribution to the experience of 

ECTs as they get to be inundated in the unpredictable assignments natural in teaching 

(Yunus et al. 2006) (Wang 2009). Professional learning with others at their school is 

basic. Their professional learning is further upgraded by maintained examination with 

companions at workshops and sessions drove by experts particularly where this 

concentration is on perceived key indicators of progress, for example, effective behavior 

management (Yunus et al. 2006). Such gatherings, with time far from their school to 

reflect and confer with associates, may likewise contribute to the morale of ECTs (Yunus 

et al. 2006). Their longing for contribution from experts outside their school suggests that 
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the answers for every one of their problems can't be found inside the information base of 

a solitary school (Yunus et al. 2006). Furthermore, having the devices to teach well is 

critical. Securing of such instruments incorporates access to shared teaching resources 

and materials in their school and in addition to cutting-edge teaching technologies (Yunus 

et al. 2006).  

Frequently ECTs end up in less steady environments than those portrayed over; these 

teachers could be called 'resilient stayers' (Yahya, Hashim & Kim, 2006). For reasons 

that are unclear, this gathering might be over-represented in the specimen of teachers who 

continued participation in this study from beginning to end (Yahya, Hashim & Kim, 

2006). It can be accepted that it might have been a component of the testing process in 

that the individuals who were having negative experiences may have been probably going 

to continue voicing their perspectives over the four years of the study (Yahya, Hashim & 

Kim, 2006). Then again, our recent experiences with ECTs participating in interviews 

suggested that they esteemed the opportunity to discuss their experiences, in light of the 

fact that talking about them helped them to cope with the troubles and perhaps the 

disconnection that they face (Yahya, Hashim & Kim, 2006). For the individuals who felt 

less well helped by colleagues and frameworks, the research process may have provided 

bolster. Such impacts would contribute to an over-reporting of negative experiences in 

this study (Yahya, Hashim & Kim, 2006). 

The perspectives expressed by these ECTs underscore the needs that they feel are not 

met, and the recommendations they need to improve their part (Yahya, Hashim & Kim, 

2006). The majority of these teachers reported that when they started teaching, they were 

highly spurred to teach, with a solid concentrate on helping youngsters to accomplish and 
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prevail in life (Yahya, Hashim & Kim, 2006). These teachers add to our comprehension 

of the work environments that may impact their reasoning about staying or taking off. For 

instance, they express dissatisfaction at what could be comprehensively depicted as 

confinement, poor communication, unprofessional working conditions and exorbitant 

workloads (Yahya, Hashim & Kim, 2006). The primary issues raised by the ECTs 

demonstrate the significance of connections, and perceptions or substances of 

congeniality or antagonistic vibe from those as of now in the school: collegiality and 

support, student engagement and behavior management, professional learning, and 

disengagement (Yahya, Hashim & Kim, 2006).  

Accessibility of teaching resources is additionally symptomatic of professional 

connections (Yahya, Hashim & Kim, 2006). Them to a great extent negative experiences 

demonstrate their need to access the factors appreciated by the 'upheld stayers' (Yahya, 

Hashim & Kim, 2006). In particular, they look for the support and environment 

conducive to becoming better teachers (Yahya, Hashim & Kim, 2006) (Yunus et al. 

2006). They talked about the hard street they have strolled, frequently with little or 

modest help, and expand on how troublesome it has been to get to a phase where they get 

satisfaction from teaching. They started with an unselfish concentrate on making a 

distinction for their students, however amid their first year they regressed to 

concentrating on themselves, their survival and coping with stresses, for example, a 

burdensome teaching load, troublesome classes, resistance to learning and, infrequently, 

irresolute colleagues (Yahya, Hashim & Kim, 2006). For the vast majority of these 

teachers it was not until their second year that they start to discuss 'things improving, ' 
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and afterward, regardless they discuss how much there remains to do (Yahya, Hashim & 

Kim, 2006).  

Research has suggested that they feel they have made a generous investment in this 

vocation and are hesitant to invalidate that investment by leaving (Hopman & Drake, 

2015). Critically, the confirmation suggests that over time they do experience 

achievement and satisfaction, however it is likely that, under the conditions portrayed, 

these particular teachers are additionally possessing noteworthy resilience that permits 

them to cope with or survive the prolonged troublesome period or 'drought' as they learn 

their profession (Hopman & Drake, 2015).  

Lamentably, it proved extremely troublesome in this research to maintain contact with 

the individuals who had left the profession (Hopman & Drake, 2015). A couple 

corresponded with the research group with stories of despondency and disillusionment, 

yet none of the leavers participated in the study for its full term (Hopman & Drake, 

2015). Notwithstanding, the discoveries from the 'bolstered stayers' and 'resilient stayers' 

provide significant insights with regards to the factors liable to determine whether 

teachers remain in the profession or not (Hopman & Drake, 2015).  

Teacher educators can increase important insights from studies and researches. These 

understandings might be valuable in upgrading teacher education programs and 

guaranteeing that they address pivotal issues. Suggestions for teacher educators 

incorporate the need to prepare pre-benefit teachers for the assortment of conditions they 

may face in the profession (Hopman & Drake, 2015). Steady networks containing teacher 

educators, ECTs and mentors are additionally a method for upgrading ECTs' experiences. 

Be that as it may, it is unimaginable for teacher education programs to prepare to start 
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teachers to deal with each conceivable classroom consequence (Hopman & Drake, 2015). 

Teacher educators can provide some broad rules as far as how to manage different 

circumstances or classifications of problems, for example, classroom management, 

unsupportive managers and so forth. We additionally suggest that teacher education can 

likewise probably offer insights into the role that personal resilience can play in dealing 

with such conditions and perhaps suggest methods for building such resilience (Hopman 

& Drake, 2015) (Schuck, et al. 2012).  

Furthermore, activities as of now planned to improve teacher education through 

accountability, development of measures and reductionist models of value teaching. In 

many nations, teacher education is progressively centered around sets of deliverable 

outcomes, while banters on develop stress free teaching environment (Hopman & Drake, 

2015). These guidelines incorporate skills that teachers should have. On this premise, 

there is little to differ with. In any case, they neglect to portray the ascribes basic to the 

survival of the experiences depicted above, and which will remain in great stead as long 

lasting individuals from the profession (Hopman & Drake, 2015). These outcomes don't 

convey to the fore properties that starting teachers need, so as to survive and flourish in 

the profession (Hopman & Drake, 2015).  

There is little that teacher educators and teacher education can do to alter the conditions 

that ECTs will face in their schools (Lens & de Jesus, 1999). Be that as it may, it is 

essential to prepare them for such conditions and support and help them in managing 

their expectations. Research suggests that teacher educators ought to concentrate on 

building up their students' abilities for resilience and empowerment (Lens & de Jesus, 

1999) (Johnson et al., 2010). Others suggest that teacher education programs will 
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continue to have restricted achievement in preparing students to teach until they 

satisfactorily prepare their students to think about their teaching (Lens & de Jesus, 1999) 

(Schuck, et al., 2012).  

The discoveries showed the significance for early profession teachers of resilience, 

reflection, and responsiveness to students and the school environment, connections and 

resourcefulness (Lens & de Jesus, 1999).  

Literature Review  

Goddard and Foster (2001) investigated teachers' experiences utilizing a basic 

constructivist approach and reported how "amateur" teachers travel through various 

stages with the "moves happening at different rates and activated by experiences 

particular to the individual practitioner" (p. 362) (Lens & de Jesus, 1999). Moreover, 

these specified stages or phases could provide a way to better comprehend the 

relationship between effects of the experience and the most extensive issue of high 

wearing down rate among the amateur teachers. The creators additionally called for 

researchers to "search out those amateurs who demonstrate resilience and who 

accomplish more than just survive their first years to remain in the profession" (p. 362) 

(Lens & de Jesus, 1999). 

According to the researches, there is additionally school culture as a noteworthy 

determinant of early vocation teachers' satisfaction (Wilson, Dalton & Chris, 2015). 

Where the school culture was strong and empowering, these characteristics seemed, by 

all accounts, to be a basic variable for helping ECTs to cope with the rigors and 

difficulties of their new vocations. Communication was pivotal (Wilson, Dalton & Chris, 
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2015). ECTs frequently attempted to discover both the composed and unwritten rules and 

protocols of the school (Wilson, Dalton & Chris, 2015).  

Perceptions of progress and sense of worth are consistently noted in writing as being 

associated with the maintenance of starting teachers (Wilson, Dalton & Chris, 2015). The 

writing highlights the significance of guaranteeing that starting teachers feel esteemed 

and that they receive the bolster needed to experience supported accomplishment in their 

teaching (Wilson, Dalton & Chris, 2015). Difficulties to be addressed include:  

 Assisting ECTs with issues of maintenance and recruitment by comprehension 

and appreciating their purposes behind becoming a teacher, including their 

experience and their schooling. This seeing, together with a "veritable soul of 

consultation and collaboration may raise the morale of the profession and also 

incite the more baffled to remain" (Cockburn 1999, p. 235).  

 Recognizing the profession of teaching at all levels. The teaching profession 

ought to be represented by a free collective self-controlling association of teachers 

(Wilson, Dalton & Chris, 2015) (Dyson, Albon, and Hutchinson, 2007). This 

recognition will attract and hold the best teachers, who will then instill and 

promote quality learning for their students (Wilson, Dalton & Chris, 2015).  

 Considering how teacher education programs may bolster ECTs' experiences 

(Wilson, Dalton & Chris, 2015). The test is to make programs that will prepare 

the starting teacher for the intricacies of life in the classroom (Cavanagh and 

Prescott, 2008).  
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 Forming long haul partnerships among different partners to promote positive 

experiences among the ECTs (OECD, 2005). The writing additionally supports 

teachers assembling their professional networks (OECD, 2005) (McLaughlin and 

Talbert, 2006) with the support of neighborhood schools and education 

departments and consequently co-constructing a collegial and facilitative learning 

environment (OECD, 2005).  

 Enacting recommendations from the OECD (2005) report that criteria and 

processes used to designate starting teachers ought to guarantee that they are not 

concentrated in the more troublesome and remote areas (Lambert & McCarthy, 

2006) (Burke, Greenglass & Schwartz, 1996) (Chow, 2006). Also, all starting 

teachers ought to participate in organized acceptance programs that include: a 

reduced teaching load; prepared mentor teachers in schools; and close 

partnerships with teacher education institutions (Yahya, Hashim & Kim, 2006) 

(Hopman & Drake, 2015) (Lambert & McCarthy, 2006) (pp. 205-206) (Wilson, 

Dalton & Chris, 2015). 

 

 

16.1. Ethical implications and considerations of burnout in ECTs 

 

At first, it won't appear that burnout has anything to do with ethics or morals. 

Nonetheless, the principles of respect for individuals, maintaining a strategic distance 

from damage, and doing great apply to teachers and also students (Cao, 2005). What's 

more, employers are ethically committed to demonstrating respect for their teacher 
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employees and also maintain an environment that promotes staff well-being if for no 

other explanation than it directly affects the nature of instructional practices (Cao, 2005).  

 

16.1.1. Role of ethical leadership in reducing burnout  

 

Ethical leaders such as Ethical principles are expected to utilize communication, prizes, 

punishment, and demonstrating to impact employees to behave in an ethical and positive 

manner (Piccolo, Greenbaum, Den Hartog, and Folger, 2010). Research is beginning to 

demonstrate the significance of ethical authority. For instance, ethical authority 

emphatically identifies with in-role performance (Piccolo, Greenbaum, Den Hartog, and 

Folger, 2010) and helping (Mayer, Kuenzi, Greenbaum, Bardes, and Salvador, 2009). We 

broaden the ebb and flow research by examining employee well-being as a conceivable 

outcome of ethical authority. Well-being is a mix of excitement and joy and shows a full 

of feeling state (Walumbwa et al., 2011). Poor well-being can negatively contribute to the 

association (Walumbwa et al., 2011). According to the Conservation of Resources (COR) 

Theory (Walumbwa et al., 2011) job resources upgrade well-being (Walumbwa et al., 

2011) (Salanova, Agut, and Peiro, 2005). We contend that ethical pioneers provide job 

resources and in this manner ethical administration relates emphatically to employee 

well-being (Cao, 2005).  

Furthermore, a few scholars contend that the effectiveness of authority shifts according to 

the circumstance (Cao, 2005). Furthermore, Brown and Trevino (2006) stress the need to 

recognize contextual factors that explain when ethical initiative matters most and can 

upgrade employee well-being. Here, we study hierarchical resources as employee 

perceptions of human resource management (Principal and administration if there should 
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be an occurrence of schools) that ordinarily incorporates choice, preparing, teamwork, 

performance examination, and prizes (Sun, Aryee, and Law, 2007). In light of COR and 

substitutes for initiative theories (Kerr and Jermier, 1978), we expect HRM to be a 

substitute for ethical authority. Substitutes for authority supplant the effect of initiative on 

employee outcome. In particular, facing low levels of ethical administration, employees 

receiving hierarchical resources are probably going to maintain their well-being (Sun, 

Aryee, and Law, 2007). Ethical Administration helps in providing the resources that 

facilitate the sense of felt commitment to reciprocate the association and its individuals, 

and in this manner, we suggest that administrative capacities as a substitute for ethical 

initiative (Sun, Aryee, and Law, 2007).  

According to Brown, Trevino, and Harrison (2005) characterize ethical initiative as: ''the 

demonstration of normatively appropriate conduct through personal actions and 

interpersonal connections and the promotion of such conduct to employees through two-

way communication, reinforcement and decision making'' (p. 120). Moreover, Brown et 

al. (2005) investigate ethical initiative from a social learning perspective and view ethical 

pioneers as role models of normatively appropriate behaviors. Drawing on this, Brown et 

al. (2005) portrays ethical pioneers as honest, reliable, reasonable, and minding. 

Particularly, ethical pioneers approach employees with respect, keep promises, permit 

employees to have the contribution to decisions, and clear up expectations and 

responsibilities (Kalshoven et al., 2011).  

Past research demonstrates that ethical administration is identified with additionally 

clearly empirically discernable from, transformational or transactional authority. 

Furthermore, it likewise explains extra fluctuation in outcomes past these styles 

(Kalshoven et al., 2011).  
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In this way, the flow research concentrates on the relationship between ethical 

administration and in-role performance or OCBs: Positive connections are discovered 

(Walumbwa et al., 2011) (Sun, Aryee, and Law, 2007). We add to this writing by 

introducing employee well-being as a conceivable outcome. Longitudinal research has 

demonstrated that transformational administration impacts employee well-being at work 

(Van Dierendonck, Haynes, Borrill, and Stride, 2004). This suggests related authority 

styles, for example, ethical initiative, could likewise influence employee well-being, be 

that as it may, research on this point is missing (Epitropaki and Martin, 2005).  

Since the present study concerns the work context, we concentrate on job-related full of 

feeling well-being, which is characterized as the overall nature of an employee's 

experience and working at work, and incorporates elements, for example, satisfaction, 

attachment, excitement, pressure, and depression (Grebner, Semmer, and Elfering, 2005). 

According to COR theory (Epitropaki and Martin, 2005;), individuals have an essential 

inspiration to get, retain, and protect what they esteem. Resources are ''items, personal 

characteristics, conditions, or energies that are esteemed in their particular right or that 

are esteemed in light of the fact that they act as conduits to the achievements or 

protection of esteemed resources'' (Hobfoll, 2001) (Epitropaki and Martin, 2005). COR 

theory expresses that resources, for example, ethical administration, help employees to 

get more resources. This begins a positive winding of resources, which can decidedly 

impact well-being. We suggest that ethical pioneers are reasonable and honest and 

provide their employees with a security net to fall back on when they experience low 

levels of well-being at work. In this manner, employees receive mind, and emotional 

support from their pioneer (Trevino, Brown, and Hartman, 2003). Ethical administrators 

can subsequently provide job resources by effectively guarding employees, protecting 
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them from injustice, or activating job resources, which emphatically influence employee 

satisfaction (Epitropaki and Martin, 2005). 

As employees with reduced satisfaction might be less productive, make bring down 

quality decisions, and be more absent from work (Mayer et al., 2009), it appears to be 

essential for associations to concentrate on upgrading employee well-being. Our study 

demonstrated that both HRM and ethical leadership upgrade job satisfaction, yet not in 

the meantime. Associations could either utilize HRM, for example, prepare, job security, 

and performance evaluation, or ethical leadership, for example, control sharing, mindful, 

and reasonableness keeping in mind the end goal to improve employee well-being 

(Mayer et al., 2009).  

Ethical leadership is by all accounts most needed when employees experience low levels 

of administration, for instance, when administrative practices are not consistently 

implemented in the association. In these circumstances, the ethical leader influences 

employees' satisfaction and the degree to which they help other people. Ethical leaders 

set the tone for employee objectives and behavior (Mayer et al., 2009), like this are 

regularly in a position to control resources that influence employees. What ethical leaders 

incentivize communicates what they esteem and rouses employees to act in approaches to 

accomplish such rewards (Mayer et al., 2009). In contrast, when close contact amongst 

leaders and employees is absent, HR practices that concentrate on building employee 

commitment and involvement could improve wellbeing (Mayer et al., 2009).  

Furthermore, Mayer et al., (2009) suggests that associations ought to focus on the 

implementation process; consistent implementation and communication of HRM to 

decidedly impact how employees see administration, and can make beyond any doubt 

that HR practices as composed are likewise perceived as they were intended (Mayer et 
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al., 2009). Associations must know about this flagging capacity of both ethical leadership 

and HRM. Our results suggest that it may flag a conflicting message to employees if an 

association concentrates on both ethical leader behavior and administration, since it was 

associated with lower well-being and helping (Mayer et al., 2009). Associations ought to 

give careful consideration to adjusting these messages communicated to employees to 

send a consistent flag to employees about sought behavior and results. Giving careful 

consideration to consistent implementation and clear communication of Principal with 

teachers could likewise make beyond any doubt that it is implemented so that the 

intended effects of these administrative practices are used (Mayer et al., 2009).  

Ethical leadership is thought to be uniquely imperative in light of the impact leaders may 

have on the conduct of the association and at last on authoritative performance (Trevino 

et al., 2003), on job performance (Khuntia and Suar, 2004). Also, ethical leadership is 

accepted to direct and manage hierarchical individuals towards objectives and targets, 

which advantage the association, its individuals, different partners, and society (Trevino 

et al., 2003) (Kanungo, 2001).  

Furthermore, Brown, Trevino and Harrison (2005) appropriate conduct through personal 

actions and interpersonal connections, and the promotion of such conduct to leadership 

we recognize are like the dimensions mentioned by Brown and colleagues. Drawing on 

their meaning of ethical leadership and by past research (Trevino et al., 2003), Brown et 

al. (2005) depict ethical leaders as honest, reliable, reasonable and minding. Such leaders 

make principled and reasonable decisions and structure work environments fairly. By 

Brown et al., we see leaders' reasonable and moral behavior as a center segment of ethical 

leadership, and we name this segment of ethical leadership the concern for morality and 

decency. It can be recognized that morality and decency, ethical role illumination and 
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power sharing as segments of ethical leadership at work (De Hoogh and Den Hartog, 

2008).  

Yukl (2002) holds that ethical leaders are transparent and take part in open 

communication, promoting and remunerating ethical conduct among adherents. Taking 

after Brown et al. (2005) Perspective is yet adopting a somewhat more extensive strategy, 

we concentrate on leader's transparency, engagement in open communication with 

supporters and illumination of expectations and responsibilities, so employees are clear 

on what is expected from them (Trevino et al., 2003). This part of ethical leadership is 

called role identification.  

The bond between ethical leaders and employees is more grounded which makes a 

pleasurable environment at work; this consequently causes a higher commitment and 

decreases turnover intention (Trevino et al., 2003) (Mulki et al., 2007).  

Leadership is a critical factor to decrease the turnover rate, and stress another factor that 

expands it (Trevino et al., 2003). In particular, the effects of ethical leadership and leader 

effectiveness perceptions of the employees on their level of stress and the turnover 

intention (Trevino et al., 2003).  

There are various diverse workplace stressors that eventually produce stress for 

employees; since workplaces do and will continue to produce stress, it is vital for 

associations and their managers to discover approaches to reduce the negative 

consequences of this felt stress (Trevino et al., 2003) (Zhang and Lee, 2010). The leaders 

have an essential role to diminish the work related stress. Leader behavior has a critical 

effect on employee behavior, for example, job satisfaction and authoritative commitment 

(Van Knippenberg et al., 2007). It is essential for leaders to win the confidence and 

reliability of their devotees (Aronson, 2001). This can be acknowledged intensive ethical 
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leadership and leader effectiveness. Ethical leadership provides employee commitment 

and devotion (Trevino et al., 2000). At the point when employees are confident and 

faithful to their leaders, then the stress identified with their work is decreased, and they 

don't have a solid intention to leave their associations (Trevino et al., 2003). 

Researches have confirmed that ethical leadership and leader effectiveness negatively 

impacts both works related stress and turnover intention. This infers a sort of leadership 

which is both ethical and effective in the meantime reduces both stress and turnover 

(Trevino et al., 2003). These discoveries and suggestions are generally by the current 

writing. To the extent as far as anyone is concerned, there exists no comparable study in 

Turkey with a specimen size of more than 1000 including participants from nine 

businesses (Trevino et al., 2003). Be that as it may, this study is likewise not without 

restrictions. Contingent upon cross-sectional examination is the principle confinement of 

the study. Without the utilization of longitudinal studies, the connections amongst stress 

and turnover intentions couldn't be seen properly. Future research on this point ought to 

create to be longitudinal. It is likewise conceivable to develop the theoretical model by 

including extra ward factors, for example, authoritative commitment, job performance, 

burnout, and absenteeism (Trevino et al, 2003).  

 

16.1.2. Lack of work ethics causes burnout  

 

Similarly, as with all matters in the teaching profession, burnout should likewise be 

considered inside the context of a multicultural phenomenon. One such case is the 

association between social backings and burnout and how those emotionally supportive 

networks shift regarding hugeness and accessibility with culture. Pines, Ben-Ari, Utasi, 
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and Larson (2002) investigated this zone in a study including students. To put it plainly, 

the writing suggests that much of the time, the presence of social backings acts as a 

cushion to the onset of burnout side effects, yet in a few studies there has been practically 

no supporting proof of this claim (Pines, Ben-Ari, Utasi and Larson, 2002).  

Therefore, the cultural challenges must be considered as it identifies with the bolster 

accessibility and essentialness. Tedious and unremarkable undertakings, alongside the 

absence of opportunities for advancement, have been recognized as workplace issues 

associated with burnout (Pines, Ben-Ari, Utasi and Larson, 2002). Such errands have 

developed altogether as teachers have attempted to more intently adjust their 

administrations to those of the employing institution (Pines, Ben-Ari, Utasi and Larson, 

2002).  

Therefore, this can help the organizations to establish their administrations as more basic 

to the statement of purpose of the employer, and additionally becoming indispensable to 

the school management pecking order (Utasi and Larson, 2002). In a separate study in the 

field of education, teachers distinguished the presence of vagueness in job expectations 

and additionally role conflict as being responsible for the onset of burnout (Cao, 2005) 

(Firth, Mellor, Moore and Loquet, 2007). Like the Maslach (1978) article seeing burnout 

as it identifies with caseloads, researchers have associated raised episodes of burnout, 

with high caseloads among those with personal difficulties (Pines, Ben-Ari, Utasi and 

Larson, 2002) (Farber and Heifetz, 1981).  

Cherniss (1980) saw burnout among individuals from the helping professions as a period 

when an earlier drew in worker gets to be disengaged with their work as a result of the 

stressors associated with their job assignment (Griffeth, Hom, and Gaertner, 2000). He 

further portrayed burnout as a three-stage process, starting with a phase where the worker 
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detects an inconsistency between the demands and resources of the job (Griffeth, Hom, 

and Gaertner, 2000). The development of emotional strain, including weariness and 

nervousness, characterizes the second phase of this model. At long last, the third stage 

sees the worker achieving a point of coping protectively at work, where genuine burnout 

is happening, and the effectiveness of the worker is fundamentally decreased or halted 

(Griffeth, Hom, and Gaertner, 2000) (Cao, 2005).  

Another group of research from this period concentrates on the relationship of stress and 

stress reactions in the workplace with the level of placement in the Association (Bernard 

and Goodyear, 2004) (Axelrod and Gavin, 1980). Moreover, the proof was rising as of 

now that recognized stressors from the workplace and outside the workplace, suggesting 

that both must be active for huge burnout indications to happen (Bernard and Goodyear, 

2004) (Pardine, Higgins, Szeglin, Beress, Kravitz, and Fotis, 1981). A connecting string 

in these assortments of research concerning stress is that there is a crevice that divides 

expectations and reality. Most concur that burnout happens as a result of a continued 

phenomenon and not because of a solitary occasion (Bernard and Goodyear, 2004). This 

refinement is at the center point of the distinctions in meanings of burnout, secondary 

injury, vicarious injury, and sympathy weakness (Bernard and Goodyear, 2004).  

The writing suggests that there are huge ramifications for supervision in the region of 

teacher burnout. There is some particular proof that teacher burnout might be identified 

with a poor administrative structure. Furthermore, Bernard and Goodyear (2004), suggest 

that extremes in supervision style may cultivate indications of burnout, with the 

additional proof that burnout might be more associated with hierarchical structure than 

inside the individual ECT (Bernard and Goodyear, 2004). The confirmation suggests that 

the presence of supervisor structure is associated with reduced burnout side effects, 
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particularly when that organized approach to supervision is an environment that supports 

two-way communication and constructive feedback (Bernard and Goodyear, 2004).  

Also, it is of extraordinary advantage to sort out the work environment so that 

regrouping, networking, and consultation time is implicit as a method for teacher 

development (Bernard and Goodyear, 2004). At long last, it is recommended in the 

writing that the issue of supervisor burnout be considered in the construction of a work 

environment (Bernard and Goodyear, 2004). The issue of school teacher burnout is 

further convoluted in that formal, classroom supervision is at times accessible as a non-

evaluative arrangement of support. Administrative supervision, which is connected with 

employee assessments, has a tendency to be the sole type of supervision in school 

teaching (Bernard and Goodyear, 2004). Other than the underlying practicum and 

internship periods of graduate level preparing, the school teacher is a particular drawback 

in accessing classroom supervision opportunities, particularly as compared to their 

professional teaching colleagues in non-school settings (Bernard and Goodyear, 2004). 

Kesler (1990) explains that where the standard expansion of unjustified demands may 

wind up producing such overt physiological indications as heart assaults, growth, or even 

suicide. Further concerns on the question of the role and its relationship to burnout 

incorporate the issue of being pulled in many diverse directions and having 

responsibilities being continuously added to officially over-burdened schedules.  

While Casteel and Matthews (1984) shows that burnout side effects are established over 

time, it is likewise sensible to expect that interventions for addressing those indications, 

while advantageous and appropriate, will facilitate the wanted changes in comparable 

periods of time. The same numbers of burnout side effects are physical in nature Casteel 

and Matthews (1984) in their work on sensory issues. Their model suggests that the total 
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way of stress and its impact on burnout demonstrates that unwinding training, for 

example, neuromuscular back rub could be an effective segment of self-care (Bernard 

and Goodyear, 2004).  

This brings up the issue of self-care with teachers, which is a point of interest among both 

professional teachers and teacher educators (Roach and Young, 2007). A complete self-

watch over the school teacher has both supervisory and ethical considerations. Teaching 

self-mind concepts and practices in teacher education programs appear to be universally 

accepted, yet the results in writing are not exactly promising (Roach and Young, 2007). 

Furthermore, Figley (2002) has suggested that teachers working in settings where there is 

a noteworthy level of perpetual ailment tend to neglect their self-mind (Roach and 

Young, 2007).  

A zone of encouragement in the anticipation of burnout in recent years lies in the creating 

region of mindfulness integration into training models as a self-mind activity (Roach and 

Young, 2007). Burnout, vicarious injury, and sympathy weariness have all been 

demonstrated in the selected literature as territories that can be focused on 

prophylactically in programs using mindfulness methodologies in provider training 

(Roach and Young, 2007). A significant part of the emphasis on mindfulness in 

medicinal services in recent years has been credited to Jon Kabat-Zinn, who has pushed 

for the utilization of contemplation, yoga, and body-checks in creating self-mindfulness 

for providers applying techniques utilizing Mindfulness-Based Stress Reduction (MBSR) 

(Roach and Young, 2007). Furthermore, Shapiro, Brown and Biegel (2007) had done a 

quantitative study of teachers in training which demonstrated a critical decrease in stress 

and negative influence when mindfulness procedures were consolidated into their training 

(Christopher and Maris, 2010).  
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At long last, the personal traits of the teacher are distinguished as an indicator in burnout 

(Christopher and Maris, 2010) (Wilkerson and Bellini, 2006). The suggestions reach out 

from confirmation procedures in teaching programs to appropriate self-study and staff 

development activities that address the relationship amongst traits and burnout 

(Christopher and Maris, 2010). Personal traits, alongside role challenges and institutional 

factors, ought to continue as zones of concentrate on the assessment, treatment, and 

counteractive action of burnout with school teachers (Christopher and Maris, 2010). The 

responsibility for aversion and treatment is mind boggling in that it is a supervisory 

concern of the employer and a professional responsibility of the individual teacher. 

Therefore, the factors influencing professional practice, the concentration of the above 

systems is on a superior served student where the ECT practices their specialty in an 

unimpaired state (Christopher and Maris, 2010).  

 

16.1.3. Creating personal ethical code to overcome burnout  

 

Given the proof in the professional history, the ECT can construct personal procedures 

for both the anticipation and remediation of burnout indications. The side effects of 

burnout in writing frequently parallel those indications present in different sorts of 

depression. One of the principal considerations for the ECT that determines that such side 

effects are present is to get an examination by their physician (Christopher and Maris, 

2010). An honest and forthcoming talk with the primary care physician in regards to the 

side effects of concern will be exceptionally useful in conceivably getting a medicinal 

rule out as the etiology in question (Christopher and Maris, 2010). Other than the 

physical examination, the teacher ought to likewise take a gander at lifestyle, including 
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sustenance and practice activities. Other than a wholesome program and general work 

out, the teacher ought to likewise be taking a gander at different regions of adjusting in 

their lives (Christopher and Maris, 2010). This could incorporate otherworldly 

development, family activities, and the positive utilization of recreational time 

(Christopher and Maris, 2010).  

Assuming that the restorative and lifestyle issues have been appropriately and effectively 

addressed, the following stride is for the teacher to investigate the particular job where 

the side effects are presenting (Cottone and Tarvydas, 2003). The issues that are 

particular to the position could be addressed with an audit of responsibilities and caseload 

that can be examined with the administration. On the off chance that the issues that are 

presenting the greatest test to the teacher can't be resolved with the administration, the 

teacher ought to start to investigate elective employment opportunities (Cottone and 

Tarvydas, 2003).  

Professional teaching happens in an assortment of settings with an assortment of 

populace gatherings. This is an incredible advantage to the teacher battling with burnout 

issues as here and there an adjustment in setting or populaces can be remedial in regards 

to the presentation of burnout side effects (Cottone and Tarvydas, 2003). Another 

approach that is bolstered in writing is to draw in into an overhauled program of 

professional development. This could be anyplace from a reconsidered center of 

Educational Training, a range of specialization or accreditation, or even another degree 

program (Cottone and Tarvydas, 2003). 

It is likewise the responsibility of the teacher to start appropriate techniques for the 

counteractive action and remediation of such impairment (Welfel, 2006). This would 

incorporate if showed, the likelihood of going into professional teaching (Cottone and 
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Tarvydas, 2003) (Welfel, 2006). There is the extra consideration that communities 

change fundamentally as far as resources that are accessible from which the school 

teacher may allude. It is likewise suggested in the writing that all teachers will experience 

some level of burnout. Furthermore, Welfel (2006) has suggested that upwards of 5% of 

practicing teachers may exhibit confirmation of full disorder burnout, while upwards of 

33% may demonstrate proof of emotional exhaustion (Cottone and Taryydas, 2003).  

It ought to, in any case, be noticed that not all stressors are negative; accordingly, the 

teacher must have the capacity to find out and screen the negative from the benevolent 

throughout professional practice (Cottone and Taryydas, 2003). The establishment of a 

far-reaching self-mind approach as an essential segment of professional practice is shown 

in writing, and these procedures ought to incorporate continuing professional 

development, the general practice of consultation and supervision, professional 

networking, and stress management activities (Cottone and Tarvydas, 2003). These 

systems ought to be a progressing process, as opposed to a response to the appearance of 

side effects. Moreover, Remley and Herlihy (2007) suggest that burnout is not a 

condition, but rather instead represents a process leading to impairment. Being insightful 

of this process and employing continuous techniques for counteractive action and 

remediation are demonstrated as ethical behavior for a school teacher (Cottone and 

Taryydas, 2003).  

The American Teaching Association Code of Ethics provides direction to the teacher who 

might achieve impeded status (Cottone and Taryydas, 2003) (ACA, 2004). The numerous 

etiologies and onset of professional burnout have created critical measures of writing 

since the term was established as a professional test (Remley and Herlihy, 2007). The 

proactive teacher ought to act naturally mindful and orchestrate an adjusted professional 
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and personal life alongside building up a significant arrangement for professional 

development for the counteractive action of burnout. Similarly, the ethical teacher must 

recognize the side effects of burnout and set up appropriate interventions as an ethical 

responsibility Remley and Herlihy, 2007. The suggestions for ECTs are explicit in that 

burnout must be recognized as a test to professional practice with appropriate 

counteractive action procedures and responses set up as both a practical and ethical 

matter (Remley and Herlihy, 2007).  

 

 

16.1.4. An ethical obligation to tend to oneself  

 

Both the ethics of care and teaching ethics stem to a great extent from the moral 

experience of women. That is the reason these approaches are considered well-suited to 

teaching which remains a predominantly female profession, however, they do to be sure 

address the male individuals from the profession, too (Remley and Herlihy, 2007).  

The ethics of care gives careful consideration to empathy and the concerns and needs of 

others. It stresses the moral significance of connections and the responsibilities that result 

from connections (Remley and Herlihy, 2007). Teaching's solid introduction toward the 

care of others, be that as it may, can make a teacher particularly helpless to burnout 

(Remley and Herlihy, 2007).  

Many teachers tend to concentrate on the particular connections they have with their 

students (Remley and Herlihy, 2007). They look for answers for moral problems in a 

manner that they protect everybody's interests and maintain the best conceivable 

connections among the general population included (Remley and Herlihy, 2007). At the 
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point when this objective can't be accomplished as on account of staffing deficiencies, 

teachers may yield their well-being to protect that of their students (Remley and Herlihy, 

2007).  

Margaret Adams (1971) introduced the concept of compassionate trap. Unfortunately, it 

appears that the trap still exists in teaching the practice. The sympathy trap is the 

conviction that teachers' primary and most profitable capacity is to provide the delicate 

and sympathetic parts of life to the prohibition of other imperative activities, including 

consideration of self (Remley and Herlihy, 2007).  

 

16.1.5. Employers have an obligation not to exploit workforce  

 

Professional ethics offers an extra perspective on the ethical ramifications of burnout in 

teaching (Cao, 2005). Professional ethics is solidly dedicated to the moral view that the 

experience of women hasn't been considered important (Cao, 2005). It is profoundly 

dedicated to the moral imperative of eliminating oppression, particularly the oppression 

of women, additionally that of other hindered and underestimated bunches in society 

(Cao, 2005).  

On account of burnout, feminist ethics would approach concerned individuals to turn a 

basic eye to the practices and institutions that may perpetuate types of oppression. How 

oppression happens may not be evident (Cao, 2005). The working conditions of teachers 

inside institutions might be so profoundly implanted in the "customary" methods for 

doing things that it's difficult to see oppressive practices (Cao, 2005).  

Truly burnout is not just an individual problem, but rather a systemic one. Considering 

how the framework influences, a teacher implies examining how workloads are 
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appropriated, who in the framework gets the prizes, and whose welfare is hurt (Cao, 

2005).  

 

16.1.6. Take a break and relax 

 

How can a teacher anticipate burnout before it happens, or leave it speechless if she's now 

experiencing its signs and indications? (Cao, 2005)  

Initial, a teacher must have the capacity to recognize her physical restrictions and take 

care of her mental wellbeing. In this day of deficiencies and strategy banters about 

mandatory overtime, that might be simpler said than done (Firth, Mellor, Moore and 

Loquet, 2007). In any case, teaching gatherings are making progress in drawing media 

and lawmakers' thoughtfulness regarding the teaching lack and teachers' work conditions 

(Firth, Mellor, Moore and Loquet, 2007) (Cao, 2005). 

Likewise, a teacher must have the capacity as far as possible on her workload without 

dread of disciplinary action (Firth, Mellor, Moore and Loquet, 2007). If her job consumes 

a lot of her time and vitality, it will be unthinkable for her to seek after activities that are 

essential for her mental wellbeing, for example, practice and quality time with relatives 

and companions (Firth, Mellor, Moore and Loquet, 2007). Those aren't extravagances yet 

an essential path for a teacher to have a more target perspective about herself and her 

work (Firth, Mellor, Moore and Loquet, 2007).  

Like the teacher in our scenario, it's normal to see indications of bothering and irritability 

in others before we see it in ourselves (Firth, Mellor, Moore and Loquet, 2007). Once a 

teacher recognizes these signs and manifestations, she ought to nearly examine her 
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emotions and behaviors to determine exactly how profound the problem is and precisely 

what may be the cause (Firth, Mellor, Moore and Loquet, 2007).  

By venturing back and taking even a brief mental wellbeing break, you can rethink your 

professional and personal needs and expectations and how well they fit the truth of 

classroom practice (Firth, Mellor, Moore and Loquet, 2007).  

 

16.1.7. Integrity in Teacher-Student and Teacher-Principal 

Relation  

 

Though ethical codes outline rules for integrity are seeing someone, a little direction is 

given on the best way to manage this in practice. In the teaching relationship, the teacher 

needs to be insightful of the intimacy of the teaching relationship and consequently 

maintain a strategic distance from behavior that slanders the needs of the student (Schulz, 

1994). For instance, a few individuals harbor too much high self-expectations in regards 

to their teaching performance and capacities that damage the expectations of accuracy, 

honesty, and objectivity. They have a tendency to expect themselves to work well with 

each student, serve as a perfect model of mental wellbeing, be accessible if the need 

arises 24 hours a day, place students' needs before their own, be the most critical person 

in each student's life, accept personal accountability for students' behavior, and can 

control students' lives (Meiselman, 1990). It is hard to accept the impediments inborn in 

the role of the teacher if there is a personal need on the teacher to accept full 

accountability and control in the lives of students (Norcross, 2000).  

When they can't meet these doubtful expectations, stress-related clutters are the probable 

outcome (Leiter and Maslach, 2001). A genuine social break of the ethical rules was the 

exploitation of students through limit infringement, double roles, or role inversion to 
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address personal issues. "It is essential for teachers to give some thoughtfulness regarding 

their particular level of stress and to end up distinctly mindful of the threat signs inside 

themselves that flag; a potential breakdown of the professional and ethical limits of the 

case" (Meiselman, 1990).  

Burnout is affecting students’ performance negatively. A teacher who has not learned to 

meet his or her personal needs appropriately may turn out to be more and more 

profoundly enmeshed with his or her students. It is now that ethical infringement happens 

and frequently result in overt, albeit unintentional, damage to students. Over-involvement 

with a student obscures limits and can lead to confusion over ethical separation of 

personal and professional roles. Indications of over-involvement incorporate being 

fixated on the student or potentially the student's problem, pulling back from involvement 

with different students and family, going astray from professional behaviour, and longing 

that the case would terminate.  

The over-involvement could conceivably be sexual in nature and constitutes a genuine 

break of professional ethical codes. Teachers who are probably going to wind up 

distinctly enmeshed are the individuals who might be overly idealistic and committed. 

Such individuals are probably going to relinquish personal needs and concerns trying to 

profit others notwithstanding when the result is physical or emotional damage to 

themselves. It is not a commitment that is the problem here; it is over-commitment and 

inappropriate levels of devotion that expansion the odds of emotional challenges.  

 

16.1.8. Responsible Caring, Empathy, and Compassion 
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Professionals are directed to maintain high guidelines of capability and ethical behaviour 

and recognise the need for continuing education and personal care with a specific end 

goal to meet this responsibility. Since responsible performance requires professionals to 

actively demonstrate a concern for the welfare of individuals, the practitioner's 

diminished capacity to work as a result of burnout may constitute a genuine infringement 

of a fundamental principle of ethical practice. Providing inept administrations may put 

the student at danger of mischief.  

The indications of teacher burnout incorporated a blend of internal and social pointers 

(Pfifferling and Gilley, 2000) that frequently overlap and interact. At the point when the 

helping professional negates the student as a person and battles to maintain a sense of 

empathy and respect for the student, a notice flag is being radiated. Since a demonstration 

of responsible minding requires the professional to be actively required in the well-being 

of their student, these behaviours are the notice indications of the clinician neglecting to 

take part in responsible minding. Moreover, the professional may participate in 

minimizing the personal experience and agony of the student.  

To keep an emphasis on both the expenses and the advantages of taking part in practice is 

imperative in maintaining a firm establishing of self-care. In fact, when auditing Codes of 

Ethics, reference is made to practitioners maintaining their level of fitness and providing 

responsible minding. Keeping in mind the end goal to consent to our particular codes of 

behaviour, it is essential for teachers to participate in self-care and to screen their 

professional working with the admonition that burnout and STS are consequences of the 

professional practice. There is a vital separation that must be made amongst distress and 

impairment (Corey et al., 1998). In spite of being recognized as a managing principle, 

notwithstanding, these present Codes of Ethics don't portray or talk about the manner in 
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which responsible minding is characterized, leaving practitioners to make their particular 

interpretations.  

The codes emphatically emphasize our responsibilities as helping professionals to our 

students, however, provide next to no data all alone self-care responsibilities.  

Out of an ethic of minding, the teacher may feel constrained to attempt to provide benefit. 

This would be particularly pertinent in areas where benefit provision is restricted. The 

demand for administration and attempt to provide it without satisfactory training places 

the professional in an untenable position.  

Along these lines, not just is the student or issue hard to deal with. However, there is an 

additional element of attempting to provide capable administration. Furthermore, many 

professionals working inside offices have little control over the sort of students to whom 

they provide the benefit or the measure of their student stack (Dupree and Day, 1995) and 

consequently report bring down levels of satisfaction and higher levels of burnout and 

STS. In this way, trouble may result from a crisscross between the teacher and sort of 

student that the office serves. The most troublesome circumstance, notwithstanding, 

likely includes dealing with students that trigger the professional's personal issues (Corey 

et al., 1998). 

 

16.1.9. Preventive measures from ethical perspective 

 

Deterrent measures need to be implemented to counteract the effects of burnout or STS. 

Not just is it a matter of personal wellbeing and welfare, yet it is an ethical commitment 

to maintaining the provision of administration to the highest standard conceivable. Three 

systems are suggested: self-observing, (b) getting supervision, and (c) intervention and 
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support of colleagues. The principles mandate that consideration regarding student need 

be paramount in administration provision. As an underlying stride, it is our responsibility 

as professionals, in this way, to expand our comprehension of how impairment can 

impact ethical behavior and to build up a repertoire of practices to improve the impact of 

conducting psychotherapy. Norcross (2000) showed that the Socratic dicta of "know 

thyself " and "mend thyself " ought to be acknowledged by all practitioners and that 

psychological principles, methods, and research ought to be offered as a powerful 

influence for teachers themselves. Mahoney (1997) and Norcross concur this is an ethical 

imperative keeping in mind the end goal to protect both students and teachers.  

Self-observing is an ethical responsibility of all teachers. Furthermore, Pearlman and 

Saakvitne (1995) contend that the effects of injury can be altered and improved on the off 

chance that they are made conscious and addressed proactively, as they trust that teachers 

need to distinguish and accept injury in themselves as a typical response before they are 

allowed to create procedures and look for support to counteract its effects. Norcross 

(2000) talks about the results of a study in which both program principals and teachers 

distinguished "self-mindfulness and self-checking" as the top-positioned contributor to 

ideal working among professionals.  

Self-observing connotes a commitment to replenishment both personally and 

professionally. Personal replenishment can include a diversity of activities. Mahoney 

(1997) reported a vast dominant part of teachers surveyed had been in personal 

psychotherapy. Other personal self-care activities included practicing contemplation or 

supplication, captivating in general physical work out, and pleasure perusing, diversions, 

and imaginative enjoyments. Participating in innovative endeavors, work out, and social 
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activities have likewise been recommended (Pearlman and Saakvitne, 1995). Maintaining 

a satisfying personal life keeps clear limits.  

Getting supervision and maintaining a professional emotionally supportive network 

(Norcross, 2000) are extra segments of practicing ethically. Professional replenishment 

can incorporate supervision and questioning, observing caseloads, and concentrating on 

student resilience and strengths (Iliffe and Steed, 2000). At the point when utilized for 

aversion, such methods can help teachers in maintaining their psychological and physical 

wellbeing while dealing with highly distressing individuals.  

Creating and maintaining a network of individuals who can offer support and with whom 

injury related work can be shared additionally is by all accounts critical (Pearlman and 

Saakvitne, 1995). Associations can guarantee that sufficient resources are made 

accessible to help practitioners’ process disturbing clinical material (Figley, 1995). This 

should be possible by including clinical supervision or consultation, case conferences, 

peer process bunches, personal psychotherapy, injury treatment training, professional 

development, and customary authoritative group gatherings (Neumann and Gamble, 

1995).  

Getting consistent supervision is a vital element in maintaining professional 

accountability paying little mind to the level of experience. This work is excessively 

demanding, making it impossible to manage without supervision and ought to be 

comprehended as an ethical responsibility to maintain skill (Pearlman and Saakvitne, 

1995; Yassen, 1995). Notwithstanding self-checking and supervision, we have a 

professional and ethical responsibility to address concerns that emerge while watching 

colleagues who are demonstrating indications of impairment. Sensitivity to colleagues' 

distress and an eagerness to talk about these concerns with the colleague, notwithstanding 
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when the prompt reaction might be expected to be cautious, unfriendly, or dismissing, is 

testing and here and there feels undermining (Good, Thoreson, and Shaughnessy, 1995). 

Not just is it an ethical responsibility to provide feedback. However, every practitioner 

needs to maintain a place of being interested in receiving feedback from colleagues. 

Ethics of School Administration to Reduce Burnout in ECTs  

With the quick development in social diversity in school settings, there is a need to 

consider the interplay amongst ethics and social proficiency. Furman and Shields (2005) 

state, "In a period when schools are progressively pluralistic, the issues of social equity 

are hyper-obvious [with] developing disparity of holes in achievement, there has never 

been a more remarkable time to see the parallels between ethical practice in educational 

leadership and social proficiency." Fullan (2007) talks about the significance of the basic 

investigation of existing institutional structures and working toward transforming and 

maintaining the way of life, toward one that is accepting and respectful of those students 

they serve. Accordingly, they are required to learn about a social, economic, or political 

world that demonstrates an alternate reality. Such learning is needed to impact socially 

simply institutional practices in consideration of race/ethnicity, class, sex introduction, 

dialect, confidence, and ableness (Theoharis, 2007). Starratt (2007) provides a 

foundational comprehension of how leading a community of learners is a moral endeavor 

as much as it is an intellectual one. Much has been composed about ethical leadership 

however little has been said in regards to connecting this concept with social proficiency.  

Social proficiency is characterized as the fortitude to comprehend and have what it takes 

and behaviors to relate effectively with individuals from different cultures and 

foundations (Cross, Bazron, Dennis and Isaacs, 1989). A socially proficient leader values 

distinction and the development that happens from expanded learning about the 
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individuals who are not quite the same as them. Such learning moves into public learning 

about culture and families, which is comprehensive of leaders, educators, students, and 

different partners (Ruff and Shoho, 2005).  

Ethical leaders endeavored to expand information of self, their qualities, and the 

estimations of others to make socially proficient associations. The dispositions and 

behaviors of leaders toward others are a result of interactions between self-concept, self-

esteem, thought processes, qualities, and convictions (Ruff and Shoho, 2005). The nature 

of the interactions shapes the comprehension and connections between school leaders, 

educators, students and the families they serve.  

Lindsey and Terrell's (2009) social proficiency continuum provides area leaders with an 

instrument to evaluate dispositions, convictions, and understandings of the association, 

school leaders, and educators. Instituting strategies and professional learning have proven 

to be to some degree effective devices in furthering the comprehension of contrast. Such 

training, be that as it may, would never level with the advantages of continuous exchange 

permeated with the ethics of care and respect, bolster for multi-perspective educational 

program, and encouragement in the utilization of communication methodologies and 

abilities (Ruff and Shoho, 2005).  

The area's good intentions were clear through approaches and professional learning, 

excepting Texas' absence of an ethics standard addressing diversity and value. One of its 

more obvious triumphs was that it kept diversity in the spotlight and provided a dialect to 

develop a 'diversity talk' that takes into consideration productive dialogs on what 

"diversity" or "contrast" may mean, and the courses in which those concepts manifest in 

our way of life, more particularly in our schools. 

 



 174 

17.  Results 

 
Data was collected through conducting surveys as quantitative methodology and also 

conducting interviews as qualitative methodology of the participants of teachers and then 

used them to understand different ways of interpretation, interrelation and interaction in 

reference to the experiences of ECTs. Table 3 shows the methodology used to collect 

data. 

Phase methodology method Number of 

participants 

Data collection 

One Quantitative Survey 200 teachers ANOVA through 

Microsoft Excel 

data matrix, 

Microsoft Access, 

tables and graphs  

Two Qualitative Semi-structured 

interview 

10 early career 

teachers 

NVivo, through 

Microsoft Excel 

data matrix, 

Microsoft Access, 

tables and graphs 

Table 3 (data analysis methods) 

 

I’ve had the dual role of an ‘insider’ and a ‘researcher’. On the other hand, I’ve had the 

role of a ‘researcher’ who needed to distance himself to be an objective judge when 

gathering data. As developing interpretive researcher, I was interested in what 

‘participants’ feel were the important issues that comprise ECTs in WA high schools. My 

task was to elicit and convey as authentically as possible the multiple perspectives and 

experiences of participants, and compared and contrasted these with my own experiences 

as an experienced teacher who went through being an ECT in my first years of teaching 

in high schools in WA. Emerging themes might bring in commonalities or diversions to 

and from my own experiences. All these issues were considered together in my effort to 

present a well-informed report that address my research questions in a meaningful way. 
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Based on the study conducted (Qualitative and Quantitative), results were extracted. Our 

sampling and population selection was based on the quantitative methods however; the 

objective of our study was qualitative. Therefore, following was a brief overview of the 

results we have achieved: 

Ten ECTs were selected from the Western Australian Schools. Out of these, 8 teachers 

were in the first year of their profession while remaining two teachers were in second 

year of their teaching profession. The willingness of these teachers was inquired before 

they were asked to participate in the research. This was an important step to ensure that 

all ethical obligations of the research are being met. These teachers were properly 

elaborated about the purpose and variables of the study to ensure they are comfortable 

and confident with their responses. Following are the brief working overviews of the 

selected teachers. 

18.  Data Overview 
 

Region of selection of Teaching population Western Australia 

Gender Both 

Teaching Level 10 Teacher of High School Level 

Teaching Qualification At Least Bachelor of Education 

Origin of Education Australia 

Mean working hours per week 20-30 hours 

Mean working tenure 1-2 years  

Appointment Type 7 Permanent and 3 Visiting (Fixed 

term) Staff 

Age Group Open (depends on years of experience)  

Origin Australia 
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Each of these teachers was surveyed with complete privacy regarding the disclosure of 

their results. For this purpose, their survey forms were kept unnamed and anonymous. 

 

18.1. Result Analysis 

The analysis and critical evaluation of the data collected for this study uncovered many 

interesting and significant facts about stress and burnout that educators face; in any case, 

there was a solid need for extra research in this field. Beginner instructors were 

particularly powerless, however, the classification of "new" "experienced" still needs 

further investigation. It appeared simply measuring the years of experience in the 

profession may not be sufficiently satisfactory and further investigations ought to be 

conducted utilizing more as a part of profundity studies of the psychological levels an 

instructor progress through amid their starting phases of educating.  

This data showed the need for more particular stress-reducing tactics for our instructors 

that can result in more satisfied educators who will stay in the profession. The most 

prevalent methods of fighting stress were certain associate collaboration, better 

mentoring for new instructors, and more effective professional development, however, 

the specificity of those three methods has yet to be determined. Learner instructors 

needed fellowship as casual collaboration, yet this collaboration must maintain a strategic 

distance from negative sentiments that can just build the stress of educators. Therefore, 

with such expectations, the new instructors can't be disengaged from their companions 

(Brown, 2005). Lamentably, this can happen physically and socially resulting in the 

absence of collaboration among instructors. It is additionally essential that fledgling 

instructors are doled out mentors in their content territory to share ideas and concerns. 
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Lamentably, much of the time, the mentor is solicited to wind up distinctly an evaluator 

from the new educator, which can bring about hostility between the new instructor and 

the more experienced instructor, resulting in extra superfluous stress (Adams and Adams, 

2003).  

18.1.1. Factors contributing to stress and burnout 

 

The basic examinations conducted uncovered that years of experience, job satisfaction, 

and burnout were all significant and huge indicators of stress. The beta qualities showed 

that as years of experience builds, stress decreases, while as burnout expands stress 

increments also. There was positive beta esteem for job satisfaction. However, job 

satisfaction was coded all together in which they appeared on the survey with zero being 

most satisfied and three being least satisfied. This demonstrates the switch of how the 

results may quickly appear: as job satisfaction decreases the stress increments. The 

results demonstrated that years of experience, job satisfaction, and burnout contributed to 

an incredible change of the stress scores. With the vast change accounted for being 

credited to years of experience, job satisfaction, and burnout, it appeared to be plausible 

that if neighborhood, area and state administrators could discover approaches to building 

job satisfaction and reduce burnout, then the stress level of educators ought to decline, 

resulting in fewer instructors leaving the profession.  

Further, the investigation indicated more measurably critical results. It uncovered that job 

satisfaction, self-acceptance, and stress was all critical indicators of burnout. The data 

demonstrated that as job satisfaction and preventive coping aptitudes decrease, burnout 

increments. Additionally, showed was that as stress increments burnout increments. The 

results of the assessment uncovered that those three are measurably critical and these 
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indicators account for over portion of the burnout scores. At the point when alluding to 

the retention and general well-being of instructors, another half can be considered an 

extremely significant number.  

Professional development was needed with a specific end goal to develop and reflect 

professionally, and instructors want this type of collaboration (Cwikla, 2002). In any 

case, instructors don't see all professional development activities as effective. With a 

specific end goal to reduce stress and increment retention, educators need better 

professional development that they can see as valuable contributions to their instructing. 

Professional development activities can run from straightforward school-level 

undertakings for new educators, for example, copy machine use and how to finish 

administrative errands to more propelled sessions on content learning or best practices.  

Instructing is a stressful profession, and few will refute the essentialness of the measure 

of stress required in the vocation. Whenever Freudenberger (1974) at first started his 

research on burnout, he began by researching burnout on all professions, not particularly 

education. This hinted at exchanges on the educating profession. While talking about who 

is prone to burnout, Freudenberger claimed those most at hazard are "the devoted and the 

submitted" who are "trying to respond to the recognized needs of individuals". That 

portrayal was interpreted to incorporate instructors who "might preferably set up than 

quiets down". At the point when significantly more pressure was included from 

administrators, stress levels increment and burnout worsen. Lamentably, this caused 

many instructors never to observe past their fifth year in the profession.  

Factors leading to stress and burnout are frequently identified with the characteristics of 

being effective or highly qualified and the pressures identified with accomplishing those 
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objectives (Grant, 2007), and expanded accountability measures for educators (Sorenson, 

1999). According to the latest Teacher Follow-up Survey, 32% of instructors who 

changed schools referred to "poor working conditions" as an essential purpose behind 

their decision, and over 37% of educators who left the profession expressed they were 

leaving to "seek after a job other than teaching and instructing" (Cox et al., 2007).  

Furthermore, poor student behaviour was a fundamental contributor to educator stress, 

particularly in secondary level instructors. Other referred to purposes behind instructor 

stress were the absence of administrative support (Lambert et al., 2006) and the 

intemperate number of assignments that were required of new educators who have not 

obtained fruitful undertaking management aptitudes (Brown, 2005). The mix of many 

factors was resulting in about half of educators leaving the profession before they achieve 

their 6th year of instructing (Ingersoll and Smith, 2004). Instructing is a highly stressful 

vocation, and educators are leaving the profession at an alarming rate (Ingersoll, and 

Smith, 2003). Without effective educators, class sizes increment, school administrators 

get to be distinctly disappointed, concerns by parents also develop, and stress levels 

increments. 

Regarding education, Conroy (2004) explained liminality as "a threshold of the section 

and leave a point between zones of experience or comprehension," and this concept 

coordinated the threshold another educator experiences when they are "betwixt and 

between" being a student and an instructor (p. 53). This period was including a humbling 

of the participant because the educator was being "stripped" of their old personality. 

These are the phases in which an educator is most helpless against stress and sentiments 

of dissatisfaction with the profession. The liminal arrange as when "she or he is neither 
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what she or he was nor what she or he will get to be" and the trust is those instructors in 

this stage discover their walk and get to be distinctly effective educators.  

Many factors were contributed to high levels of educator burnout, yet research suggested 

student behaviour was an expanding factor of the stress, particularly among secondary 

level instructors. In a study of secondary level educators, the observation of student 

behaviour was observed to be measurably critical contributors to instructor stress. The 

behaviour factors leading to instructor stress from the most stressful to the least stressful 

included antagonistic vibe towards the educator, not focusing amid class, uproar, absence 

of effort in class, coming to class unprepared, hyperactivity, breaking school rules, 

harming school property, threatening vibe toward different students, and absence of 

interest in learning.  

Other potential stressors were incorporated the absence of parental and administrative 

support (Lambert et al., 2006), and the absence of errand management for new instructors 

when dealing with paperwork and extracurricular obligations outside the classroom 

(Brown, 2005). These undertakings were incorporated parent conferences, transport 

observing, passage obligation, staff gatherings, restroom obligation, cafeteria supervision, 

and a plethora of different errands appointed to educators.  

Further assessment demonstrated what factors contribute to educator stress. They tested 

and observed the accompanying autonomous factors to be measurably critical indicators 

of stress: kind of school setting, Type A personality, instructor particular achievement 

endeavoring, and word related commitment to the educating profession. The strongest 

negative indicator of stress was a word related commitment, and it uncovered that as 

commitment builds, stress decreases. The following highest factors was achievement 
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endeavoring. Its positive beta esteem demonstrated the educators who were endeavoring 

to achieve higher achievement were more stressed. Moreover, educators with a Type A 

personality were additionally observed to be more stressed. The educators with Type A 

personality were considered more aggressive, and would consider themselves to be 

"perfectionists." Another interesting result is that elementary school instructors have 

higher stress than secondary instructors. The factors that were not observed to be 

essentially identified with educator stress were sexual orientation, years of experience, 

and job status. 

 

19.    Graphs and tables representing research results  

 

19.1. Survey responses graphs  

 The male ECTs showed their interests in completing the survey more than the female 

did: 

 
The ECT classroom teachers were the most participants in this survey: 
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The survey participant of ECTs were the most who completed the survey paper. The rest 

were almost closer to be new to school up to 3 years of experience: 

 
The English language ECTs were indicating as about 50% of the participants. HASS, 

Maths/Science then other subjects were in the order: 
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The qualification of non-Maths, Science, HASS or English were occupying the high 

number of ECTs participation. Then English, HASS and Maths/Science in the order: 

 

 
The ECTs timetable were mostly indicated as full-time loaded and a few were less 

loaded: 
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19.2. Survey responses tables   

Section one: Teacher background  

 

a. Gender  

Gender Frequency Percent 

male 132 66 

female 68 34 

Total 200 100 

  

b. Teacher classification  

Teacher classification

  

Frequency Percent 

classroom teacher 153 76.5 

special needs teacher        26 13 

head of Department  21 10.5 

Total 200 100 

  

c. Years teaching in Western Australian Schools    

Number of years Frequency Percent 

1-2 year 125 62.5 

more than 2 years 75 37.5 

Total 200 100 
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d. Teaching subject in school  

Subject Frequency Percent 

Maths/Science/IT        38 19 

English/Languages 101 50.5 

HASS 42 21 

Other 19 9.5 

Total 200 100 

         

e. Qualified to teach   

Qualified to teach Frequency Percent 

Maths/Science/IT        37 18.5 

English/Languages 44 22 

HASS 41 20.5 

Other 78 39 

Total 200 100 

 

 

 

f. Number of hours teach weekly 

Number of hours Frequency Percent 

5 or less 2 1 

6-20 91 45.5 

20 or more 107 53.5 

Other 0 0 

Total 200 100 

          

 

 

 

SECTION TWO: TEACHER EMOTIONAL EXHAUSTION 

 

Question Never A few 

times 

per 

year 

Once 

a 

month 

A few 

times 

per 

month 

Once a 

week 

A few 

times 

per 

week 

Every 

day 

Total 

I feel exhausted at the end 

of the workday 

 

1 16 13 42 91 35 2 200 

I feel emotionally drained 

from my work 

 

4 12 13 46 78 35 12 200 

I feel I am working too hard  

 

3 17 9 56 61 48 6 200 
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I feel frustrated by my job 

 

4 

 

14 14 44 81 35 8 200 

I feel fatigued when I get 

up in the morning and have 

to start another working day 

 

6 13 6 61 70 38 6 200 

I feel burned out from my 

job 

 

4 16 13 58 64 35 10 200 

Working with people all 

day is really a pressure for 

me 

5 18 9 65 65 34 4 200 

I feel like I am about to 

resign 

 

8 19 7 58 65 30 13 200 

Working directly with 

people puts too much stress 

on me 

5 18 13 66 62 26 10 200 

                                       

Total 

40 143 97 

 

496 637 316 71 1800 
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ECTs emotional exhaustion indicated from the results that teachers have been through it 

as an average of ‘Once a week’. It shows also that head of department and special needs 

teachers are less likely to score as the results of the actual classroom teacher. This also in 

agreement with the data collected through interviews with ECTs. The interviews 

indicated that the emotional exhaustion styles were accrued more frequently than 

achievement and positive feeling.  
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SECTION THREE: TEACHER DEPERSONALIZATION 

 

 

 

 
 

 

With regards to ECTs’ depersonalization, it was indicated from the data frequency that an 

average of once a week, teachers were low ability to even deal with students’ problems or 

very concerned about the problems.   
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Question Never A few 

times 

per 

year 

Once 

a 

month 

A few 

times 

per 

month 

Once a 

week 

A few 

times 

per 

week 

Every 

day 

Total 

I feel students blame me for 

their problems 

1 

 

 

22 8 31 99 33 6 200 

I have become more 

unsympathetic toward 

people since I took this job 

3 21 9 36 69 50 12 200 

I worry that this job is 

hardening me emotionally 

4 

 

 

20 9 34 70 50 13 200 

I don’t really care what 

happens to some students 

9 16 13 33 65 41 23 200 

                                        

Total 

17 79 39 134 303 174 54 800 
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SECTION FOUR: PERSONAL ACHIEVEMENT 

 

Question Never A few 

times 

per 

year 

Once 

a 

month 

A few 

times 

per 

month 

Once a 

week 

A few 

times 

per 

week 

Every 

day 

Total 

I feel inspired after working 

closely with my students 

3 86 72 11 7 20 1 200 

I feel very energetic 

 

12 29 109 24 4 19 3 200 

In my work, I deal with 

emotional problems very 

calmly 

11 40 70 47 11 16 5 200 

I can easily understand how 

my students feel about 

things 

14 

 

34 87 34 6 18 7 200 

I had many worthwhile 

experiences in this job 

7 32 86 43 7 19 6 200 

I deal very effectively with 

the problems of my 

students 

13 30 66 59 12 15 5 200 

I am positively influencing 

my students’  lives through 

my work 

11 32 68 57 13 14 5 200 

I can easily create a relaxed 

atmosphere with my 

students 

14 34 69 50 12 16 5 200 

Working directly with 

students puts too much 

stress on me 

19 37 67 48 13 14 2 200 

                                       

Total 

 

104 354 694 373 85 151 39 1800 
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Whether personal achievement of working with students’ data indicated that an average of 

once a month, ECTs have some gained experiences throughout the time that enabled them to 

inform other novice teachers about the school they were working for and this assisted them to 

know the common situation very well. Moreover, they could also act as mentors or deliver 

appropriate information about the school work.  
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19.3. Interviews conducted in this research 

 
This section reported the analysis that was conducted via interviews. The frequency 

tables showing the properties of participants who served to contextualize the study, 

findings, then, be interpreted against the background of this research context. The level of 

burnout the ECT were also interpreted and clearly shown to indicate the research 

questions and explain it clearly.  

 
1.  teaching background. 

 

Teacher  Qualification Teaching 

Experiences (years) 

Notes 

A Bachelor-MATHS 2 Worked in 2 schools 

B Bachelor-HASS 2 Worked in same school 

C Bachelor-ENGLISH 1 Worked in same schools  

D Grad Dep-Education 1 Worked in school & Admin 

E Edu Cert III- Education 2 Worked in school & Student 

Services  

F Master of Science 1.5 Worked in labs and schools 

G Master of education 2 Worked in 2 schools  

H Bachelor- Science 1 Worked in same school  

I Bachelor & HONUR-ART 1.5 Worked in school & Art theater  

J Grad Dep & Cert III-IT 1 Worked in same school 

 

 
Teacher ‘A’ is a Muslim revert, born in London and have resided in Australia for the last 

31 years.  She has a Master of Education in Curriculum and have been teaching in 

Western Australian schools over the last 2 years. She has taught in a range of difficult to 

staff schools with high staff turnover. She is a qualified English and HASS teacher. she 

passionate about making a ‘difference’ to the learning and mental health outcomes to 

both students and staff, developing policies and processes to enable this end.  The last 

year of her career has been devoted to Education Administration.  
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2. Job satisfaction  

It depends on how you define satisfaction, the intent or the outcomes.  Teacher ‘B’ 

satisfied with the delivery of his lessons and the intent to improve learning and social 

outcomes of all the students of his classes.  He spent a lot of deliberative time 

differentiating the curriculum by choosing texts that promote interest and engagement.  

Through the anecdotal feedback he got from students throughout the year, it appears that 

he has made a difference to students who have previously had negative experiences in 

subject English.  Many students gain success for their first time in teacher ‘C’ classes, as 

according to many “I empower them to achieve and to exceed their potential from their 

starting points in the class”.  To this end, teacher ‘C’ feels he is satisfied with the 

pedagogical approaches to his teaching, adjusting his strategies to suit each type of 

learner in his classroom. He said: “I believe I still have a lot more professional learning 

to perfect my craft of teaching and to remain up to date with strategies and approaches to 

enhance student learning outcomes”. 

In terms of the context that educators were subjected to comply with in carrying out their 

roles and responsibilities in teaching, teacher ‘D’ can report that she feels quite dismayed.  

There have been various administration changes in the school, which has resulted in very 

fragmented processes and procedures.  Many of the decisions made were very ‘knee jerk’ 

reactions, and seldom followed up on.  They appear to be CV drivers to gain promotions, 

rather than deliberative approaches to genuinely improve student teaching and learning 

outcomes. 
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3. Difficult issues in your class and ways to deal with it 

 

This question was double loaded, and teacher ‘E’ was feeling that he not has difficult 

issues in his classes, at the beginning, though he doesn’t do as most staff members have 

some challenging students in their class, who struggle with engagement issues that 

operate outside the classroom.  He can confidently estimate that 50% of his students are 

engaged in his class, when they attend school, through active participation in the lesson 

time.  He stated: “I don’t tend to have high level disruptions to my class, only really 

having to utilise low key strategies to redirect students to remain on task”.  Any student 

engaging in repetitive off task behaviours, He swiftly follow up with an email parent 

notification or phone call home to parent. 

From the prospective of 8 out of 10 ECTs who have interviewed, they believed that on a 

whole school level, there were a few pressing issues with students, and this relates to the 

way in which student engagement issues (e.g. attendance, behaviour and learning) was 

managed by Student Services.  There appeared to be miscommunication between 

approaches and discussions in managing student behaviour.  Given that most of the Year 

coordinators don’t teach (Yrs7-9), or the Managers (7-12), there appeared to be a 

disconnect between what behaviours are presenting in the classroom and strategies to 

improve or enhance their future performance and engagement with learning.  Teachers 

are seldom asked to attend the case conferences with the parents and student concerned. 

Teachers are very much isolated from the entire process of case conference meetings, 

which was quite surprising given that they were the ones that ‘actually teach’ these 

students.  The strategies of managing student behaviour appeared to be very superficial.  

Any student that presents or states that they are ‘feeling anxious’ are frequently provided 

with access cards that are often abused, poorly monitored and not end dated.  This has 
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fractured the trust that teaching staff have for Student Services in supporting and 

enhancing student engagement in the classroom.  This often results in staff feeling 

unsupported in the classroom with the decisions they make in managing student 

behaviour, causing ‘burnout’, evident in increased staff absenteeism. 

 

4. Factors that impact on teacher burnout  

 
 

According to the majority of the interviewed ECTs. They have pointed factors might 

cause burnout among them: 

 

1) Increasing levels of repetitive non-compliant students disrupting learning 

environment of class  

Opinion teacher ‘A’: This caused great distress to staff, lowering their confidence to 

manage student behaviour.  They did spend too much time dealing with disruptions to the 

learning environment rather than focusing on their teaching.  The lack of support from 

Student Services often positions teachers to think that ‘they are the issue’. 

 

2) Lack of support from Heads of Learning Areas HoLA in managing student 

behaviour and learning issues 

Opinion teacher ‘B’: Often HoLA’s themselves were limited by their own skills in 

managing student behaviour.  HoLA are curriculum leaders rather than behaviour 

experts.  Given that they have fewer classes than a full time teacher, and often have more-

able classes, they were often disconnected with the average teaching class which presents 

with a range of challenging students in the class.  Given their ability to suspend, the 
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students within their own classes were generally speaking well behaved, knowing that 

they are being taught by the Head of Learning Area. 

 

3) Increasing compliance demands of School and Standards Reporting Authority in 

increasing teacher responsibilities. E.g. now expected to engage in the 

administration of NAPLAN online and OLNA, which are mandates.   

Opinion teacher ‘C’: Teachers were expected to cope with the administration of many 

mass testing assessments, which not only ‘skews’ the curriculum of the English and 

Maths Learning Area, but contradicts the discourses of: differentiating the curriculum; 

the value of providing formative rather than summative assessments as a more accurate 

means of collating information about student performance; and recognising different 

blends of intelligence, rather than logical-mathematical.   

Within the English learning area in both Years seven and nine, students don’t even read a 

novel until half way into week 5, when NAPLAN is over.  The entire start of the 

academic year was focused on NAPLAN drills in Reading, Writing and Language 

conventions.  Not only did this limit and ‘narrow’ the curriculum, but decreases 

engagement.  Everything was guided by ‘passing the test’ so that students get closer to 

reaching Band 8 in Year nine in the reading and writing components to pre-qualify for 

OLNA.  This clearly created a lot of pressure for staff to ensure that these targets are met. 

 

4) Underdeveloped leadership skills of Executive Leadership Team. 

 

Opinion teacher ‘D’:  The Executive leadership team were the decision makers of the 

school that lead teacher practices.  Once again, they were not qualified (trained at a 

tertiary level) leaders within their portfolio of responsibility.  For example, the 
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Operations and Human Resource Associate Principal is a former D & T teacher, who has 

no experience in whole school processes or Human resource development.  All that he 

knows was developed on the job.  Without a theoretical grounding and approach to his 

decisions, at the very best, they are made on ‘what he believes’ is right, rather than 

supported by a body of evidence.  Furthermore, this staff member has only performed on 

a timetable with schools of no more than three hundred students.  Now that they are in a 

school 5 times that size, and this has had a direct impact on the construction of the school 

timetable.    

Another one of teacher ‘I’ Associate Principals who is responsible for the portfolio of 

Curriculum and manages all the Heads of Learning Areas staff, has not worked in a 

secondary school for the last twenty-two years.  Her leadership skill set has been derived 

from a compliance level at a university.  One can see the impact of this appointment 

decision on our school, by the lack of experience in a secondary school context.  This is 

quite alarming as Curriculum leadership is the ‘bread and butter’ and mandate of every 

school. 

 

5) Administrative pushed from the Executive Leadership to improve student 

performance using approaches that were not aligned to our school context or level 

of professional development. 

Opinion teacher ‘E’: Most of the approaches and strategies from the Executive 

Leadership team to improve student performance did come from the former schools that 

each of those staff members have worked and/or through their close colleagues in other 

schools.  One cannot simply replicated documents, approaches and strategies from other 

schools, as each school was unique in context and capacities.  
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6) Underdeveloped leadership skills of Middle Management e.g. HoLA 

Opinion teacher ‘F’:  With the exception of two Heads of Learning Areas, seven out of 

nine have only been promoted at our school, thus have no other leadership experiences 

outside of our school, or another school context.  Given that our school originated from a 

Middle School view of schooling, this factor alone was quite serious.  All HoLAs have 

curriculum knowledge, however being a leader is something different.  One has to have 

skills in leading staff, managing a range of complex and challenging behaviours in the 

classroom and amongst staff.  There were some HoLAs who avoid managing conflict and 

have limited conflict resolution skills.  This results in other staff members feeling 

unsupported and worse still other members who cope with challenging students better, 

making assumptions that those staff members that don’t labelled as incompetent.  This 

leads to unhealthy and often quite toxic staff relationships within a learning area, leading 

to isolation and alienation of some staff members. 

 

7) Lack of performance development of staff 

Opinion teacher ‘G’: There has been a traditional lack of performance development at 

our school.  This was due to a number of factors, e.g. frequent changes in Executive 

Leadership Team, Heads of Learning Areas not having the knowledge, tools or training 

to help guide the performance development process with their staff.  This has resulted in 

some staff members feeling quite unsupported in their career and professional 

development.  There doesn’t appear to be a system in place that tracks teacher’s 

professional learning and or career goals.  Some staff members have many skills that they 
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can able to share but are not given the opportunity to do so because there doesn’t appear 

to be a system that encourages this level of openness and transparency. 

 

8) Lack of staff autonomy to make changes to curriculum 

Opinion teacher ‘H’: When teachers feel that they are not agents of change, but rather a 

‘cog’ in a system of compliance and increased accountability, this stifles not only 

creativity but disempowers their ability to differentiate the curriculum to ensure that ALL 

students can engage success.  Often curriculum decisions are led by staff members who 

feel that their ‘approach and understanding’ was the only way to improving learning 

outcomes, rather than an acknowledgment that it’s one of many. 

 

9) Lack of collaboration with peers to share best practice strategies in improving 

student learning outcomes. 

Opinion teacher ‘I’: There appeared to be limited opportunities for staff to actual 

collaborate and share resources with other staff members for each year group.  Learning 

area time was largely spent on operational issues rather than professional collaboration on 

resource sharing.  Professional Learning Days and staff meetings tend to follow the same 

pattern and trend…literacy and numeracy, curriculum differentiation etc.  These were 

whole school strategies, but perhaps more important is for staff to actively collaborate 

with one another and share practices and resources.  Team teaching problematic classes 

has not been experimented with in our school, yet was very much needed and will reduce 

staff burnout. 
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10) Lack of equity in allocating classes to staff 

Opinion teacher ‘J’: There didn’t appear to be a systematic method in allocating staff 

members to classes, according to strengths, capacities, succession planning and growth 

within the department.  The strength of a department learning area lies in its ability of 

staff members feeling that their contributions and skill sets are recognised, valued and 

appreciated.  All staff members should be given opportunities to teach all year groups and 

courses (General and ATAR).  If professional development is required, this should be 

offered as some modus operandi rather than an exception. 

 
5. Most affective factor impact on teacher burnout 

Most of the interviewed teachers believed the lack of support from Student Services in 

managing student behaviour from a holistic level plays a large factor in the burnout of 

staff, as they feel unsupportive in their attempts to re-engage students.  This results in the 

inevitable ‘us’ versus ‘them’ mentality.  Given that Student Services were not trained 

professionals in managing student behaviour e.g. are only degree qualified in teaching 

curriculum rather than pastoral care/mental health curriculum, it lended itself to being 

‘personality driven’ rather than evidence-based practices.  Student approaches to 

managing behaviour are thus limited to personal approaches of the Student Services staff 

members concerned rather than evidence-based practices. Interestingly, the only qualified 

mental health professional in our school (i.e. School Psychologist), does not meet with 

any students.  This was quite alarming, given the number of students that were deemed 

‘at severe risk’, requiring risk management plans. Teachers were not trained to deal with 

repetitive high levels of violence in the classroom and require the support of trained 
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mental health professionals to help support student engagement and learning outcomes in 

the classroom. 

 

20.  Recommendations and Suggestions 

 
Emotional exhaustion was the essential factor in the research of teacher burnout, with 

significant impact on teachers’ professional lives. Yet, its relation to teachers’ emotional 

experiences.  Significant recommendations can be made to measure those principals with 

regard to enhancing ECTs in terms of reducing burnout.   

 With School Choice alternatives, principals of difficult-to-staff schools can 

guarantee that new staff needs the test of a troublesome school - that they have 

what we've called a moral reason for their decision of work setting (Cheung, Tang 

& Tang, 2011).  

 All schools can sort out solid and dependable entire school behavior management 

procedures that will bolster teachers both in regular and crisis circumstances 

(Cheung, Tang & Tang, 2011).  

 Leadership groups in all schools can make support of staff in both professional 

and personal issues a need (Cheung, Tang & Tang, 2011).  

 All schools can be sorted out so as to promote solid associate gathering support 

such as. Work-Groups, social activities, strong as opposed to aggressive school 

culture (Cheung, Tang & Tang, 2011). Students in preparing can be cautioned to 

the significance of creating solid associate bolster both inside school and outside 

(Cheung, Tang & Tang, 2011).  
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 Staff achievements ought to be praised and they ought to be esteemed through 

promotions and so forth (Cheung, Tang & Tang, 2011)  

 The basic significance of skill in the key ranges of behavior management, 

program association, lesson arrangement and the effective management of 

resources can be instructed both in teacher education programs and at work 

(Cheung, Tang & Tang, 2011).  

Not all schools are difficult-to-staff, but rather all schools present their specific 

difficulties (Alarcon, 2011). Teachers in the 'verdant suburbs' schools are prone to stress 

and burn-out similarly as those in hindered regions are - you don't need to be smacked in 

the face by a youthful youngster to question whether you are in the right profession 

(Alarcon, 2011). The estimation of this study was that by researching the outrageous 

instance of difficult-to-staff schools, important techniques for survival for all teachers are 

recognized (Alarcon, 2011). We have appeared, moreover, that the things that can have 

any effect on teachers' working lives can be learned and that those open doors for 

learning are effortlessly inside the force of individual schools, education bureaucracies, 

and teacher education faculties to provide (Alarcon, 2011). 

Stress, however, can have both positive and negative results in teachers. According to 

(Hendrix, Acevedo & Hebert, 2000), teachers have a tendency to be influenced by 

burnout more than whatever other public administration professional. The effects of 

outrageous or unproductive levels of stress can make teachers have negative states of 

mind toward students and to lose their idealism, vitality, and reason (Hendrix, Acevedo & 

Hebert, 2000). Stress can make teachers get to be distinctly ineffective and inefficient in 
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their teaching roles (Farber, 1984). It can impact schools, overall teaching performances, 

the physical and emotional well-being of teachers, and students (Kyriacou, 1987) 

(Hendrix, Acevedo & Hebert, 2000) (Phillips, 1993). Teachers require great coping 

aptitudes and support on the off chance that they are not to capitulate to the physiological 

and psychological problems associated with stress (Hendrix, Acevedo & Hebert, 2000). 

The discoveries of this study show that professional teacher inward characteristics 

influence their stress levels. Like this, these, and also different discoveries in the 

professional writing, represent an assortment of ensuing suggestions and 

recommendations (Hendrix, Acevedo & Hebert, 2000).  

Professional teachers ought to screen the stress they experience and the results that this 

stress imparts on their teaching roles and capacities (Hendrix, Acevedo & Hebert, 2000). 

They need to consider undertaking procedures that can reduce the outrageous levels of 

stress they may experience (Hendrix, Acevedo & Hebert, 2000).  

Previous researches and studies demonstrated that stress tends to influence individuals in 

an unexpected way (Ivancevich and Matteson, 1980). Knowing one's self and one's 

emotions are to a great degree helpful in stressful circumstances (Hendrix, Acevedo & 

Hebert, 2000). Professional teachers ought to endeavor to learn more about their stress 

levels (Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 2005); capacities to manage and 

reduce their stress; and their individual psychological, physical, and emotional reactions 

to the stress they experience (Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 2005). By 

reducing or constraining the stress they experience, teachers might have the capacity to 

maintain a strategic distance from teacher burnout; a circumstance referred to by (Cano-
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García, Padilla-Muñoz & Carrasco-Ortiz, 2005) as a standout amongst the most critical 

difficulties facing the future of education.  

Furthermore, it can be assumed that Role preparedness is a variable that can be fairly 

controlled by school frameworks (Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 2005). 

For instance, since this study demonstrates that the absence of role preparedness actuates 

stress in professional teachers, school frameworks could require that all teachers have a 

teaching declaration, preparation, education, as well as preparing before being contracted 

(Cano-García, Padilla-Muñoz & Carrasco-Ortiz, 2005). School frameworks likewise 

could provide opportunities for professional teachers to increase extra education or 

preparing identified with their zones of expertise (Cano-García, Padilla-Muñoz & 

Carrasco-Ortiz, 2005).  

School frameworks could empower and make it conceivable and doable for professional 

teachers to be offered time to reappear the workforce on a temporary job premise to 

increase extra abilities and information (Brackett, Palomera, Moisa-Kaia, Reyes & 

Salovey, 2010). These suggestions would help in better preparing professional teachers 

for their teaching roles, consequently, reducing their levels of stress (Brackett, Palomera, 

Moisa-Kaia, Reyes & Salovey, 2010).  

Moreover, sickness indications can happen as a result of professional teachers' levels of 

stress (Brackett, Palomera, Moisa-Kaia, Reyes & Salovey, 2010). Administrators could 

watch the measure of wiped out days taken by professional teachers. They could look for 

physical and mental indications of distress (Brackett, Palomera, Moisa-Kaia, Reyes & 

Salovey, 2010). By being conscious of their professional teachers' ailment indications, 

they could distinguish unproductive levels of stress and lighten possible burnout or even 
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departure of the teacher from the teaching profession (Brackett, Palomera, Moisa-Kaia, 

Reyes & Salovey, 2010).  

Professional teachers' self-esteem can be improved by providing them with 

encouragement, feedback, and support (Collie, Shankra & Perry, 2012). Providing 

professional teachers with opportunities to improve their technical and teaching aptitudes 

and capacities may, in the end, enhance self-esteem levels (Collie, Shankra & Perry, 

2012). More research ought to be conducted on job satisfaction, life satisfaction, and 

locus of control to determine how these factors influence professional teacher stress 

levels (Collie, Shankra & Perry, 2012). Furthermore, more research data on factors may 

uncover discoveries not established by this particular model (Collie, Shankra & Perry, 

2012). 

 

21.  Suggestions  
 

Certain suggestions can be made to assess identifying burnout causes and managing in 

order to improve the ECTs performance: 

 

1. Staff have a responsibility to manage their OWN well-being (it’s NOT the 

Principal’s job) 

2. Sustained success comes through improving YOUR school culture 

3. Bolt on’ programs don’t work in the long term 

4. The #1 factor in staff morale is leadership 

5. Leaders can’t please all of the staff, all of the time 

6. The fastest way to boost staff morale is to find out what annoys staff, fix what 

you can and acknowledge the rest 
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7. The priorities are different in every school - the solution is NOT one size fits 

all 

8. Staff well-being is important, it impacts on student well-being and success 

9. It is NOT ‘rocket science’ 

10. There are no ‘magic wands’ or quick fixes  

 

HOW I MANAGE BURNOUT AS AN EARLY CAREER TEACHER? 

STAGE ONE- YOUR Well-Being Starts with YOU  

 Helping staff to help themselves 

 Celebrations and Social Connection 

 Improving Your Work-Life Balance – STAFF PROFESSIONAL 

DEVELOPMENT 

STAGE TWO- Positive and Supportive School Cultures 

 The Fastest way to Improve Staff Morale 

 School cultures that support staff well-being 

 Highly Effective Staff Teams – STAFF PROFESSIONAL DEVELOPMENT 

STAGE THREE- Three Cs – Communication, Communication, Communication 

 Communication is vital – What is working, what isn’t & what to do? 

 Meetings, Bloody Meetings 

 Protocols for Meetings and Email Workshop – STAFF PROFESSIONAL 

DEVELOPMENT 
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STAGE FOUR- The Number 1 Factor in Staff Morale 

 More Proactive and Less Reactive (80/20 Pareto)*. 

(* 80-20 Gold Program: 80% of your employee problems come from 20% of the 

employees 

 Explain the Intent 

 Schools are People Places – STAFF PROFESSIONAL DEVELOPMENT 

                                             WAYS TO FEEL MORE POSITIVE 

 Finding something to look forward to  

 Committing conscious acts of kindness  

 Infusing positivity into your surroundings  

 Exercising  

 Spending money on experiences rather than objects 

 

22.  Reliability and validity 
 

 

Reliability in research was concerned with issues of quality, consistency and accuracy of 

the research tools used in the study. Reliability is concerned with the extent to which this 

research was replicated producing similar results (Bryman et al., 2008). Reliability 

usually denotes the consistency and explicability over time, over instrument and over 

groups of respondents. This research aimed to be worthwhile and trustworthiness to 

achieve the reliability attributes. Also important are characteristics of the researcher was 

to be responsive and adaptable to moderating circumstances having sensitivity for 

clarification what ECTs’ need to achieve.    
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In undertaking this research with public schools in Western Australia it is recognised that 

the reliability of the research findings is questionable. If another researcher was to 

administer the tools at a different time in a different place, the findings may not be 

consistent with this research. Having said this, the literature review indicated that in 

different places around the world, similar issues to those highlighted by this research 

were also identified.  

This study was intended to examine and scan the different factors which related of ECTs 

burnout and ranking them from the most affective to lowest. 

The other objectives of this study were to identify the most significant factors such as 

student misbehavior associated with teacher burnout and determine the types of ECT’s 

reaction that may provoke these stressful student bahaviour. 

This research generalised the findings to the population being studied and makes 

recommendations to educational leaders on the implications when designing professional 

development program for ECTs. In qualitative research reliability was regarded as the fit 

between what researchers record as data and what actually occurs in the natural setting 

being researched (Bryman et al., 2008). 

Creswell (2011) and Beynon Ilieva, and Dichupa (2004) indicated that member checking, 

also referred to as respondent validation, and were one way to check the accuracy of the 

information gained through the semi-structured interviews. In this research, once the 

interviews were transcribed, and before any analysis took place, the data was checked by 

participants. The accuracy of information in this study is gained by using appropriate 

statistical procedures to examine ECTs for the statistical significance of differences that 

tolerate the nature of the study. Report and discuss the extents of effect sizes and pattern 

of results. Moreover, monitor in a systematic way changed in ECTs level of burnout 
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during the period of research. Finally, accuracy gained by employing well designed 

random samples of ECTs to fulfill the reliability and validity of the research.    

Research may be reliable but this does not imply it was valid. Validity is concerned with 

the question of whether the tools employed “measure what they are supposed to measure” 

(Bush, 2007) . The questionnaire ensured that not only was the data rich and deep, but the 

questionnaire findings were cross-checked using the interviews analysis. The researcher 

was able to be confident about the findings when “the more the methods contrast with 

each other, the greater the researcher’s confidence” (Cohen, Manion, & Morrison, 2013). 

 

 

23.  Ethical Considerations    

               

  
An important issue that was considered in this research is the ethical implications and 

principles which can be defined as rules that “distinguish socially acceptable behaviour 

from that which is considered socially unacceptable” (Burns, 2000a). 

The most fundamental ethical issue was the “informed consent” to enable participants to 

understand the nature and purpose of study, its procedures, risks and right to withdraw. 

“Participants must understand the nature and purpose of the research and must consent to 

participate without coercion” according to the same author. 

For this purpose, a consent form and an information letter were prepared to make it easy 

for the participants to understand the nature of the study. All the participants “must agree 

to the principles before the work begins; others must be aware of their rights in the 

process” (Hopkins, 2014). 
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The purpose, nature and conditions of this study were clearly explained to the 

participants. Participants’ privacy was protected and their identity will be remained 

confidential. As (Miles & Huberman, 1994) states: 

 

 

       ‘We cannot focus only on the quality of the knowledge we are producing, as if its 

truth were all that counts. We must also consider the rightness or wrongness of our 

actions as qualitative researchers in relation to the people whose lives we are studying, 

to our colleagues, and to those who sponsor our work’. 

 

 

Furthermore, the researcher was not referring to any participants by name during the 

recording of interviews. Transcripts was carry pseudonyms or codes, and no identifying 

information was recorded on transcripts. 

The participants did have the right to discontinue at any time. Ethical issues was observed 

prior, during and after completion of the investigation. 

 

24.  Research Limitations 
 

A few limitations of this study ought to be mentioned. In the first place, the study didn't 

consider other primary sociodemographic factors that may be likewise identified with 

work engagement and ought to be controlled for. For instance, the study did exclude their 

marital or relationship status, their professional status, the measure of their school, or the 

quantity of students per class, between others. Some of them have classically 

demonstrated their relative impact on teacher burnout (Albaladejo, Villanueva, Ortega, 

Astasio, Calle, & Domínguez, 2004). Further research including these forerunners would 
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amplify this study and the rundown of potential socio-demographic factors associated 

with burnout/engagement. Second, just teachers working in public schools were 

overviewed here it conceivable that teaching conditions and other hierarchical 

characteristics vary from those presented in this study (Albaladejo, Villanueva, Ortega, 

Astasio, Calle, & Domínguez, 2004).  

This study has vital theoretical and practical ramifications. With respect to theoretical 

consequences, the study investigation augmented the incorporation of new personal 

resources in the known job demands and resources show (Demeuroti, Bakker, Nachreiner 

and Schaufeli, 2001), which explained that specific representative's work conditions, job 

demands and personal resources, were connected in various approaches to constructive 

(devotion and engagement) and negative (burnout) authoritative outcomes, being run of 

the mill of particular occupations. In the field of teaching, this study suggested that 

research on burnout/engagement ought to consider the review level educated as an 

imperative job demand (Albaladejo, Villanueva, Ortega, Astasio, Calle, & Domínguez, 

2004).  

The present study was restricted by its cross-sectional nature. Thusly, in this way, the 

creators were mindful that no one but associations can be credited from the information 

and the present study can't stipulate that burnout was the interceding state between 

whatever causes noteworthy proportions of ECTs to experience burnout and the 

conceivable result that these teachers started to truly ponder leaving their jobs and their 

profession (Albaladejo, Villanueva, Ortega, Astasio, Calle, & Domínguez, 2004). 

Another restriction was the moderately little specimen estimate, one that constrains the 
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investigation of complex relations to the exploration of vast scale primary effects 

(Albaladejo, Villanueva, Ortega, Astasio, Calle, & Domínguez, 2004).  

Despite the fact that this investigation studied a substantial proportion of the starting 

teacher populace of Western Australia, just 33% of potential respondents chose to take 

part. To have the essential energy to lead the more top to bottom examinations that are 

required to completely see more mind boggling associations between different work 

demands and resources on one hand and the development of burnout on the other, 

resulting investigations should have much bigger example sizes. Given current response 

rates, this requirement suggested that a national overview of starting teachers should be 

dispatched to get the numbers to embrace the more inside and out investigations required 

to affirm and propel the results of the present study. 

In this way, these discoveries have likewise essential practical ramifications to the outline 

of teachers' professional development program. Since the male teacher and secondary 

teachers were more prone to experience fewer levels of work engagement, future 

teacher's mediation program ought to concentrate on promoting levels of work 

engagement in these gatherings (Albaladejo, Villanueva, Ortega, Astasio, Calle, & 

Domínguez, 2004). Expanding the levels of work engagement in teachers may by 

implication to be valuable for students, adding to a hotter and strong atmosphere at 

school (Albaladejo, Villanueva, Ortega, Astasio, Calle, & Domínguez, 2004). That is, it 

was conceivable that students of highly connected with teachers are more liable to learn 

and build up an inspirational demeanor toward school that those of teachers with low 

levels of work engagement, notwithstanding expanding their academic achievement or 

reducing the dropout rate (Albaladejo, Villanueva, Ortega, Astasio, Calle, & Domínguez, 
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2004). These potential outcomes suggest roads for growing more effective mediations in 

teachers who are in more danger of experiencing lower work engagement (Albaladejo, 

Villanueva, Ortega, Astasio, Calle, & Domínguez, 2004).  

The finding concerning the review level showed contrasts in burnout can be ascribed to 

various factors that ought to be in thought for further research (Philips & McNamee, 

2007). For instance, for secondary teachers working with adolescence was more stressful 

than working with more youthful students because of managing higher student’s 

misbehavior, discourteousness and poor states of mind toward school work (Phillips & 

McNamee, 2007). Classes in secondary are for the most part more heterogeneous and 

extensive in a number of students. At long last, some research has additionally indicated 

group and parental expectations as among the most imperative stressors secondary 

teachers stand up to in their day to day work (Tatar & Horenczyk, 2003) (Philips & 

McNamee, 2007). These characteristics of work in secondary schools appeared to be both 

to compound general burnout and might diminish levels of work engagement in teachers. 

Future research ought to recognize the potential hierarchical, social and personal 

dimensions to be involved in these essential contrasts in the constructive work-related 

state for primary and secondary teachers of Western Australia (Philips & McNamee, 

2007). 
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25.  Table of Summary 

 

 
Phases of the 

research 

Focus Issues Method Number of 

Participants 

Link to 

research 

questions 

Phase I:  

Conducting a 

survey 

 

 

 

To gain 

important 

information that 

will be of help 

to build up the 

interview 

 

Collecting 

quantitative 

data by 

conducting a 

survey in some 

of the public 

schools 

Total of 200 

including early 

career and 

experienced 

teachers 

 

 

All the 

collected data is  

to be used to 

build up the 

interview 

questions in the 

second phase 

Phase II:  

Conducting 

interviews 

 

Identifying the 

expectations of 

early career 

teachers, 

expectations 

from early 

career teachers, 

impact of 

ECTs’ skills  of 

dealing with 

problem 

students and 

what help is 

extended to 

early career 

teachers to 

facilitate their 

work  

Collecting 

qualitative data 

by conducting 

some semi-

structured 

interviews with 

total of 10 early 

career teachers 

 

Total of 10 

early career 

teachers ONLY 

All the 

collected data is 

to answer all of 

the research 

questions 
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26.  Conclusion 
 

In conclusion, the present study provided confirm that each of the three dimensions of the 

burnout construct was fundamentally and seriously associated with early vocation 

turnover goal in teachers (Jarzabkowski, 2009). These results suggested that burnout may 

provide a direct explanation of the high and troubling weakening rates at present being 

seen in starting teacher populaces in many nations (Tennant, 2001). The creators called 

for bigger scale longitudinal studies into starting teacher burnout to re-test the theories 

that in spite of protracted and expensive preparatory preparing administrations that 

incorporate noteworthy practicum experiences in schools, burnout was the lived 

experience of an extensive proportion of teachers at the commencement of their vocation 

and this burnout was decidedly associated with starting teachers truly contemplating 

leaving their jobs and their chosen profession (Tennant, 2001). Furthermore, future 

studies ought to be outlined so that respondents who actually went ahead to change their 

teaching jobs and those that actually leave the profession in a collective manner can be 

resurveyed alongside those starting teachers who don't turnover from their underlying 

teaching appointments so that the role of burnout as a potential reason for early vocation 

turnover can be determined conclusively (Ho & Hau, 2004). The collection of such 

information on a national or even a global scale was fundamentally addressed the 

developing calls to conduct connected research that was directly applicable to the 

difficulties of forestalling starting teacher turnover and informing education arrangement 

to guarantee the quality and effectiveness of teaching into the future (Ho & Hau, 2004). 
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This research proposal discussed and critiqued the justification of employing a mixed 

methods approach in this study of the burnout of ECTs teaching in Western Australia 

Schools. The adoption of both methodologies provided a rich and deep analysis of the 

issues and experiences of ECTs and their reflection. The two research methods were 

outlined and sampling considerations were detailed and justified. The research methods 

used in this study were used to establish rigor in the research design and data analysis 

techniques. Finally, a full consideration of the ethics surrounding this research have been 

outlined and discussed. 

On the other hand, this inquiry intended to contribute to the small pool of existing 

knowledge on the experiences of ECTs in public schools of WA, from the participants 

own perspectives. This research was timely on a number of fronts. Firstly, due to difficult 

to staff schools, there are more teacher movements amongst non-metropolitan schools 

than ever before and it was very important for the employer to know about the first hand 

experiences of ECTs assigning to deal with the chronic teacher shortages. The mode of 

data collection being administrating questionnaires for teachers was conducive to the 

teachers narrating their own experiences in-depth. Semi-structured interviews for teachers 

were assisting to collect data that contribute in making a comparison between the 

teachers’ aspects and school culture.  

The results of this study are providing some answers to the research gaps identified by 

previous researchers who conducted research studies on this regard. It was also being 

useful for the Education Department as the study can potentially come up with 

recommendations which might be useful to provide specific future directions in regarding 

the recruitment, orientation, mentoring and social networking of ECTs. There may also 

be openings for further researches on the same issue.  
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Such a project has the potential to promote growth, innovation, tolerance and positive 

attitude changes in the society. 

The positive changes this investigation contributing in the society by securing a healthy 

environment for ECTs in their early stage of the job and therefore to enhance student 

education and achievement. The investigation aimed to participate to maintain a 

wellbeing and healthy teachers to cope with the job difficulties and therefore to reduce 

burnout. Generally, the investigation aimed to develop and promote ECTs knowledge by 

benefiting the results of this study.      
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28.  APPENDIX A 
 

 
 

 

 

Research Project: Teacher burnout among early career teachers in Western Australian 

high schools 

 

Consent form for teachers participating in the interview 

 

 I have read the information contained in the Information Sheet for 

Participants and any questions I have asked have been answered to my 

satisfaction.     

 

 I agree to participate in this activity, realising that I may withdraw at 

any time.     

 

 I agree that research data gathered for the study may be published, and 

my identity will be unidentified as explained in the information sheet.                                                                 

  

 

 I agree that I may be quoted using a pseudonym.                            

   

 I agree to have my interview audio recorded and transcribed                                           

    

 I would like to receive a copy of the transcription of the interview.   

 

 I am over 18 years of age.             

 

  ……………………………..     …………………………. 

   Participant    Date 

 

 

  ……………………………..    …………………………. 

   Researcher    Date 

CONSENT FORM FOR TEACHERS 
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29.  APPENDIX B 
 

 
SELINUS UNIVERSITY 

of Science and Literature 
 

INTERVIEW QUESTIONS 

 

Burnout among early career teachers in Western Australian high 

schools 

 

This interview is intended for public high schools’ teachers in Western 

Australia 
 

6. Tell me something about your life, studies and teaching background. 

 

7. Are you satisfied from your job and why? 

 

8. Are there any difficult issues in your class and school and how you 

deal with it? 

 

9. What are the factors (according to your opinion) that impact on 

teacher burnout?  

 

List them and rank them according to their importance. 

Pick from the factors the most affective factor.  

Then say why you think is it very affective.  

Write your opinion is easy as it is just opinion. 

No need to justify. You can use “I think…”, “I believe …”, “To my 

knowledge …”, “As far as I know …” etc.  

 

10. How does the most affective factor impact on teacher burnout?  

Describe your own experience. 

 
 End of interview questions 
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30.  APPINDEX C 

 
SELINUS UNIVERSITY 

of Science and Literature 

 

SURVEY QUESTIONS 
 

Burnout among early career teachers in Western Australian high schools 

 
SURVEY INVITATION EMAIL 
 
Dear respected teacher 
 
My name is Amar Alkenany, I am a high school teacher in WA. I am conducting a 
research as part of my study regarding teachers’ burnout. 
 
Kindly, I am writing to request your participation of completing the survey. Your 
participation is very valuable to enhance my research results. 
 
Your participation in this survey is completely voluntary and all of your responses are 
anonymous. None of the responses will be connected to identifying information.  
 
All of your responses will be kept confidential. They will only be used for statistical 
purposes and will be reported only in aggregated form.   
 
The survey will take no more than 5 minutes to complete.   
 
I will accept returned emails or hardcopies of the completed survey. 
The participants will be 200 high school teachers. 
 
If you complete the questionnaire, you will automatically be entered into a draw to 
win a $50 cash prize. (please add your email if you wish to participate). 
 
If you have any questions about this survey, or difficulty in completing the survey or you 
have any suggestions to the survey, please contact on the following contact details: 
 
      Mr Amar Alkenany 
     (mob): 0402 112 682 
     amar.alkenany@education.we.edu.au  
 
Thank you in advance for providing this important feedback. 
 
Sincerely, 

 Mr Alkenany                                            Dr. Adriana Nifosi 

 Main researcher                                       Chief Academic Secretariat 

mailto:amar.alkenany@education.we.edu.au
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SURVEY QUESTIONS 

 

Burnout among early career teachers in Western Australian high 

schools 
This survey is intended for public high schools’ teachers in Western Australia 

 

SECTION ONE: TEACHER BACKGROUND 

 

For each of the following statements circle the best answer that describes you: 

 

1.  I am a 

  

 a. male    b. female 

 

2.  I am a  

  

           a. classroom teacher  b. special needs teacher       c. head of Department  

  

3.  I have been teaching in Western Australian Schools for 

            

           a. 1-2 year   b. more than 2 years 

 

4.  What subject(s) do you teach in your school? 

          

           a. Maths/Science/IT        b. English/Languages        c. HASS            d. Other 

 

5.  I was qualified to teach  

           

          a. Maths/Science/IT        b. English/Languages         c. HASS            d. Other 

 

6. How many hours do you teach weekly? ----------------- 

 

a. 5 or less   b. 6-20         c. 20 or more 
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please tick a suitable box for the following sections:  
 

SECTION TWO: TEACHER EMOTIONAL EXHAUSTION 

 

 

Question Never A few 

times 

per 

year 

Once 

a 

month 

A few 

times 

per 

month 

Once a 

week 

A few 

times 

per 

week 

Every 

day 

I feel exhausted at the end of 

the workday 

 

       

I feel emotionally drained 

from my work 

 

       

I feel I am working too hard  

 

       

I feel frustrated by my job 

 

 

 

      

I feel fatigued when I get up 

in the morning and have to 

start another working day 

 

       

I feel burned out from my 

job 

 

       

Working with people all 

day is really a pressure for 

me 

       

I feel like I am about to 

resign 

 

       

Working directly with 

people puts too much stress 

on me 
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SECTION THREE: TEACHER DEPERSONALIZATION 

 

Question Never A few 

times 

per 

year 

Once 

a 

month 

A few 

times 

per 

month 

Once a 

week 

A few 

times 

per 

week 

Every 

day 

I feel students blame me for 

their problems 

 

 

 

      

I have become more 

unsympathetic toward 

people since I took this job 

       

I worry that this job is 

hardening me emotionally 

 

 

 

      

I don’t really care what 

happens to some students 

       

 

SECTION FOUR: PERSONAL ACHIEVEMENT 

 

Question Never A few 

times 

per 

year 

Once 

a 

month 

A few 

times 

per 

month 

Once a 

week 

A few 

times 

per 

week 

Every 

day 

I feel inspired after working 

closely with my students 

       

I feel very energetic        

In my work, I deal with 

emotional problems very 

calmly 

       

I can easily understand how 

my students feel about 

things 

 

 

      

I had many worthwhile 

experiences in this job 

       

I deal very effectively with 

the problems of my students 

       

I am positively influencing 

my students’  lives through 

my work 

       

I can easily create a relaxed 

atmosphere with my 

students 

       

Working directly with 

students puts too much 

stress on me 
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*If you willing to participate to conduct an interview please write your name or initial 

and your email address below: 

 

 

Name (initial) __________________________________________________________ 

 

 

email address ___________________________________________________________ 

 

 

 

 

THANKS FOR COMPLETING THE SURVEY QUESTIONS 

 

 

 


